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ABSTRACT

This dissertation is about the trials tadhphsof low-income youths from Baltimore City
as theyxame of age in urban povelfyrovide a rich andetailechccounbf the transition

to adulthoodexperience of inner city yotlinough inductive and thematic analysis of
gualitative interviewsith 64 lav-income men and woméoem the Beginning School

Study | find that these youths experiehim® much hardship and trauma in their
communities, schooknd families while growing uipresponse to overwhelming trauma
and stress, the youths in my stedk on adult roles and responsibilities and edgage
problem behaviors that cut their adolescence shateelératetheiradulthood Their
experiences of growing tgqo fastwerealso nuanced by gended raceGiventhe many
challenges in thdives thepeoplein my studyvereunableto attain upwardociaimobility

as adults, which is typically defined as the standard of $utteesger, however, that

these young people are not a homogenous group resigned to their fates of remaining poor.
Thoughthese youthdid not climb thesocioeconomic ladder, they did not consider
themselves to Hailuresinsteadtheycreated their own definitions of success and
navigatedlivergent pathways toward achieving Wleesions of success. This redefining of
success is what | visualize as another type of laddiendireity youths arelimbing,

which Icallthe ¢ dtentladderd The men and women in this study demonstrated resilience
and sekefficacy and drew uponryeng levels of strengths and resources to ascend, some
higher than others, on the latent ladtlee.externaresourcethat the youths engaged
achievesuccesare conceptualized througfflamework that | creatéithe componentsf

this frameworlared popl® or relational bonds, [ace or exile from an environment or



circumstancendo ptentiab or the strengths, skills, and talents oftluths activated by

constructive diversions.
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CHAPTER 1: INTRODUCTION

Statement of the Problem

This study explores how lamcome whites and blacks who grew up in Bali@riaresr

city between the 1980s and early 2000s navigated their trials and triumphs as they
transitioned into adulthood. First, these young men and women faced a multitude of
challenges as they grew up at an accelerated pace in Baltmoverished

neighborhoods. Send, their experiences and how they managed them are quite varied and
far from onedimensional, unlike how the lives of iroigryouth are often portrayed. That

is, the worst outcomes did not always occur, despite these youth having come of age in

urbanpoverty

Alexander, Entwisle, and Olson (2014) studied the same group of men and women as this
current study and reported a sobering finding: Most of those who grew uipdohosy

families burdened by instability and hardsHgied to escape poverty as adults. The

statistics are depressing: Only four percent of children bopoantamilies obtained a

college degree versus approximately 45 percent of children witiclasddiarents.

Almost half of the highéncome memnd women attained executivenager or other
professional jobs as young adults versus five percent of the poor. Urban disadvantages
infiltrated every part of their liv@socialsolation, joblessness, crime, and violence among

other social ills.



On ore hand, todd@y young people are often, as Jeffrey Arnett (2014) distinctly describes,
oemerging adultsTheir ages range between 18 and 29 years old. Unlike those of preceding
generations who, in a predictable sequence, graduated from schoolpktnt@&iomes,

got married, and had children, these emerging adults regularly vefitcoedsé from

the traditional path toward adulthood. Now, emerging adults linger somewhere between the
end of adolescence and the start oksaéfitient, maturedalthoodd andage of feeling in

betweerg according to Arnett (2014).

Emerging adulthood became a new life stage wherein young people find their identities;
explore possibilities @ove, work, and world viewsind pursue meaningful dreams before
setting into enduring adult roles (Arnett 2014). In our society&tedasrging adults are
commonly known asnillennialé or dbboomerang kidsd the 20-somethings who graduate

from school but move back into their par@mses (Sandbefithoma, Snyder, addng

2015). They are characterized as footloose, with a greater proclivity toward transience and

seltexploration than rigid commitment to adult roles.

On the other hand, impoverished youths, like the ones in this study, lack the time or
resources necesg for exploration. That is, critics argue that the emerging adulthood model
does not account for socioeconomic inequality (Hendry and Kloep 2007). Indeed, middle

and uppeclass youths have the time, resources, and support to encourage adventurous
pursuts. This isil to say that privileged emerging adults are invulnerable as emerging
adulthood is a tortuous journey rife with stresses and anxieties (Arnett 2014). But advantaged

youths have the flexibility that allows fevetween time to refine skitigther knowledge,



and establish networks. Tdgap yead,for instance, is the time that young people, especially
those of privileged backgrounatake oub or break from formal education or the

workforce to enjoy activities such as traveling for lersuotunteering (King 2011). In
contrast, the foremost priority of disadvantaged youths is to survive. For example, higher
income youths obtain a greateraahicept through career exploration. For the poor,
however, work is a means to survive (Bluste@ih 2002). Their difficult life circumstances

restrict their luxuries. Their impoverished families cannot support their potential endeavors.

In this study, | determined that these men and women experiendedes adolescence

which refers to how their adolescence was cut short because of the hardships in their lives
that encouraged precocious maturation. Adolescence became a distinctive life stage in the
20th century, and much research has since highlighted the biologikanddehavioral
development of adolescents. Adolescence was traditionally portrayed asstdimmeaoid

stress) (Hall 1904) though scholars criticized this negative depiction of adolescence as a
troubled and volatile life phase (Arnett 2007). Adolescents are also generally isolated from
the social and economic world of adults because of their statusnaes sallents

(Furstenberg 2000).

The men and women in this study, however, were often thrust into the adult world out of
necessity, for example, working to provide for their families, becoming parents, and moving
out of the home at an early age. Though adaotsso age, these individuals did not act like
adolescents because of the life challenges that curtailed their adolescence. Thus, rather than

an emerging adulthoatcelerated adulthaadore fitting description of the coming of age



experience amotige young people in this research. Emerging adulthood delays the onset of

mature adulthood and accelerated adulthood hastens the transition to adulthood.

As part of the ongoing debate about the relevance of the emerging adulthood model to the
lower stréa, Arnett (2014; Arnett and Tanner 2011) countered this criticism with findings
from a national poll of 18 29yearolds from varying racial and socioeconomic
backgrounds. Arnett concludes thatilmveme youths, like their higitome counterparts,

are coptimisti@® andopositive about their lives. Similar to their bettipeers, lowncome

young adults also feel a sens#reédon) andofuné during those Hbetween years.

While the men and women in this study missed their adolescence amctoustheithood

unlike their emerging adult peers, | too, observed that many of them were optimistic about
their potential. Hence, a balanced view of both the strengths and challenges facing this
vulnerable population is necessary. That is, not all ge@tuals from this research ran

counter to the law or failed to follow what might be thought the normative, mainstream path

to adulthood (e.qg., having children before marriage or schooling completion).

There were men and women in this study who drapgped high school and gave into

othe streetéhowever, many of them, especially high school graduates and high school
dropouts who returned to school, mentiodtezhting the oddsln their own words, they
wereosuccessfu despite remaining poor andrgeunable to move into the upper echelons
of society. The high school graduates in this study proudly obtained their diplomas, found

stable employment that was personally rewarding, became responsible parents, and saved



money to buy a house. Dropouts wient back to school received GEDs and were on

their paths t@successin their perspectives. Like emerging adults, these men and women
expressed optimism and harbored big dreams about the future. Hence, | also examine the
factors that aided the succedssigh school graduates and dropouts with continued

education in the midst of accelerated adulthood.

This research also highlights the nuances in the stories of men and women by race and
gender. Differences and similarities existed in the unfolding b¥eiseoy race and gender.

Most of poverty research appropriately focuses on the black urban poor, as black poverty is
more concentrated and deeper because of systemic discrimination and racism (e.g., racial
segregation, white flight, etc.). But théaptifthe white urban poor cannot be ignored in

this study, as they also came from similarly tough backgrounds. Distinctions by gender are
also important as gender inequality persists; and historically, the traditional pathways to
adulthood prescribed difent timelines and roles for men and women (e.g., women as

caretakers versus men as breadwinners).



Purpose of the Study

The overarching purpose of this study is to explore heindome men and women from
Baltimore City navigated and divergedeir accelerated paths into adulthGbe.

following three goals motivate this research:

1. To examine the life events and challenges that aeeglelthiood for poor black
and white youths living in infgty Baltimore.

2. To investigate the protectivettas that help high school graduates and high school
dropouts with continuing education obtain success, despite the struggles of
accelerated adulthood.

3. To highlight the nuances by race and gender in the transition to adulthood among

the urban poor.

Chapter Organization

In the next chapter, | review the main theoretical construct that guides this study: the life
course theory. Specifically, this theory addresses the experience and intersection of life
course events as the young men and women transitioned into adultGbagiér 3, |

discusshe literature on urban poverty by race and the associated stresses and traumas of
innercity life. From there,dxploreprevious research on the transition to adulthood
especially among the poGhapter 4letailany qualitativeasearch approach, as well as the

data (the@Pathwayginterviews) and the analytical methods that | used.



In Chapters 5, 6, and 7, | examine the themes and findings that emerged from my analysis.
Chapters 5 and 6 explore two salient themes that chptuectelerated maturing process:

otoo muchd andodtoo fastd In Chapter 5, | detail tiidoo muctd aspect, which refers to

how the urban poor from this study experienced too much trauma in their community,

family, and school.

Chapter 6 examines how ttoeing people in this research grewtop fasé in response to

seeing and experiencing too much too soon. That is, overwhelming community, family, and
school distress curtailed the adolescence life stage of these young men and women and
hurried them into adult roles. Specifically, | delve into howetsmhed from their

childhood institutions such as their schools and childhood family because of &iatdship

got involved in the criminal justice system and early parenthood.

Though from similar backgrourafaurban povertythe young mé&nand womeh roads

diverged as they grew up. More than a third of the interviewees graduated from high school,
while about a third of the dropouts went back to school after leaving and became self
describe@successfaladults, despite facing the same challengemahuch, too faétas

their peers who dropped out permanently. Chapter 7 is about the high school graduates and
dropouts with continuing education who lived, as one intervieweélijeoih the straight

road toward succesSpecificallyl,investigat the protective factors that helped high school
graduates and dropouts with continuing education gain success in the midst of accelerated

adulthood.



In Chapter 8, | wrap up with a discussion on the meanings of these themes of trials and
triumphs in thdives of the urban poor, specifically focusing on their definitions of success. |
end with concluding thoughts on what more we can learn about, and also, how we can help

low-income youths based on my findings.



CHAPTER 2: THE LIFE COURSE THEORY

In thisstudy, | do not only examine the snapshot of an event, a situation, or a relationship at
a particular time but the whole picture of a pé&dié® Thus, the life course theory is

appropriate here. The life course perspective considers how agimglesacndhbtatus

changes, and life events affect a p@rstenfrom birth to death. Furthermore, variations

across time influence outcomes in a life span (Elder 1994; Elder 1998). This chapter reviews
the four core concepts and assumptions of the lifsecparadigm that are foundational to

this study.

The first core concept is that historical, cultural, and social contexts and locations shape an
individuats life course. For instance, Elder (1999) investigated cohorts of youths born in the
1920s irBerkeley and Oakland. These young people grew up during the Great Depression,
World War Il, and the Korean War. As expected, these historical, cultural, and social forces
affected and constrained the life opporturatielscircumstance$ thesecohortsasthey

transitioned into adulthood.

Likewise, the location and context also mattered for the men and women in this study, as |
will review in later chapters. Specifically, these men and women came of age as poverty,
crime, and deterioration peaked irrtineier city neighborhoods during the late 1980s and
1990s. This backdrop of urban poverty, which | explore in the next chapter, molded the life

circumstances and events of the people in this study.



Second, thétiming of livedis an important principlof the life course theory. Tieth to
adulthood consists of life events radsitions, which are discrete, stern, aggraded

life events or changes within the life course (e.g., getting married, having a child, etc.). The
occurrence and timing thlese transitiorend life eventgary and significantly affect,

adversely and positively, the life course of individuals.

For instance, problematic role transitions and life events may occur on the transition to
adulthood, such as becoming a teenagatpaut of wedlock or going to prison. For certain
groups such as the men and women in this study, these negative ldeceventson and
presenhumerous challenges as they enter adulthodbdermore, the people in this study
experienced the accaled timing of life events and role transitions, in contrthst to

delayed timing of transitions among their emerging adult peers

Life course researchers also debate the order or sequence of role transitions. In the past, the
traditional entry into atthood followed a set of ordered transitions based on socially
normative patterns. Specifically, the process of exiting out of childhood and entering into
adulthood is traditionally marked by these transitional milestones: finishing school, getting a
job,leaving home, marrying, and having children (Winsborouglb®§a8 1978 These

role transitions often associate with subjective feelings of adulthoafédbng like an

adult now thatdn married) (Settersten and Mayer 1997; Shanahan et al. 2005).

Based on the prescribed order of traditional markers, an individual would finish education,

leave home, enter the labor force, mang have children (Hogan 197&is traditional

1C



sequence of eventaces back to societal trends in the early aAgventleth century. That

is, life events and transitions were orderly after World War Il. Most young people married
and had children in their early twenties, following the completion of schoolingo@narsten
Rumbaut, and Settersten 2005). More youths also gained financial and social independence
from their parents at a young age because of th@gyostonomic boom. They were seen

as adults because they weresaéitient and capable to care for tfagmilies.

In the 1960s, however, the timing of life transitions stretched out. First, more young people
obtained higher education thereby lengthening the time spent in school. Both men and
women delayed marriage, although many of them still lefatiegitS§homes by their late

teens or early twenties. In 1950, the median age of marriage was 20 for women and 22 for
men compared to 25 for women and 27 for men in 2000 (Arnett 2014). Changes in the
timing and circumstances of childbearing also contrtbutedtraditional pathways. That

is, more women either had children at later ages or outside of marriage. Today, there is
greater variation in the sequencing of life events and diversity of pathways into and through
adulthood (Rindfuss, Swicegood, argeRfeld 1987). Mouw (2005) reports that only about

25to 29percent of young adults follow the traditional sequence to adulthood.

Though fewer youths, like those in this study, follow a normative sequence, researchers
continue to examine the effects ofvlithese traditional life course transitions are
negotiated. Studies compare the adult outcomes betwedinditered andonormativeé
pathways with findings running the gamut from negative and positive to no difference

(Mouw 2005). Take, for example, numerous studies on educational attainment in the

11



context of the life course. Traditionally, completing school precedes employment and
marriage. But in modern times, participation in schooling often overlaps with employment,
e.g., college students whakwwhile studying patime or fulltime (Horn and Maw 1994).
Other studies highlight the negative repercussions of not fulfilling these transitions in a

normative sequence; for instance, teen pregnancy (Furstenberg 2007).

The interdependency of lifedinked livesyis another key concept of the life course
perspective pertinent to this research. This tenet of linked lives, suggests that social
relationships to family and friends influence human lives across the life course (Elder 1994).
A common exapie of linked lives is how relationships perpetuate intergenerational poverty
or wealth. That is, wealthy parents give an inheritance to their children, who then pass it
down to the following generation of family members. As | will explore later, hietimns

others were significant in the lives of the men and women in this study. The people around

them adversely and positively shaped their experiences growing up, and later life chances.

Linked lives also refer to how individuals exchange soca@t suqgpsocial control through
interactions with kin, friends, and others. A strong attachment to other people and society,
for examplegcontrob people from running afoul of the law (Hirschi 1969). Sampson and
Laub (190) too theorize that crime occursem social bonds are weakened or broken. To
test and develop their theory, Sampson and Laub used the Glueck projdotiomadh
Bostonbased samples of 500 delinquent boys and 5@@inmuent boys until they were

70 years old. One 8ampson and Laudisdingswas that individuals with weaker social

bonds were more likely to commit crimes as adults. On the other hand, those with stronger

1z



social ties (such as a quality marriage and stable work) were more likely to desist from crime

as adults.

Sampsn and Laub (199 also considered the qtyahnd strength of social téesot merely

the presence of bonds. Here, Sampson and Laub investigated the role of social investment in
the institutional network or relationship (e.g., in a family, in work) phaSelema®

notion of social capital (Coleman 1988). According to Coleman, social capital exists in the
relations among persons. Similar to human and physical capital, social capital is productive as
it ofacilitates certain actions of acéorsvithin the structuré(Coleman 1988:102). In

essence, people gain certain resources from social relationships.

Coleman argues that social capital exists in the following three forms. First, obligations,
expectations, and trustworthiness of structur@erauitslipsd wheredpeople are always

doing things for each otldexith the trust that obligations will be repaid (Coleman
1988:102). Second, information channels provide data that facilitates action. Third, norms
and effective sanctions provide rewards otraimts for certain actions. In essence, those

involved in extensive and connected social networks are more likely to obtain social capital.

Hence, Laub and Sampson (1993r&pbytedhat social ties are a@nterdependent

system of obligation and regttd whichdeters criminal propensity. That is, the lack of

social capital or investment indicates weak social bonds. Those with greater social capital
have stronger social control, and hence a lower likelihood for criminal offending than those

with lessocial capitaBampson and Laub 19B@ub, Nagin, and Sampson 1988)l. will
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discuss latethe socials bonds of the men and women acted as social control by keeping

them out of trouble.

Finally,chuman agendys also a theme of the life coursenework and is germane to this
research. As discussed, individuals are subject to the constraints of their social and historical
settings and their interactions and networks. But people, like the ones in this study, have
human agency (Elder 1994). Nantledy, havéplanful competenaewhich refers to how
individuals recognize their strengths and weaknesses, assess their options and possibilities,
and pursue those goals with competence (Clausen 1995). In essence, individuals have
oconsiderable latitudenmaking decisions about most aspects of thet ((Vesckett

2002:7).

For example, individuals set goals for themselves and try to regétiebelirand Mabry
2000) Peoplealso haveselfefficacy by which they exercise some control over the
circumsances of their lives. Moreovadividualsare capable of carrying out actions that

will produce intended outcomes (Bandura 2001; Gecas 2003).

In brief, the life course theory provides the theoretical foundation for studying the transition
into adulthed among the men and women in this research. The timing of lives is key here
given thaturtailed adolescence reorders and expedites transitions. The life course approach
further emphasizes the importance of linked lives, which is especially pertin&teto m
discussion osocial tiethat supported achievement among high school graduates and

dropouts with continuing education. Lastly, human agency is relevant in this study, especially

14



as many men and women, especially those who saw themselves as successful, often made

planful choices and set goals.

In the next chapter, | continue exploring the topic of the transition to adulthood as part of
my review of the literature and the conteiktsban poverty to detail the backdrop that

shaped the lives of the men and women in this study.
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CHAPTER 3: LITERATURE REVIEW

Urban Poverty

The discourse on urban poverty is relevant as | examine the lives of poor tlhitk and

men and women who grew up during the decline of Baltimore City. The people in this study
experienced the steep rise in crime, drugs, and poverty in their city that was once a desired
and prosperous destination. This section explains how Baltinaone liee embodiment of

urban blight and describes the milieu in which these men and women grew to maturity.

Baltimore was once a booming industrial metropolis in the 1930s through the 1950s. Jobs
were plentiful within the manufacturing, shipping, ardrstestries. The thriving and
bustling city attracted a horde of migrants from the South and the Appalachia belts. By 1950,

it was one of the largest cities in the United States (Durr 2003).

These prosperous times, however, did not last. Startind @6@ise the deindustrialization

of Baltimore resulted in the significant decline of industrial, trade, and manufacturing jobs.
Baltimoré& population fell drastically as jobs disappeared. Theaiylation dropped

from 949,708 in 1950 to 736,014 irD1@®rstall 1995). By the time the men and women
reached young adulthood in 2000, more than 300,000 residents had left the city (U.S. Census
Bureau 2001). Their departures left thousands of homes vacant. To this day, these deserted

homes are somber remirglef the cit§ deterioration.



Baltimoré& downturn also led to rising poverty and the physical and social decay of its
communities. Approximately 17,000 middl@pperincome households abandoned the

city in the 1990s. Consequently, Balti@oredian household was the 87th lowest among

100 cities in 2003. The percentage of children (under age 15) in distressed neighborhoods
soared from nine percent in 1970 to 37 percent in 1980 (Annie E. Casey Foundation 1997).
Overcrowded homes, violence amaher and residential segregation commonly

characterized these depressed neighborhoods (Durr 2003).

The Black Urban Poor

The black urban poor, in particular, suffered the greatest loss durin@ thetertgration.
Baltimor& economic slump deepetieel existing racial divide between blacks and whites.
When Southern whites first migrated to Baltimore during the economic boom, they united
with native Baltimore whites and formed a new white working class. Many whites held
skilled positions, unlike thblack counterparts who were frequently assigned to unskilled,
low-paying jobs. But even skilled black workers still received lower wages than their white
peers (Durr 2003). Discrimination duringdii@od timedwas a harbinger of theorse

time® to comre for the already oppressed and exploited blacks.

Eventually, bettesff whites, followed later by middlass blacks, moved out of the failing
city into flourishing bedroom communities and other suburban areas. Higher living
standards and abundant esgpient opportunities attracted privileged whites to the

suburbs. This exodus is commonly known asthige flighdt (Massey and Denton 1993).
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The movement dramatically changed the demographic makeup of the city. In 1960, roughly
35 percent of the ciypopulation was black. By 1990, Baltimore City was almost 60 percent

black (Gibson and Jung 2005).

Urban poverty among blacks intensified over the years in cities across the United States.
William Julius Wils@iThe Truly Disadvant@fdd®) depicted aim world for the black

oghetto poo As Wilson pointed out, poor urban blacks increasingly stand in striking
contrast to mainstream American society. Blacks are disproportionately poor compared to
other racial/ethnic groups. National poverty rates i 20ow that approximately 26

percent of blacks are poor compared to about nine percent of whites (Bgalgvas

Proctor, and Smith 2010).

Studies such as Wilgbillustrate that not all poverty is the same. First, blacks experience
deeper poverty thavhites. That is, blacks are systematically consigned to the lower strata
following a deepooted history and tradition of racial discrimination. Historical and current
discriminatory practices in employment, housing, and segregation purposefully relegated
blacks to less privileged positions. For instance, racism came in the form of housing policies
that targeted minorities and blocked them from buying homes in certain zones across cities
in the United States (Spence 1993). These intolerances isciatmieviblacks and

distinguished black poverty from white poverty. Blacks bear the continuing burden of
racism, while whites, even impoverished ones, find the road to economic and social
improvement less challenging due to the existeaebitd privileg&or whiteness as a

social and economic advantage (McDermott 2006).
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Second, black poverty is more concentrated than white poverty. Blacks live in poorer, more
segregated neighborhoods than thekiinoame white counterparts. The number of highly
concentratedreas of poverty, particularly among blacks and Puerto Ricans (Nathan and
Adams 1989; Massey and Eggers 1990), increased during the 1980s. These concentrated
pockets of poverty exist in predominantly urban areas (Hughes 1990). Wright af& Montiel
(2007)study of the urban hardship in 86 cities across the United States found a positive
relationship between the residential segregation of blacks and whites and extreme poverty
(40 percent or more residents who are under the poverty level as defined by the U.S
Census). In 1990, almost 2.7 million people across 100 central cities lived in extreme poverty

0 approximately 24 percent of them were black versus three percent white (Kasarda 1993).

A horde of social and economic problems and high racial segogatoterize these
concentrated areas of poverty (Hughes 1990). For example, economically disadvantaged
blacks from innecity Baltimore have greater exposure to violence and crime, lower
employment, and higher singéent households than their whiterpelmpoverished

blacks also experience greater hurdles to upward socioeconomic mobility (Alexander,
Entwisle, and Olson 2014). Thus, the black urban poor must overcome a wide array of social

ills in their neighborhoods, families, and schools.

There is &igh prevalence of crime and violence in poor, segregated black neighborhoods of
the inner city. Krivo, Peterson, and Kuhl (2009) found a close relationship between
segregation and violence in 79 cities across the Unitecs8tatggation increasesenck

amongblacks and Latinos who live in distressed parts of the city by compounding
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disadvantag@&eldmeyer 2010). The limited spatial, interpersonal, political, cultural, and
institutional isolation of poor urban blacks strongbligitdack violenceshihadeh and

Flynn 1996).

As for the family structure, a common feature of urban black poverty is the high rate of
single, femaleeaded households. Over the past few decades, the family structure changed
partly because of the decline in marriage Beemgraphic changes in the age structure

also resulted in a large population of children born out of wedlock in singlehdadede

homes. In 1997, approximately 69 percent of black women versus 26 percent of white

women were single mothers (CanciarRaed 2001).

In particular, théfeminization of povertypr women making up a large proportion of the

poor, was an ensuing problem (Starrels, Bould, and Nicholas 1994). In 2010, the overall rate
of poverty for femataeaded households was nearly 41 percent versus close to nine percent
for two-parent householdblational Womea Law Center 2011). In the 1950s,

approximately 18 percent of economically disadvantaged families weheeled)dut

that doubled by 1998 (Burtless and Smeeding 2001).

Relatedly, the absence of black fathers has become a tojpicooingern. Absent black

fathers are often negatively characterizatbadbeab,irresponsible, arainvisible

stemming from statistics and studies showing the high prevalence of black fathers who are in
prison or unable to take on parental obliga@aley 2001; Connor and White 2006). On

the whole, close to 80 percent of black children will experience the absence of a father for at
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least part of their childhood (Brown et al. 1999). In 2007, approximately 35 percent of black
children (ages®) and 4percent of black children (agedslI2lived in single female
headed households versus six percent of white childrenZngad A7 percent of white

children (ages 4&7) (Kreider and Elliott 2009).

On the other hand, Edin and Nel&(2013) invegition of these smalledddeadbeat

dad® showedhat there is erefashioningof fatherhood among leimcome men. The
researcheddetailed and nuanced examination of fatherhood found that the involvement of
black fathers was higher than for white fatlespecially when the children are young. Black
fathers also articulated strongideal$ about good fathering (e @qve, communication,

and quality tim®. In essence, they claingadw roledtraditionally assigned to mothers

(e.g., investing qugliime with the children), which replaced fatherhood roles in the

traditional sense of providing financially as the breadwinner of the family.

Consider also the link between segregated schools and black poverty. That is, black children
from the inner cjt are more likely to attend predominantly black schools instead of

integrated schools. Alexander, Entwisle, and Olson (2014) reportediticareblacks

from the same sample as the current study attended schools that were 83 percent black,
while poor \ites attended schools that were approximately 17 percent black. Most black
students from this study, regardless of family income levels, went to segregatesttyigh
schools versus whites of all income levels who more often attendethoodwteschde

(AlexanderEntwisle, and Olsaz014).



Various studieslsoconsider and debate how neighborhood segregation and school
socioeconomic and racial/ethnic composition contribute to thewdiétekeducational
achievement gaRmberger and Palardy 2@&;man and Dowlin@010). For instance,

black students from segregated schools had lower scores on achievement tests than their
black peers from integrated schools (Bankston and Caldas 1996). Sharkey (2010) also
reported that black children from Chicagemédy exposed to a homic{tkss than a week
before theassessmerttave lower vocabulary and reading achievement scores than other
children. Furthermore, school segregation may affect the availability of resources (e.g.,
human and social capital within schools) and teachers (Reardon and Owens 2014). Poor,
segregated sable often struggle to obtain and retain teachers (Scafidi, Sjoquist, and

Stinebrickner 2007).

The White Urban Poor

Baltimoré& decline has certainly affected the black urban poor most profoundly, but the
white urban poor were also victims of the ecansloimp and abandoned when their
higherincome peers fled the city. Poor whites have since b&tomecs truly, truly

invisible citizertisgMoss 2003). Historically, the situation of poor urban whites was on the
forefront of academic and public deb@e.instance, Michael Harringibanormously
popular and influential bookhe Other Ame(it@62) helped elevate the issue and,
importantly, shaped its contowkmericans were shockedHmyrringtor® revelation ahe

40 to 50 milliominvisible poad comprised of blacks, whites, and other ethnic groups living

in inner cities



While poor whites are largely concentrated in rural areas across the United States, a
significant number also reside in central cities. Whites from all socioeconomic levels make
up approximately half of the population in urban areas inside central cities. Approximately
41 million whites live inside central cities (U.S. Census Bureau 2003). Of whites who are
considered to be poor, 45 percent of them dwell in central citiejuetteaof them

living in highpoverty areas (Rusk 1999).

In 1999, around the time of the men and wdmeterviews, the rate of poverty among

blacks (25 percent) was nearly three times higher nationally than among whites (nine
percent) (See Table 3The difference was not as high in Baltimore City though blacks still
had approximately twice the rate of poverty (27 percent) than whites (13 percent) (See Table
3.2). Though relatively smaller in overall percentage compared to blacks, a significant

numker ofpoor urban whites still exist.

Table 3.1: Poverty Status of Whites and Blacks in the United States, 1999

Poverty Status Whites Blacks

Number Percent  Number Percent
All individuals for whom poverty status 206,259,768 (X) 32,714,224 (x)
determined
Income in 1999 below poverty level 18,847,674 9.1 8,146,146 249

SourckEL.S. Census Bureau 2000
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Table 3.2: Poverty Status of Whites and Blacks in Baltimore City, 1999

Poverty Status Whites Blacks

Number Percent Number Percent
All individuals for whom poverty status 197,470 (x) 402,540 (x)
determined
Income in 1999 below poverty level 26,483 13.4 110,022 27.3

SourckEL.S. Census Bureau 2000

As these numbers reveal, impoverished whites reside in the metrokotg/gége and

research on the nature and conditions of poor urban whites are minimal. What is known,
however, is that lcismcome whites, while bettf than their black peers, are not entirely
immune from the social ills associated with urban povestywRites also confront

elevated stress in their neighborhoods, families, and schools compared to their privileged
peers. For example, health statuses of whites suffer comparably when they are exposed to
similarly disadvantaged communities as their lelack(haVeist et al. 2011). Based on data
from the National Crime Victimization Survey, Harrell et al. (2014) found that the rate of
violent victimization is similar between poor urban blacks (51.3 per 1,000) and poor urban

whites (56.4 per 1,000).

Constler again the historical situation of Baltimore City, which experienced a decrease in
industrial jobs, the physical and social deterioration of communities, and the shoehorning of
residents into overcrowded homes. As a result, the white working cléissareBdso

suffered from the economic and social distress of living in the inner city (Durr 2003). In fact,

Alexander, Entwisle, and Olson (2014) reported comparable socioeconomic situations for
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poor whites and blacks in Baltimore City circa 1980. Geomgsasf neighborhood
conditions show similar rates of male unemployment, median family income, and high
school graduation. Furthermore, poor urban white men have lower educational attainment

and higher drug involvement than their black peers (Alexamit@s)d; and Olson 2014).

Nevertheless, white privilege mitigates the negative circumstances of poor urban whites
(McDermott 2006)hat iswhites from the inner city are not spatially or socially isolated

like their black counterparts (Chaisson 1988}, certainesources, such as kinship

networks outside the inner city, insulate whites from some of the harmful effects of poverty
(e.g., unemployment, homelessness, etc.)}cltynehitesalsohave access to helpful

familial and social networks tfatilitate job attainment (Sullivan 1388ster 2003
Moreoverlow-income white mealsodominate the industrial and construction sectors (e.g.,
plumbers, welders, etc.), which pay higher wages than their black peers in mostly service and
labor positions (e.g., janitors, barbers, truck loaders, etc.) (Alexander, Entwisle, and Olson

2014).

The Transition to Adulthood

These structural disadvantages of poverty affect the life course of the black and white urban
poor. That is, inneagity residents encounter numerous obstacles when making or attempting
to make transitions in the life courseagng up in seemingly hostile environments. The
troubled environment in which the urban poor live adversely molds their experiences of life

events and thus make their entry into adulthood especially burdensome and complicated.
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A great deal of research ekuas the struggles of achievaagaintransitions among the

poor. Consider, for instance, employment as a problematic transitional stage. Obtaining and
maintaining a stable job and achieving financial independence are overwhelmingly more
difficult for those who live in poverstricken and highly isolated areas. In particular, young

and leseducated men from the inner city contend sigthificanemployment issues.

Overall employment rates, especially among youngelackontinually have declideal
steady downward progression spanning several decades. Between 1979 and 2000, the
employment rate of black men fell from 62 percent to 52 percent. In 2000, when the
interviewees weezound 24 years olithe employment rate among young black men from
inner cities was 16 percentage points behind the rate of their counterparts in the suburbs
(Offner and Holzer 2002). Criminal involvement and drug use among poor men further

exacerbated job instability and unemployment (HenkelL2g&$on and Uggen 2013

The disadvantages of poverty also complicate the timing of theantewomehn

transitions into adulthood. Recall from Chapter 2 thatithiag of liveé is an important

principle othe life course theory. A life transitiooois timed when it is made at the

appropriate age (Neugarten, Moore, and Lowe 1965). Age norms in our society dictate what
is consideredon timed and enforce the familiar expressiant your agé!n contrast, an

ooff timed transition is when an event occursezast later than is prescribed in generally
accepted social timetables. Teen pregnancy is a common exampleasf tieiad

(Settersten 2003).



Poor urban youtoftenenter into certain adult roles off time, specifically at an accelerated
pace. Thegrefrequentlymore precocious and handle more responsibilities at a younger age
than theimdvantagepeers antiencegxperiencechild adultificatiom(Burton 2007; Roy

et al. 2014). An example is children who grew up with money in short supplynand bega
toiling at an early age to provide for their destitute families. In contrast, wealthier children
receive financial support from their families (e.g., parents paying for college) (Kendig,
Mattingly, and Bianchi 2014). Another example is underprivileged who become

mothers sooner than advantaged womernimtmntrastdelay childbearing to pursue

careepr further educatio(Alexander, Entwisle, and Olson 2014).

In this study!| callthisearly transition into adulthodbe 6accelerated adultha6@ut past
studies diverge on the labels assigned to the rapid jump into adulthood, soaishddhe
adulthood)j ooff/on timing,6 dexpedited adulthod@oprecocious transitiodsyprecocious

role exité or gprecocious developmenandoprematurétransition (Hogan and Astone

1986; Hagan and Wheaton 1993; Wickrama and BaltimqrB&l0ich, Clampet

Lundquist, and Edin 20 @®espite the variations in labeling, the following is a summary of

prior research that more or less inquired into the prelbliegarly transitions.

Earlier studies athelife course focused on the timing and ordering of life events and the
significance of age. For instance, Marini (1984) examined the role of social norms in the
sequencing and timing of life events. Pridmgs also discovered the interplay of social
clas and the timing of transitions (Neugarten, Moore, and LoweSEd@bsten and Ray

2010Q.For instancepixi ncome men and wo me rhamtleivheghed e ar | i €
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income counterpartsr leaving he parent 6s home, wor king, m &

(Settersten and Ray 2010).

Previous researeliso addressed precocious transitions and events with an emphasis on
what driveprecocious development. Community disadvantages, for instancesthereas
risk of precocious life events (Wickrama, Merten, and Elder 2005). Adolesagsgs who
alcohol and druggemore likely to make precocious transitions (Krohn, Lizotte, and Perez
1997)Exposure to violence raises the risk of having aattelshpting suicide, running

away form home, and dropping out of school (Hay@ie 2009Furthermore, por urban
youths commonlgnterthe labor markets at an expedited pace out of economic necessity.
Also,innercity youthavho believéhatdlife is bo shorb after having observed repeated
instances of tragic early deaths in their rough neighbqmlaodgto get out on their own

and gain financial stabififfpeLuca, Clampetundquist, and Edin 201&6.

In short, the historical and socioecormooontexts in which the men and women grew up

were similar yet differed by race. Both blacks and whites came of age as Baltimore City
continued to deteriorate, but blacks fared worse as they faced deep and persistent poverty.
White privilege, however, diféntiated white urban poverty from black urban poverty. Both
blacks and whites faced challenges as they entered into adofthimoe and become

precocious adults.

In the next chapter, | discuss the data that | used to investigate this traasitithdgod

process for poor youths from Baltimore City. | also detaih#tgtic methotused to
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inductively draw out central themes of this research, which are later explored in Chapters 5,

6,and 7.
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CHAPTER 4: METHODOLOGY

The objective of my research is to explore the process of accelerated adulthood among poor
black and white youths from Baltimore City. | am further interested in how some of the men
and women in this study achieved success, despite coming from disddbzankigigpeinds.

That is, many of the people in this study, especially those who graduated from high school
or dropped out but went back to school, saw themsekssagssfalpeople though they

grew up poor and remained poor as adults. Thus, | aimiovkrat factors helped them to

obtaindsuccessdespite their adversities growing up. | asked the following questions:

1. Whatdothe data suggest patténe life events and transitions of poor, urban youth
that accelerates their adulthood?

2. What are the prettive factors that help lemcome youth achieve success, despite
the constraints of their lives?

3. What are thauancedy race and gendarthe unfolding of their lives

To respond to these research questions, | used the methods and tools of gesditatiie
The gualitative approach was appropriate as it allowed fedémthrexploration and
interpretation of the coming of age experience amonagdome men and women. The

following three features of the qualitative approach guided my research.

First, qualitative inquiry encourages rich and thick descriptions of the contexts of the lives of
the men and women in this study. That is, these young people came of age in
deindustrializing Baltimore during the latter decades of the 20th centurytba®irgb
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century. As children and adolescents, they witnessed firsthand the decline of Baltimore City.
As young adults by the early 2000s, they experienced the harmful repercussions of their
deteriorated communities. Their stories, therefore, cannpalegtesa from their historical,

social, and cultural settings.

Second, qualitative methods examine the processes and meaningSapen@aces

over the life course. In this study, | explored the lived experience or the process of maturing
among lowincome individuals from similar backgrounds. | aimed to understand how these
poor, urban youths grew up, by first examining their contexts or backdrop of poverty that

cannot be separated from their accounts.

Qualitative researchers alseek to grasjné processes by which people construct meaning
and to describe what those meaninggBogdan and Biklen 1997:38). Hehdelved

into the meanings that the men and women assigned to both negative and positive events
and transitionsavhichinfluencedheir actions and choices. Through systematic analysis that

| detail latem thecurrent chaptet paid careful attention to the deand womeh

statements and descriptions that reflected their interpretatiqpesspettivesn the

comingof-age expéence.

On a related note, the qualitative approach also considers the subjective feelings (and
reasons for them) among the people I studied. Through their interviews, | gathered their
thoughts and viewpoints as they navigated the paths to maturitiidoey depict, in

their own words, the unfolding of their life scripts?
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As Creswell (2012:40) writes,

Researchers conduct qualitative research because we need a complex detailed
understanding of the issue. This detail can only be establishexdgogitatitly with
people, going to their homes or places of work, and allowing them to tell the stories
unencumbered by what we expect to find or what we have read in the literature. We
conduct qualitative research when we want to empower individuaks tioesha
stories, hear their voices and minimize the power relationships that often exist
between a researcher and the participants in a study.
Third, I took an inductive approach. Namely, the researcher generates theories or
hypotheses and conceptshmmhes from the data in an inductive investigation (Thomas
2006). In deductive analysis, set preconceptions or hypotheses guide the research. In

contrast, inductive analysis allows the findings and themes to naturally emerge from raw

data, specifically fromterviews in this study (Thomas 2006).

| also employed a thematic analysis during the process of inductive exploration. The purpose
of thematic analysis is to recognize patterns within the data and to organize them into
themes. The research themesasad through repeated readings and coding of the data

(Ryan and Bernard 2003).

Data

This study used qualitative interviews with 64 men and women from the Beginning School
Study (BSS) project. The BSS is a panel study of 790 Baltimore City children and their
educational and social development starting in 1982 and continuing for over Ploeyea

project covered a broad range of issues as it followed the experiences of the BSS panel over



many years. Topics included academic retention and dropout, family structures, and

student8expectations and goals.

The BSS followed a representativelaa sample of children from the first grade (at six to
seven years old). The initial stage stratified, random sample consisted of 83§ didst
students attending Baltimore City public schools in 1982. The principal investigators of the
BSS, Alexard and Entwisle (2010), randomly selected a s#r@plschools in Baltimore

City, stratified by race and socioeconomic status. Then, the researchers randomly chose
students from firsgrade classrooms in each school. The goal was to saniprefifsst

graders, but the initial interview revealed that 48 of the students had repeated first grade.
Excluding these 48, the sample comprised 79¢r&idsrs. At the time, the Baltimore City
public schools enrollment was predominantly black (77 percesudtain comparisons by

race, the BSS ovesimpled white respondents. As a result, at the outset, the panel consisted

of 216 black females, 215 black males, 185 white females, and 174 white males.

Two additional postsecondary surveys are also parB&3héhe Young Adult Survey

(YAS), and the Mature Adult Survey (MAS). The YAS is a survey administered between
April 1998 and January 2002 among students from the BSS who were approximately 22 to
23 years of age. The principal investigators probedilithéstes such as substance use,

dating behavior, and other adolescence/young adulthood topics. Between October 2004 and
March 2006 (students ages 28 to 30), the principal investigators administered the MAS to

follow up on topics such as relationships f@ayriage), employment, housing, finances,
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and other important markers of adulthood. See Table 4.1 for a summary of the BSS, the

YAS, and the MAS.

Table 4.1: Summary of the BSS, YAS, and MAS

Approximate
Age of Sample
Years Administered Respondents n Coverage (%)

Beginning School Study 19821995 Ages 67 to 1819 790

(BSS)

Young Adult Survey (YAS, April 1998 through Ages 223 631 80
January 2002

Mature Adult Survey (MAS October 2004 throug  Ages 280 628 80
March 2006

NoteBased on BS#cumentation from Alexander and Entwisle (2010).

The primary data source for this study is from a third postsecondary component of the BSS
project: qualitative interviews conducted with 162 men and women from the BSS. The
collection of these 162 intews came from two subsets of the BSS cohort at three

different time periods. The first subsetdbpoutd subset, took place in 1995 and 1996

with 82 high school dropouts when they were 18 to 19 years old. The second subset, the
oPathway®subset, collected interviews in 2000 from 80 men and women (including some

who were dropouts from the Dropout subset) at ages?23

The Pathways interviews are the main source of data for analysis in this study, as these
interviews covered relevampics on adulthood. At times, | referred to the interviews from

the Dropout subset to fill in any missing information from the Pathways interviews. For
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instance, if an interviewee did not elaborate on his or her reason for dropping out of school
in the P&hways interview, | went back to the individubpout interview to understand

his or her reasons for leaving school.

While | primarily used interview data for analysis, | also used survey data from the BSS,
YAS, and MAS to obtain percentage dataxaic markers in their transition to adulthood

(e.g., schooling, parenting, and criminal involvement). The tables throughout my chapters are
based on a combination of data from the BSS, YAS, MAS, and the qualitative interviews. See

oUsing the BSS, YAS,&MAS Datain AppendixA for more details.

Data Collecti@ualitative Interviews)

In this section, | detail how the BSS researchers collected the Dropout and Pathways
interviews. The BSS investigators identified and selected individuals for tiiesDibspd
based on three criteria. The first wasxba&sons for dropping out of high scida@oid the
second was thiming of dropping oub.The third was based on demographic

characteristics. S@@riteria for the Dropout Subseén AppendixA.

Usirg these three criteria, the collection of interviews (82 total) for the Dropout subset took
place at two different times. First, 41 interviews with dropouts were conducted in the
summer of 1995. A year later, in the summer of 1996, the BSS investighiciedcdl

additional interviews with the dropouts.
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The second subset of qualitatnterviews, the Pathways interviéaak place between
April and November of 2000 as part of an initiative by the late Dr. Jennifer Johnson (former
associate research scientist and lecturer at Johns Hopkins University) to explore the

pathways to adulthood.

The sampling process of this secphase used the following classifications:

1 Permanent Dropouts; also interviewed as part of the Dropout subset

1 Permanent Dropouts; not interviewed as part of the Dropout subset

1 Dropouts who went on to further education; also interviewed as part of poetDro
subset

1 Dropouts who went on to further education; not interviewed as part of the Dropout
subset

1 High School Graduates with no further education

1 High School Graduates who went on to further education

The above identification and selection critaragdition to balancing by race and sex,
resulted in a total of 80 interviewsassisting of 19 white men, 20 black men, 20 white
women, and 21 black wom&hese 80 interviewees were also classified by four gfbups:
high school graduates who continpestsecondary education (e.g., attended or completed
college), 20 high school graduates who did not obtain further education, 20 dropouts who
continued education (e.g., completed a GED or returned to high school for a diploma) and

20 high school dropoutsa did not return to schoajermanent dropouis

Since | investigate only kaveome whites and blacksxcluded 16 higlor middleincome
individuals from the 80 total Pathways interviews. Using Alexander, Entwisle, &d Olson
(2014) measure ofcsmeconomic status (SES) that was available in the data, | kept only

those consideradow SE® (SeedMeasuring Socioeconomic Status (8RS)ppendixA
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for further detad). Thus, | analyzed the Pathways interviews of 64 men and women. Of the
64 lowincame whites and blacks, 28 were men (14 blacks, 14 whites) and 36 were women
(18 blacks, 18 white$he men and women were also classified by their education status at
the time othe Pathways intervieWable £ shows a breakdown of the gender, race, and

education characteristics of the-logome Pathways interviewees.

Table 4.2: Lowlncome Interviews (64) by Race, Gender, and Education Status

White Black Total

All Men 14 14 28
All Women 18 18 36
Total 32 32 64
Dropout Men

Permanent Dropouts 6 5 11

Dropouts who Continued

Education 2 2 4
Dropout Women

Permanent Dropouts 5 4 9

Dropouts who Continued

Education 3 4 7
Total 16 15 31
HS Graduate Men

HS Diploma Only 4 4 8

HS Graduates whoontinued

Education 2 3 5
HS Graduate Women

HS Diploma Only 3 5 8

HS Graduates who Continuec

Education 7 5 12
Total 16 17 33

NoteBased on their education status at the time of the Pathways interview2@ges 23
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Interview Protocols

Boththe Dropout and Pathways interviews weresenstured, wherein interviewers used
guides but also had freedom to follow the natural flow of the conversation. Confidentiality
statements were read and signed at the start of the interview. As a tokeaiati@pphe
participants were compensated with $50.00 in cash. Each interview took place at the

individua® home.

The Dropout interviews used a standardized life history calendar as a guide to explore key
milestones and events in each parti@pliiat The life history guide encouraged

interviewers to cover various key issues around the dropout experience; for example, grade
retention, suspensions and expulsions, and pregnancies and parentinkisidry life

calendar also delved into the interna@wveactions, reflections, meanings, and feelings
surrounding those landmarks. For instance, an interviewee indicated in his life history that he
was once placed into special education classes. The interviewer followed up with questions
such asoDid beirg in special education help and in what wagg®@How (did) you feel

about being in special education? Was it good or bad for you? In widat ways?

The BSS interviewers also probed into other topics initiated by the participants.
Furthermore, the inteeivs recorded personal reflections on broader questions. Some
personal reflection questions includé¢hat are your best memories about sahaot?

OWhat are your biggest satisfactidns?



The Pathways interviews highlighted the experiences of indasdualag adults. Hence,
interviewers followedd®athways to Adulthoddnhterview guide for each conversation.
This particular interview schedule addressed major transition to adulthood themes. See

AppendixA to viewthe 0Pathways to Adulthood Interviewi@ed

During the stratified sampling of the Pathways interviews, the BSS researchers attempted to,
when possible, select Pathways interviewees who had dropped out from @hzss ohe

82 dropouts. This strategy allowed interviewers to alsmtielleanges in each

interviewe& developmental pathway between 1995 and 2000. This approach was helpful in
my analysis becauseferred to the interviews from the Dropouts subset for some

dropouts who participated in both interviews, if necessaryieltrs were also

encouraged to investigate why and how one group of high school graduates continued in
school (e.g., obtaining college degrees, professional certificates, etc.) versus high school

graduates who did not.

Recording and Redaction Process

For the purposes of my study, these previously conducted interviews are secondary data
since | did not directly conduct the interviews. However, the interviews were audiotaped and
later transcribed. Fortunately, transcriptions of audiotapes are [astisy as they

preserved the interviewdeerds verbatim. The interview transcripts also noted emotional
responseslaughs), pauses (or breaks, for instance, due to a family member interrupting),

andosmall talk between the interviewers and the irearmees (e.g., discussion about what
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happened in previous BSS interviews, about plans for the day, etc.). While some interviewees
may have been cautious of their words and vocal cues being recorded, | noticed that most
were very open with their stories dralightsTheinterviewers reassured the individuals

about the confidentiality of their conversation to obtain more honest answers. For example,
one person admitting to cheating on his spouse after the interviewer reminded him about the

confidentiality oftte interview.

The principal investigators and their team of interviewers also wrote several helpful
ointerview impressioaghat gave me insights into the general mood and tone of some of

the interviews. The impressions provided colorful descriptiandtamtervieweés

physical and personality attributes and responsiveness (or lack of) during the interview. The

following is an excerpt from one interview impression:

Janice is a pretty young woman, with a-Sleaped face framed by straight, dark
brown hair cut in a pageboy style. At first, she was rather stiff, but as the interview
progressed, she relaxed and became talkative. Her speech was both soft and rapid
fire, so much so that at times she was hard to understand. When we began to talk
about topts that excited her, she began to puff nervously at a cigarette and
emphasize her points with dramatic gestures.

To maintain confidentiality, the researchers had redacted all transcripts by removing any

identifying information. Abbreviations and digipdaced peop#enames and identifiable

places. Baltimore City and other school numbers were recoded. Interviewer IDs were also

replaced with standard abbreviations. | analyzed the redacted transcripts.
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Coding Analysis

As previously discussed, mgearch strategy is inductive and thefitittictively drawing

out recurring and significant themes from the data. | followed a systematic research process,
which included multiple readings of the data using computer software, developing
categories, armbnsolidating themes that highlighted the experiencesinttmne men

and women growing up in the inner city. Findings emerged from multiple cycles of coding

or the application of meaningful codes (tags/labels) to sentences, words, or paragraphs in

theinterview transcripts.

| used ATLAS. .fiaComputerAided Qualitativ®ata Analysis Software (CAQDAS),

analyze, organize, and code the interviews. ATLAS.ti does not automatically analyze or
assign meaning to the data. Rather, it is a supportingamesddidate and manage data

and to facilitate analysis. This software also bolsters the credibility of the research, as the
research process, the reseaftieughts and feelings, and other developments are easily

documented and tracked in the progtamege 2014).

A particular qualitative analytic approach guided my comagsitted analysis: the model of
oNoticing, Collecting, and Thinking about THI{§ECT). The NCT model, originally

proposed by John Seidel (1998), was further refined and éaapistuterassisted

analysis by Susanne Friese (2014). The purpose of the model, according to Seidel (1998:1),
o0is to show that there is a simple foundation to the complex and rigorous practice of

qualitative data analy&is.



The NCT model proposes thragpects to qualitative data analysis. The first is that the
analysis is iterative and cyclical. A researcher applying this model begins to think about the
content in the data. At the same time, the researcher also notices, collects, and thinks about
othernew information from the data. Seidel calls this proceasdigite spirab The NCT

approach also encourages recursive analysse you move back and forth between

noticing and collectidgFriese 2014:1). For instance, in the process of collédnaing

researcher notices other content to collect. A third characteristic of the model is that analysis

is holistic in that noticing, collecting, and thinking occur simultaneously as an entire process.

The NCT model has two phases of analysis. Thétesdevel of analysis is where one

begins noticing and collecting in the initial stages of reading, coding, and finding relevant
codes in the data. The other phase is the conceptual level, where the researcher thinks about
how the codes come togethecteate patterns and relations in the data. As | will show

later, visualization tools in ATLAS.ti are also useful at this level as they help the researcher to

understand relationships by drawindioksbetween codes.

ATLAS.ti has two important featarinat help track the resear@analytic process and

that are an integral part of the NCT process: comment sections and memo fields. In the
comment sections, | wrote short summaries about each in@ildustiory (See Appendix

A to view adSample Goment). My summary profiles described key attributes, events, and
issues associated with the interviewees. Since my study included 64 interviews covering a
wide range of life course information, these comments reminded me of any facts that | failed

to reall at a later time.



Also, | wrote analytic memos for each interview that | coded (See Appgendew a

0Sample Men@). Memos are crucial in qualitative research because they provide
transparency into the research,@mdure the retention of idelattmay otherwise be

los® (Birks, Chapman, and Francis 2008:69). Again, as | could not rely on my memory
alone, memos were where | jotted ideas that came to mind while coding, that | wanted to
follow up on later on my own or share with my research cesnhitbllected and wrote
comments and questions about the emerging findings in my memos. | also referred to my
memos to notice the questions | was asking, and | dug back into the data to collect more
information. Thus, memos were as much part of thernfipkocess as the actual work of

coding. In these memos, | also wrote lists of project tasks to complete in the future.

Most importantly, memos were spaces for rigorouefettion. Though my approach was
inductive, it would be remiss of me to say that my bias or preconceptions did not shape
interpretations given my personal experiences and knowledge. Hence, thes mwlere wa

| recorded my subjective feelings or personal thoughts in response to the data. In essence,
the memo was a space for reflexévigflecting on my reactions to the interviews that are

shaped by my background and perspective.

For instance, | disgered that as a woman, it was easier for me to relate to and connect with
the women than the men. Another example is how I felt about the rearing styles of some of
their parents. | had the good fortune to be raised by parents who immigrated to the United

States with close to nothing, so they could provide a better life for me. They were extremely

strict, but also highly involved, sacrificial, and loving. Given my personal experiences, |
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caught myself judging (often negatively) the parents of intervievsepposedly
neglected or failed to care for their children. Thus, introspective memos were where |

addressed these sorts of subjectivities.

Related to this topic of sedfflective memaos, | bring up another instance where | needed to
take a moment ofifrospection. During the process of drafting this dissertation and

receiving feedback from my research committee, | was rightfully challenged about several
value or assumptive statements that | had subconsciously made abodt #re&lmen

womert life stoes. For example, in my discussion of theigativé schooling

experiences in Chapter 5, | used language that criticized the school, the teachers, and the
officialsd as if | had also been present when these supposedly aversive situations took place.
As me of my research advisors wisely pointed out in their featfmackorid know

yourself what went on in these schéols.

Jerolmack and Khan (20149 arguehat people act differently than their expressed

attitudes, and alsooutinely providénaccurate accounts of their past actiditidsus,

Jerolmack and Khan claim this limitation -@fapth interviews: tha@ttitudinal fallacy,

which is the error of inferring actual behaviors or actions from the accounts of the
interviewees. Certainlgfroactive recollections are not always perfectly exact as human
memory is flawed. But overall, | regard the accounts of the men and women to be true: that
their life events did indeed unfold in the way described by them. This fact, however, remains:
| wasnot present in those sta@i&hus, | took care to remove judgmental language about

the people or situations portrayed in their anecdotes.
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Next, | review the three cycles of coding to show lamalyzed the interview transcripts
anddrew out the majohemes of this studgtoo muchj ctoo fast) and thedstraight

roado In Chapters 5,6, and 7, | discuss these three themes in greater detail. But briefly, |
captured the process of accelerated adulthood among the men and women in this study as
otoo much, oo fastd That is, the first theme | discovered through coding analysis was that
there wastoo muclo trauma in the lives of the men and women. The second theme was
otoo fasb or how these youth transitioned into adult roles too soon in response to their
gressful contexts. The third theme was abousstreght road,that is, how some people

in this study stayed on tb&traight roadlto success.

Iteration One of Coding

My first cycle of coding was at the initial or descriptive level. A vdirstycgtle methods

are available to use depending on the reséasthaegy (Saldana 2013). The first cycle
methods that | used aditial coding andoin-vivo coding) Initial coding generatéfirst
impressioa codes from every line of the datac&i did not conduct these interviews, |
started with very little knowledg®sout the mel and womea perceptions of growing up

in poverty Initial coding was a useful way to dig into the data without preconceptions,
allowing the information to freetyd inductivelygmerge by going line by line and collecting
first impressions. | read each line, noticed, and coded almost every sentence with the first

thought, word, or phrase that came to mind.
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Examples of initial coding are as follows. One perded:8@h, it was very important for

me to finish school. Because | know that yoi gaintoo far without thatHere,

odetermination to finish schoalas the first phrase that came to mind. In another

interview, the individual sadtifound my fathenwho | hadi@ seen in years, and found that

he was disabled, so | had to go right to work. And | take care of him, took care of him, and |
still take care of him financialllyor this data segment, | initially assigned the codes:

oparent(s) with health iss/disability andoreconciling with absent fatlder.

| further combined initial coding wilim-vivo codingd Other names for #ivo coding are
overbatim codingor dliteral codingbecause codes come from the literal word or phrase
said by the inteiswee. Saldana (2013) calls these dfatk®r indigenoué.In-vivo coding

compelled me to be considerate and respectful of the intef/iewee

To illustrate, the terdturning poind is often used in scholarly research, which refers to an
event or happening that caused a usually favorable change or a turn iGdden@dane

and Sampson 1993). But throughivio coding, | noticed that the interviewees often called
events that rearchers might teraturning pointé asorealization poist Unlike the

turning point, the realization point demonstratedeftdttion. That is, the salfvareness

process involved realizing that a change or redirection in the life path was rexseissary v
simply allowing a key event or experience to happen and turn their lives around. Through in
vivo coding, | captured their words and discovered that they were not passive but active

agents of setfhange. Another-wivo code example wasinning wilgh a phase often used



by women to describe getting into trouble. As | will discuss in later chapters, this term

turned out to be an important distinction between men and women.

My initial iteration of coding resulted in over 400 codes. There is negsmsewhat is

the orightd number of codes in qualitative research. Some researchers recommend generating
between 150 and 300 codes (Friese 2014), while others believe 80 to 100 codes are sufficient
(Lichtman 2010). In my situation, | found that dealitigower 400 codes was overly

cumbersome. Many of my initial codes were repetitive or extraneous. Therefore, | kept only
the codes with high groundedness (frequency of the code). Specifically, | deleted codes with
a groundedness number less than five ddpesis than five times throughout the 64

transcripts).

Next, | aggressively deleted codes that | determined as irrelevant to answering my research
guestions. For example, | erased the @etktional histodbecause | was not going in

depth intatheinterviewedgohabiting or marriage history. Finally, | merged codes

redundant in meaning. For instance, | mangsisting bad peer pressusith onot giving

into peer influenc&@Frankly, this exercise was difficult because | did not want to

inadvertatly lose any important detail. | printed out copies of my entire code list several
times to review over and over again. Ultimately, it was a necessary discipline to efficiently

organize codes into coherent categories foltbeing codingterations.

Keeping a codebook was also an essential step in the analytic process. ATLAS.ti maintains

the code list, but defining the codes is the resdamasgonsibilitydence] wrote
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definitions for each code. The definitions included a description of thentbugusion
criteria (what the code is referring to or includesjeaadusion criterigwhat the code is
not referring to or excludes), and an example quotation, if necessaryGDeityir
Marshall, and McCulloch 201%8e0Sample Code Definitishin the AppendipA for some

examples of how | operationalized certain codes.

As codes continued to emerge, it was demanding afwbtisoening to stop and write
definitions each time. This was particularly true during initial coding when | was applying
codes to almost every line. But keeping a codebook, too, is part of the iterative process.
Code definitions are revised as the researcher gains more insight&S(éwgumarshall,

and McCulloch 2010). | found this to be true in my analytical prosedls as

After thein-vivo and initiatoding, lorganized the codes into broad categories (also
calleddcode groupé,or ccode familiegy based on the transition to adulthood theme. That
is, | initially organized codes under twerelg¢ed categoridsarly Childhogalg., childhood
family, childhood schooling experisraed childhood eventtc.) anddulthoogk.g.,
employmentpostecondargchooling, maritatatus, and adulthood evéntinder each
code group, | also created subcategories. See Agpandigw aoList of Code Groups

and Subcategories for All Cydles.



Iteration Two of Coding

After organizing and reducing cqoddsegan the second cycle of coding. Like the first cycle
methods, there are various types of second cycle coding that cater to different research
orientations. Other examples of second cycle coding idolgieudinal codingwhich

examines the qualitlve increase, decrease, or constancy of life ékéatisrative codiriy

has a completely different focus to elaborate on or further a theoretical construct through an
analysis of data (Saldana 2013). Since my research approach is thematic, rolg second cy

method of choice wafocused coding.

Focused coding is usually done afteivim or initial coding, with the primary goal to create
categories and develop themes. Thus, | reorganized the codes, which were initially organized
underEarly ChildhoaddAdulthoocdbde groups, into three different code groups. To

elaborate, my research questions inquire into the life events and transitions @adhd men
womers lives as they came of age. Given that the men and women in this study experienced

both regative and positive life events, | shifted the codes into three broader categories:

1 TheNegativesde groups, which included subcategories and corresponding codes
reflecting all the negative life events, issues, and transitions in the lives of the men
and women,;

1 ThePositivesde groups, which comprised subcategories and codes reflecting the
positive occurrences, transitions, and issues in their lives;

1 TheStructurabde group, which consolidated codes that reflected the structural
constraints in theneighborhood and in larger society.

Some examples of codes inNlegativeategories weteutting/messing up at schapol,

ogetting into fights,andodrinking problemé Positivesde groups included codes such as

ocontent with current woikgressting alcohol/drugs/smokinyand possessing
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oplans/desires for further educatiBxamples of codes from tBé&ucturahtegory were
ORacial Tension & Discriminatiim the neighborhood amiRough & Dangerous

Neighborhood

After reorganizindhetotal number of codes was 106.&6&e cond Cycl e Codi n
Cat egor i es AmendixA otlk éu li5t ofithese code groups and their

associated codes.

Iteration Three of Coding

The intent of this last iteration of coding (iteration three) was to draw out the main themes
of this research. During this final round of coding, three overarching themes emerged from
the interviewsAgain, these three themes wémm muchg otoo fast) and thedstraight

roadé The following is an explanation of hodentified these themes.

| focused my codingfbcused codir) applying three techniques for identifying themes.
The first method was to searchdm@petitiord in the interviewedswhen a concept or an
idea repeats in the text. As Ryan and Bernard (2003:89) sil¢igestere the same
concept occurs in a text, the more likely it is a th&me second strategy was to look for
keyoverbatim statemeidter words, whiclalsolater becamtemes. Finally, | applied
opattern coding,which is coding that identifigsatterné within the data. According to

Saldana (2013), patterns are not simply characterized by similarities found in the data.
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Pattern coding is also about identifying patterns of differences, sequences, and causations,

etc.

After returning to the data for the third timapplied these techniques to reorganize the
codes and code groups thematidakly for the codes in tHéegativeategories.In

iteration two, | had grouped codes applied to data on negative life events, issues, or

situations under tigegativeategories. But in iteration three, | discovered a repetition,

verbatim statement, and a pattern of similarétgy men and women repeated that these
negative life events contributed to hasviog muctd (using the words of some

interviewees) trauma in their lives.

For instance, the codabuse by familywas often mentioned in the context of dealing with
overwhelming threat and pain in life. To illustrate, the victims of abuse similarly and
repeatedly talked about how dealing with abuse cacis=iming,0a lot of hurty and

odeep pain. They also spo&Ehow their tragic experiences with abuse consumed them
andoblocked up their heads. |, therefore, renamed the code grouNiegatives Too

Mucho capture this pattern of interviewees dealing with an overabundance of hardships in

their lives.

Additionally, I noticed that the codes from Tlo® Muatode group could be reorganized

into subcategories that reflected the three domains of their lives: (1) the family, (2) the

1See O0Third Cycle Coding: Categories and Codes6 in
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school, and (3) the community. Hence, | dividefidbéMuatode group intae following

three subcategories: Tbp MudRamily(2)Too MueBchochnd (3)foo MueBommunity

To establish patterns and to sort the codes into appropriate code groups, | also used
visualization tools from ATLAS.ti. One visualization tool @\e®vorko tool, which links

codes together. ATLAS.ti does not automatically create networks between codes. It is the
responsibility of the researcher to make meaningful connections. In this study, | did not
explore links of causation; therefore, the ATLA&work tool was utilized more for

thinking, analyzing, and drawing out themes, rather than drawing conclusions of

relationships.

Figure 4.1s an example, showing the networks of codes that fall unteo thkieiehamily

code group. Using this tool, | took several unlinked but similar codes filao Mech

code group, and placed them onto the network chart. Example cadbsertor

neglectful biological moth&éabsent or neglectful biological fathendoabuseri familyo

Then | figured out how the different codes linked to one another by going back into the data

for deeper context.



Figure 4.1 Network of Codes for the Code Group7oo Much - Family

(4 Absent or Neglectful Biological Mother ) ( {5 Health issues in family j

is associated with is.partof relates to

(4 Parents with drug and aicohol problems )= is associated with—={ ¢ Death in family )

is associated with
is associated with

is assotiated with ( ‘5 Abuse in Family )

(% Absent or Neglectful Biological Father )

(0 Conflicts / IPV between parents )

To illustrate, some interviewees mentioned that the featiwgir biological fathér

absence was because of his involvement in drugs and alcohol. Hence, | connected these two
codes together as associated or ref#bdent or neglectful biological fath@ndoParents

with drug and alcohol problefkalso noved all of these negative fanehated codes to

the code grouf:oo MueRamilysince they all indicated life events and problems that

contributed to excessive hardship in the family.

The three domains of tHi@o Muatode groups included codes adpbedata on the mén

and wome@ schooling, family, and neighborhoods stresses growing up. | created another
code group callegstresses in Adulthebith is not one of the main themes. The codes in

this group, however, refer to the hardships thatitidigeluals faced as adults, at the time

of the Pathways interviews.

54



In Chapter 8, tefer tothedataassigned t8tresses in Adultboddgo highlightsome of

the challengdbkat the men and womestill confrontedas adults. For instanceurrent

financial difficultieswas a code applied to statements that expressed feeling overwhelmed
about their bills. To illustrate, | applied this code to a statement by one of the permanent
dropoutsol been going through so much stuff with my bills and eweyy#nd it just

stresses me out. It really stresses nte out.

The next themétoo fasb also emerged from recurring and verbatim statements or words,
and patterns of similarity. While coding, | noticed repetitive statements by the men and
women ofogrowng up too fastin response to the deluge of hardship in life. Thus,
ogrowing up too fadt(shortened tatoo fasb) became an-wivo code that ultimately

turned into a theme.

This too fast theme, however, was not only from indigenous words. Whidarodin

patterns, | also discovered indirect expressions of accelerated growth. Specifically, | noticed
two patterns of similarity: many men and women indicated that they were growing up too
fast by first, speaking of precocious actions and transitioesgcand, discussing their early

involvement in and repercussions of their problem behaviors.

For example, the interviewees commonly spoke of working at an early age, which is a kind of
precocious action or transition. Other code examples of precocanssaedmoving out
fasth andofamily responsibilities from an early@@mblem behaviors, too, are linked to

growing up too fast, according to the men and women. For instance, criminal involvement

5t



or getting into trouble often was the reason for dngpqit of school and transitioning out

of their role as a student too early.

Thus, | reorganized the codes (related to growing up too fast) fideg#iresde
groupsinto a separate, overarchiiog Fasiode group. Figure 4.2 is an example of a

network chart that | created to organize codes under the code giaapFatst

Figure 4.2:Network of Codes for the7oo FastCode Groups

({‘E, Growing up too fast

is associated with
is associated with

(i?g Working at an early age j

is associdted with

( & Getting into trouble ) i assaclatad with

is associated with is associated with

((;;3 Moving out fast/Independence )

(i?fj Early pregnancy/parenting )

is associated with

(4 Family responsibilities from early age )

After reorganizing thidegativesde groups intboo MucindToo Fastode groups, |

turned my attention to the codes inRositivesde group3/Vhile analyzing their
transcriptsl noticed that despite the many obstacles growing up poor, the interviewees
mentioned the many positives in their lives. Thus, the codeRasitheesde families
reflected thégoodin their lives. These are some exang@esitent with Current Wouk,

oFatherhood as influence / j6ywndoPositive parental rearing / expectatimns.
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oConstant comparidglso helps fingatterns obsimilarities and differenéés the data

(Glaser and Strauss 2006). For instance, grounded theorists, who generate theory from data,
often ask these sorts of questions while scrutinizing tex-line:0What is this sentence

about? and How is it sianilto or different from the preceding or following statengents?

(Ryan and Bernard 2003:91). |, too, asked broader questions of comparisons as | explored
the interviews: Who are the interviewees with recurring statements of optimism versus those
who did notexpress as much contentment? And what helped those who supposedly

obtained success, despite all the adversities in their lives?

Hence, aftecareful scrutiny, | discovered patterns of difference between high school
graduates and high school dropoutthigicycle of coding, for instance, | noticed that there
were certaiRositivesdes higher in groundedness among high school graduates than
dropouts. That is, certain codes, in particular frolasiévesde groups, recurred more

frequently in inteiews with the high school graduates than with high school dropouts.

An example of this, is the groundedness number for one particular code Rosititres

code groupdhobbies/interests as outlétahich was 68, meaning that this code was

applied 68imes throughout the transcripts. This code was assigned to sentences or
paragraphs where the interviewees mentioned hobbies or special interests that kept them

preoccupied and content.

Relevant here aother tool in ATLAS.ti called tb@ode Documentabled that is used to

create comparison tables of groundedness across various code groups or codes by document
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groups (typically based on demographic characteristics). In ATLAS.ti, | grouped the
documents (or the interview transcripts) by race, gemtiedwcation; for exampé,

transcripts for white dropout men were group@tte MerDropoutsd

In this particular instance, | generated a code document table comparing the groundedness
of the codehobbies/interests as outlétsetweeriwo document grgasd highschool

graduates and high school dropouts. The output showeldbhbies/interests as outlets

code was applied more frequently in the transcripts of high school graduate interviews (49

times) than in dropout interviews (19 times).

Finally, in the same way that | rearranged, relinked, and renaieghtiveategories, |
also recategorized thieositivesde groups. First, | renamed Busitivesde grougto the
Straight Rqashich is a verbatim phrase. That is, an ieverei described living a positive
life of achievement and successifason the straight roail.ike theToo MucindToo Fast
code groups that | descritaabve the overarching category of 8tmight Roatso

included subcategories.

Again, | lookedor repetitions, verbatim statements, and codes that se@moighliked
anddfeelaliked (Lincoln and Guba 1985:347). For example, theosigbgroupStraight
RoaeéseChang@ecluded codes such asdtealization poind,0motherhood as an
influencej and any other similar codes that indicated the undergoinegcbisagk on the
straight road. Another example is thecagd® groustraight Re&dcial Suppérs | was

coding, | noticed that many of the men and women expressed havisgmomitind
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close ties with family and friends. Thus, | grouped codes about relational ti&tsaigiaker

RoaéSocial Support

In the next three chapters, | explore these themes that emerged through the repeated
readings and coding, which | describedalSpecifically, the next chapter explores the first
themedtoo muchd which refers to the overwhelming negatives in the lives of the men and
women. The second theme, addressed in Chapt@p6,fessb points to the accelerated
transition to adulthoo@mong the people in this study. The third theme, examined in
Chapter 7, is about the positives in the lives of the men and women that that kept some of

on the straight word toward achieving success.
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CHAPTER 5: 0TOO MUCH 6

Recall that | explore two themes that capture the accelerated maturing process of the men
and women in this studyoo muchb andodtoo fastd This chapter examines the first theme

d about how these young men and women saw and experienced too muchttraeirma in
communities, families, and schools. While | discuss all three contexts, | focus @ the men
and wome@ family backgrounds because their interviews centered on their family lives

growing up.

Community

Our society purportedly values children asroast precious commoditgRuane and

Cerulo 2011). Protecting our children is of utmost importance; thus, the state of childhood is
cherished in our society. Childhood is designated to be a time of canefeee wo

playfulness, and precious innocence. But for the majority of the people in this research, this
was not the picture of their childhood. A myriad of tragedies and difficulties converged to

negatively impact their young lives.

As children and youthbey lived in a milieu suffused with violence and fear, especially in

the late 1980s and the 1990s. The crime statistics from that era are telling. In 1985, when the
men and women in this study were about nine years old, the total violent crime rate was
aproximately 20.1 per 1000 Baltimore City residents. This rate steadily rose starting the late
1980s. The total violent crime rate per 1000 inhabitants rose to 24.4 by 1990 and jumped

again to 30.2 by 19@8aryland Uniform Crime RepQrt€ontrast this ratwith Baltimore
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County, where the violent crime rate in 1990 was 10.1 and 10.7 in 1995, barely one third that
of Baltimore City. Homicides were especially of comcBaitimore Citypeaking at 353 in

1993 when the students were in high school (Depaxfmdaryland State Police 1995).

Not surprisingly, the threat of physical and emotional victimization was common and
looming. Those from the poorest households have almost three times theeraesof

violent victimizations than higher income hoddshi{@hacher 2004). Witnessing violence

often triggers depression, anxiety, and other posttraumatic symptoms (Lambert et al. 2012).
Poor urban youths are also likely to feel unsafe and distrust the police (Farver, Ghosh, and
Garcia 2000). Alexander, Enteyisnd Olson (2014) profiled the original 20 Baltimore City
neighborhoods from the BSS, and found that violent crime rates are vastly higher in lower
income communities than in higirmome communities. In particular, violence is heavily

concentrated ilowerincome black neighborhoods.

To escape the violence of the streets, many of the men and women in this study stayed
confined to their homes. To cope, theyescopati(Rosenblatt and DeLuca 2012).

Telescoping is to believe that at least their isl@elcure versus around the corner, or in
different parts of their neighborhood. Indeed, earliest recollections of their block were
mostly described as fond and pleasant. Block parties, basketball games, and bike rides with
neighbors were delightful memer Their blocks weoeloseknit,6 dquietp andopretty

niced But the scene shifted dramatically when they walked down the street or turned the
cornergYou go up and down streets to other areas around heré& prattit rough, pretty

rough¢ one peson recalled about his neighborhood. Telescoping alsdidulfmthem
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avoid the inevitable: neighborhoods that regressed during the young men a@d women

formative years due to increasing drug presence amelareg crimes.

Urban poverty is ofterssociated with the high prevalence of drug use and trafficking,
particularly during the 1990s when the study youths grew up (Ensminger et al. 1997).
Centers and Weist (1998) reported one in six youths who lived in urban areas dealt drugs in
the 1990s. In9B4, drugelated arrests accounted for approximately 15 percent of arrests

for all offenses by both juveniles and adults in Baltimore City. By 1995, approximately 31
percent of arrests were for dretated violations (possession and sale/manufacturing)

(Snyder and Mulal&angota 2016).

The 1980s and 1990s were infamous for the crack epidemic that plagued cities across the US
including Baltimore City. Spin magazine released a famous exposé about Baltimore City
violence in 1986, depicting an epoch ofrteftwe writer vividly described drug dealers as
ovultures on the corngholding areign of terrad over the city (Cooper 1986). The drugs

that invaded the city also had severe public health consequences: between 1990 and 1997,
overdose deaths increased by 426 percent in Baltimadrghest out of 27 cities in the US
(Garfield and Drucker 2001). Hieravas and still remains the choice drug for abuse and

related deaths (Baltimore City Health Department 2016).

Accordingly, the young people in this study grew up in neighborhoods entrenched in drugs

during the 1990s. Drug addicts and dealers hanthegineets upended any belief that



their blocks were no longer safe. As the young men and women grew through their
elementary, middle, and high school years, their communities further descended into distress.
Marcus is a black man who grew up in akightheighborhood in South Baltimore. He

spoke affectionately of his once close and communalddeekybody knew each other,

just like a little circleBut then the drugs overtook his block. The drugsoeeeeywheré

so much so that Marcus casudifiynissed the ubiquity of violence and drugastshow

the world i

Consider another intervievieaccount of his neighborh@adtdemisé due to drugs:

Yeah, it was, at one time it was a community, and nobody would even think about
coming through #re, cause this neighbor knew this neighbor, and they
communicated .| remember, it was good thénAll the kids rode their bikes,

kids would, the girls would play jacks and jump rope, and we would tease them, you
know? But, you started seeing thingsgeharound the time when the remk

came. People who you respected, and who used to watch you as a kid, now had no,
no respect for theirselves. They chasing this stuff, their lights getting turned out, the
kidclothes arghbeing washed, and you kngou started seeing a demise, and

then it became a thing where everybody was just trying to get money, or everybody
was high. It was a dividing line, there, and with the coke came the violence, cause
with that, a person, they have no problem putting bukets in you for a hundred
dolla worth of cocaine. Twenty dalawvorth

As their neighborhoods deteriorated, some individuals from this study escaped to other safer
parts of the city, or out of the city into other counties and states. Thosenaimed in the
city bemoaned the present state of their neighborhoods and evinced strong desires to

eventually move away from the city at the time of their Pathways interviews.

Smilar transformations were evident too in these youths home livestdbanigch family
trauma. The rising violence and drugs outside also afflicted their personal spaces. When

asked to give accounts of their childhood ybarsjen and womanostly spoke about
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their woeful family experiences growing up. As youths, duetpteschew the tensions and
temptations of the streets by staying hamtée perspectives of the men and women,
howevertheir homes werérsafe havens. Instead, abuse, drugs, violence, and other
adversities filled their unstable homes. Thulgltbeing is an exploration of the various

layers of family trauma that forced the men and women to see and experience too much.

Family

The urban poor confront a mountain of challenges. But in the retelling of their life stories,
the men and women tinis study most often mentioned their struggles with experiencing

too much violence, absence, and drugs and alcohol in their families. As shown in Table 5.1,
approximately 55 percent of the 64 interviewees experienced the absence of their biological
fatherwhile 16 percent experienced their biological nHieence. Furthermore, 22

percent experienced abuse from a family member, 23 percent witnessed intimate partner

violence between their parents, and 38 percent had parents with drugs and alcolsol problem



Table 5.1: Family Traumas (%) by Race and Gender

Parents with

Absent Absent Drug &
Father Mother Victim of Domestic Alcohol
Growing Up Growing Up Abuse Violence Issues
Black Men (14) 64.3 0.0 14.3 14.3 28.6
(9) - (2) (2) 4)
Black Women (18) 83.3 33.3 16.7 11.1 33.3
(15) (6) 3) (2) (6)
White Men (14) 28.6 7.1 214 42.9 42.9
4) 1) (3) (6) (6)
White Women (18) 38.9 16.7 33.3 27.8 44.4
(7) 3) (6) (5) (8)
Total (64) 54.7 15.6 21.9 23.4 37.5
(35) (20) (14) (15) (24)

NoteBased omlata from the Pathways Interviews and the Mature Adult Survey for all 64 interviewees.
a|nterviewee may have experienced one or more traumas.
b Percentages based on total (number of interviewees) per race and gender group.

Not surprisingly, thmterviewees spoke of how constant exposure to such stressors
adversely affected their life experiences and paths. In this section, I first identify the
emotional toll that befell these young men and women because of excessive family trauma.
The emotionaburden that even adults find hard to weighed heavily on their shoulders from
an early age. Furthermore, childhood struggles continued to themnening men and

women at ag23to 24.

Family Violence

Consider their emotional responses to seeinguco family violence growing up. While

nearly all youths have some exposure to violence, pooyautieshave heightened

6€



exposure to violence (Gladstein, Rusonis, and Heald 1992). Likewisentiomiewnen
and women in this study recounted their expdewabuse and violence within their homes.
Both black and white men and women endured direct and indirect forms of violence and ill

treatment.

Indirect exposure is when the individual witnesses traumatic events or situation, e.g., being a
bystander tintimate partner violence between their parents. Domestic violence ranged in
severity, from repeated intense verbal arguments to severe physical abuse. Growing up, the
individual may have frequently overheard heated exchanges between the parents (e.g.,
cursing, insults, screaming, etc.). At times, the interviewees may not have directly seen the act
of violence or the altercation but witnessed the aftermath of the incident, such as broken
furniture or bodily injuries to the mother (Holt, Buckley, and W2@0&). More whites

from the study (11) than blackkréported domestic violence in their homes.

Direct exposure escalates from observation to direct and active involvement or
victimization, such as receiving abuse. Direct abuse is being the direct victim of sexual,
physical, emotional or verbal abuse by a family member. Of the 64 interviewees, 14 wer
victims of abuse as children or youths. Of these 14 victims, 64 percent were white. More

women (64 percent) were victims of abuse than men (36 percent). All of the men who were

2The BSS surveys with children and parents during-agieogdars (1st grade to 12th grade) did not directly
ask about domestic violence or abuse situations. Thus, these abuse and domestic violence incidences were not
apparent from the BSS surveys, amiyireg to light during later qualitative interviews with the men and
women. The principal investigators would have been obligated to report any abuse or domestic violence
instances, if they had encountered it while collecting theagaanirveys. Thisalshows how easily such
instances can be overlooked in survey studies unless probed for explicitly as was done in the Pathways
interviews.
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abuse victims reported physical abuse, whereas women reported a confifphgsicalo

and sexual abuse.

The psychological and social damages of dealing with family violence are well documented in
research. Children from abusive households are more likely to be aggressive and depressed.
They struggle to build healthy relatiggsshind are less secure (Halickley, and Whelan

2008). Victims internalize and externalize behavioral problems as a result of domestic
violence (Moylan et al. 2010). The men and women in this study too, shouldered

overwhelming emotional burden becausaddspread violence from a young age.

Sherry, for instance, is a black woman who endured horrific physical abuse by her stepfather
for many years. She also watched helplessly as her stepfather assaulted her mother. As an
adult, she still wrestled witte thast abuse and hesitated to talk abolifitnot something

that a lot of people can really deal wihe told the interviewer. But Sherry did as a child,

from when she was seven years old until she was 13 years old. She expressed the agonizing

emotonal toll of direct exposure to violence and abuse:

But Ive been, my mother, my family@adeen through a lot as far as abusive and,

| had §n] abusive family. My father, my stepfather was abusive to my mother, so it
really wagihtoo much positive imy life at that time, sth hurtsi | have been

through a lot, a lot of things that | doihdn not really ready to talk about, because it
still bothers me at times.

Allisor® story is equally heartbreaking and highlights the hefty emotional bagjege that
carried since she was young. Allison is a white woman who grew up in South Baltimore.
Growing up, she enjoyed attending school and actively participated in various school clubs
and extracurricular activities, such as the student government, theenekgpand the
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basketball team. For two years in a row, Allison was in the top ten percent of her high
school. After obtaining her high school degree, she attendegeaitwollege. Allis@n
lifelong passion was writing; she had big ambitions tdapmeblish books. The
interviewer noted that she was fubbafquettishness and giéeroughout their

conversation, especially when talking about the highlights in her life.

Beneath the gleaming layer of her accomplishments and aspiatienst, Aison

harbored dark secrets about her life at home. Her cheerfulness turned to tearfulness as the
full story of her life emerged. Allison recapped the chilling details of the heinous abuse she
experienced at the hands of her stepfather. Milstepfatar beat her and her siblings,
purposefully with a webbed military belt once owned by her beloved biological father (who
died when Allison was three years old). Her stepfather also sexually molested her, forcing her
into masturbation starting from when wfas four years old until she was 12 years old.

Every day, he berated Allison about her body weight, and taunted her and her siblings with
offensive nicknamedNVe all went through depression, all of us, because we were all

petrified of hime  h e h aldr ngmesfar allofws. Aflotherl] was Retardsister

1] was Bitchfbrother 2 was Faggot, | was Sié#\llison recounted.

For many years, Allison suffered from suicidal thoughts and severe depression. In her
Pathways interview, Allisorentioned that she was still full of pain and distrust after
enduring severe abuse:
| dond trust men. | do@ trust any man. | was petrified of all men growing up. |
mean, a man wal k by .hevenwanhtathelpoiwaf,u | d | us
couldrid stand Puerto Ricans. @l®uerto Rican. | would never date a Puerto Rican,

& never going to Puerto Rico.
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Parental Absence

Consider also the emotional toll of dealing with parental absence or neglect, a traumatic
experience frequently mentioned byytheng men and women. Parental absence refers to

the absence of a biological father or a biological mother growing up. Absence can be
intermittent (in and out of the cladife) or permanent (as a result of complete

abandonment or death). In some ins&rimeth biological parents were absent. In other

cases, parents were physically around, but otherwise negligent (e.g., leaving the child without

supervision).

Refer again to Table 5.1. Approximately 55 percent of the men and women come from
families withabsent biological fathéi®f those who grew up without their biological

fathers, nearly 69 percent of them are black. Ten interviewees grew up with an absent
biological motheYAll but one person who grew up without mothers are women. Six black
women gew up with both parents absent; typically, their grandparents acted as their

caretakers.

As the numbers show, parental absence was especially common for black women and men,
regardless of education level. As | mentioned in Chapter 3, a promindetishiaraicthe
black urban family structure is the high number of absent fathers. But it goes deeper than

numbers. The black men and women in this study spoke extensively about the distressing

SCould be because of abandonment or the death of th
may hae been present at certain time points.
“Because of abandonment or death of the biological
been present at certain time points.
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void of their fathers or mothers. Experiencing the vacaetapaparent, especially of

their biological fathers, bred tremendous emotional pain for the black interviewees. Their
words conveyed an intense yearning for the@gmesence, which persisted over the years.
We see this with Tasha who grew up wdkep longing for her absent father. Throughout

her interview, Tasha repeatedly expressed how much she missed her @adofesha

and grandmother raised her after Taghther left the family. But Tasha had a hostile
relationship with her mother. Thagued over everything. The stress from her conflict with
her mother, however, paled in comparison to her loneliness and yearning for her biological

father.

Tasha last saw her father was when she was five years old, but she had no recollection of
theirfinal meeting. Growing up, Tasha daily sought her i@atbeperation to find her

father. Her mother, vexed by Taslkpdeas to find her father, usually shooed her away.

Tasha refused to give up. In desperation, she c808dJE Search (a provider that

searches for and provides background reports on people) for professional help locating her
father. Ultimately, Tagihaearch was fruitless. She was never able to get in touch with him.

Tasha articulated her desire to meet and establish a relationstep atisent father:

And it® kind of hard, because | want to knowdirhalways wanted to see my

father, and | always wanted tfor him to want me. | always wanted a daddy,

periodé .| wanted my father, really. | just codldnderstand why he wédhere

€ | felt like we could have had a wonderful relationship, | could have talked to him,
he would have talked to me | even went as far as to lying about him. | wanted

him in my life so bad, | used to tell my friends, yeah, my&altiegrand thafnd |

didnd even know the man, but | created a wonderful father for myself, aril | didn
even know who he was. But | told my friends that He thassweetest man, and he
took care of me, aad where did he work? He worked at, he had like his own
basketbakourt, cause | was into basketball at the time, so | was like, well, he and |
had a lot of basketball cards, let me get this one ... my father, and | was thinking to
myself, you didinget that from your father. And | just codidtop lying about it.
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For the black men especially, their f@tsysence shrouded their lives. Despite the

presence of a loving and supportive guardian (in most cases, their mothers), &eir father
absence still haunted them. Jason is one of those black men who grevicufi in dif
circumstances without his biological father. His parents separated when Jason was around
seven years old. Afterward, Jason and his younger brother moved with their mother from
Southwest Baltimore to a poorer neighborhood in West Baltimore, asocoahér from

his maternal grandmotfehome. The neighborhood was full of drugs, shootings, and
homicides. But Jason leaned into his family members, stayed away from trouble, and
graduated from high school. His mother also remarried. Jason maintarmned a w

relationship with his stepfather, who he fondly callécehisfathea

DespiteJasofs accomplishments and the support of his loving family, the void of his
biological father elicited resentment and sadness growing up. Aftefalaggmoved to

West Baltimore, they were no more than ten minutes driving distance from his father. Jason
however, recalled that his father never called or visited him and his brother. According to

Jason, they lacked a fatban relationship.

Jasondunched into a diatribe about his absent father:

He would never come see us. And that, and that kind of bothered me. It took me a
long time to really understand what was going on. My mother used to always tell

men he® always making promises, he dbkse them. It took me a long time to
understand that . | used to sit there, and | used to be always looking for @m, he

say, &n going to come and get you, and | was still excited, to come see him, and to
do things with him. But as | got older | s readizing, bey, you know, he said

this and that and he lied toéné\nd it hurt. It was hurting me, because hedyasn

my mother was always there for me, struggling, and it was his job, too, to help her,

he wasi doing it. Only time he and @epeak washen he came through our
neighborhood because when he was younger, he hung around the neighborhood that
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we moved to, so. He would speak when we saw him. Other than that, hi& wouldn
speak to me. Some birthdays, you might have heard from him. Christriggg, he m
have bought a bag of toys for me and my little brother. But, from going through
that, that made me tell myself ti@at mot going to be like this with my child.
Starting from a young age, the men and women put in béersenal work
(HochschildL979), trying to manage and process their feelings to grapple with these
overwhelming situations and experiences. Borrowing the words of one interviewee, these
young people neededabink on the adult leviefrom an early age in response to their
precoabus development. In doing emotional work, the men and women often used a

technique calleatognitiveemotional workb,which is the regulating and changing of

thoughts to control or@feelinggHochschild 1979)

Jasof$ story continues with details ofrdy cognitiveemotional work to manage his

emotions and to think on @adult leved Jason, badly scarred, struggled with his contempt
toward his father for a long time. But Jason strived to control his thoughts and emotions, as
he felt strongly obligatéo protect his younger brother from the same disappointment and
rage that consumed him. Despite his own confusion and anger, Jason rationalized that he
needed to help his little brother understand why their father acted in such a way. With

Jasofs suppatr, his brotheogot to the point, too, that he underst@od.

Marcusstory is another example of doing premature cogemiggonal work for the sake
of a beloved family member. Recall that Marcus grew up in a poor neighborhood in South
Baltimore rampant with drugs. But his home was one full of love and warmth bé&iswuse of

tight relationship with his mother. As an only child, Marcus was extremely close to his
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mother. He and his mother were fkaddies) aocomedy teardandadsiblingsd Marcus
often treated his mother out to dinner and the movies. They shared joyadldhe pains

together. Expectantly, Marcus was fiercely protective of his mother.

Marcusfather howeverwas barely around. When Madousther was pregnant with him,
Marcuséfather told her taflush it down the toilétbecause hadidnd caré what she did

with their unborn child. Marcus met his father for the first time when he was five years old.
This first meeting was the only memory Marcus shared with his father. During this
encounter, Marc@father taught him how to fight at the request afcMdmother.ol dond
remember him teaching me anything, all he did was say, put your dukes up.iBut that
that® the only fatherly thing he ever did, he never took careddflaneys told the

interviewer. Marcus didlisee his father for ten yefdowing their first meeting.

One dayMarcusfather started coming back intermittently to visit his mother after reuniting
with her. Throughout his interview, Madamsmosity toward his father was palpable. He

took umbrage at his fateactions.flone day, his father decided to permanently move

back in with his mothedMe and him is going to have a f@man. Not a fatheio-son,

but a marto-man conversatiamiMarcus declared. Still, he was determined to control his
emotions for the sake of his mother. Despite his pain and depression, Marcus believed his
priority was protecting her happinés$y mother is so happy, | dbwanttoé r ui n her

thingo For his meher® sake, Marcus has and continued to battle with his emotions.
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Cognitiveemotional work was also in the interest of self, namely, to shelter oneself from
further emotional damage. L& story stands out here. Larry is one of the black men in this
sudy who grew up fatherless. He oggstle and thoughtfuin disposition. His physical

attributes and body language as noted by the interviewer matched these observed personality
traits. He had @smooth face and long lashes that make him look yousigdighwenty

three year§Larry voiced his opinions wibuiet confidena@ghroughout the conversation.

Larry came from an affectionate family. He shared a warm relationship with his maternal
grandmother and his two brothers who were his role modelst, Larry still lived at his
grandmothés house at the time of his Pathways interview. Most of afly heotlyer was

his greatest motivation in life. His gentleness and thoughtfulness shined each time he
recounted the heartfelt gratitude he fedara his mother. Though Larry came from

substantial poverty, he proudly graduated from high school.

Despite having a caring family and impressive achievements in the face of disadvantage,
Larry still identified the saddest moment in life as not having a father. As a teenager, he
struggled with the absence of his father and missed him ¢greestiyvisred that | could

have knew my father more oftétn He | i ves somewherdeven Honest |
know myselé The presence of his mother, siblings, and grandmother did not mollify his

sorrow. His fath& absence algput a dowd on his academic perfnance.

From a young age, however, Larry began thinking on an adult level to manage his feelings.

Frustrations about his father that long simmered within Larry boiled; it was time for a
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resolution. Hence, at some point in his youth, Larry resoleghtygedis thoughts for his
own sake. He convinced himself that the dysfunction of his famiiglefohe his identity

and his future goals.

Larry explained how he let go of his resentment and sadness after reasoning with himself:
It was just, arounchy teen years, | just want ed t o get & o know
see himandtalkktohism | wanted to | usét.itfjgremMngupo know
in a single parent home] takes its toll on the childrer&l@updint where you have
to just say, wellHave to put that off now, | have to look out for me for right now, |

have to set a role for myself that | have to go t@& #whething that | have to do,
that | have to accomplish in my life, and everything else has to pick up later on.

Pareni®rug& Alcohol Use

Exposure to drugs and alcohol is another source of too much trauma for the men and
women in this research. Refer again to Table 5.1, which shows that about 38 percent of the
young people in this study had a parent with either a drug of sk (e.g., addiction,

selling, etc.). In addition, their par@ntsolvement in drugs and alcohol often preceded

their parenfi&absence or violence. Of 45 interviewees with an absent mother or father, 15
men and women indicated in their Pathwaysiges that their paredtsug and alcohol

use played a role in their mother or fé@taysence.

The young men and women repeated that ibreakly harddealing with their parefts
drug and alcohol use. Watching their mother or father spiracoutrol because of drug
and alcohol addiction was especially daunting. Furthermore, it was difficult facing the

repercussions of their parédisigs and alcohol habits, especially their absence.
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This sentiment that life was really hard because of thejsatestance and alcohol use

came up frequently in J&dstory. Jada grew up in a segregatedjinfested) and

desolate housing project in West Baltimore. She is also one of the six black women whose
parents were both absent. @afidher, a Navyeteran, waanot in a right, stable miidd.

Jada assumed his time in the Newade him lose his middlad& mother was also not

around because of her drug addiction. As a result,glat@mother stepped in as her

primary caretaker.

Jada weathereduntless hardships in life but her padabtence was particularly

damaging. She forgave her fa@havsence because of his severe mental illness. B in Jada
mind, her mothé& absence was inexcusable. Again and again, Jada denounced@&er mother
ochoiceé to abandon her for drugs. She caiiidhom how her mother would beut

there buying drugs, and just tearing her bodyapdrstealing from her grandmother to

fund her drug supply. Jada recalled how it was tough to watch her mother drgged up.
mother is someone widgoUde]supposed to turn thJada explained. But her mother was
onever a mothgyJada claimedada also concluded that she cdidtde thegood

thing® in life and the teenage life that she desired because of hef rafutiction.

The sentiment that life was really hard because of thépaxaiement in drugs and
drinking was prominent in Jmaccounttoa Jim, like Jada, grew up in a deteriorating
neighborhood of West Baltimore. His mother was a single partiet f#&sil sole
earner, his mother wdsaround as much as Jim would have likedn8keo disciplined

(6spankedor obea®) him and his siblings, instead, allowing them dw/kiateven In
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Jin® opinion, his mother was more concerned with péngrmglls than raising her children.
But hesaid hainderstood; after all, she was their lone provider with little money to spare,

struggling to make ends mé&gli, it wasi the ideal family setting that Jim desired.

Jin mother also had a briefistvith cocaine, but she quickly stopped. Jim commended
her courage to quit on her own andafall victind to the drugsdl seen how it would
affect this person that way, and then have to sit up and watch my mother, biuag wasn

hard, because it wéisss bad as my father. Because it wa®brief.

Jind father was a different story. His father was a heavy heroin addict, which led to his
absence. Jim recalled the pain of watching hisdagisezally kill himsefEventually, his

father passed awapen Jim was 18 years old. When the interviewer inquired about the one
thing that Jim wished he could change about his life, Jim pointed to Bliathetbuse

and absencél wish my father was there sometifes$ would take out the fact that most

of our life, my mother had to do it by herself. And | would put in my father where he should

have been Jim explained.

The interviewer also asked Jim how he would improve sociBtyeshonse was keen and
thoughtful. Jim placed his fatexddictionnto a larger social context. It was difficult to

avoid drugsliving in the neighborhoods we didim explaineddence Jim recommended
changing the drug policy to cut the drug problem at its root. Instead of inculcating the virtue
of gjust saying r@to drugs in children through programs such as D.A.R.E. and

criminalizing drug users like his father, Jim proposed that policies target drug traffickers to
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dismantle drug markets and choke off the supply of drugs before it reached the streets.
Perhaps thenind believed, his father would not have become an addict on the streets, but at

home present for Jim.

Jim howeverdidnd entirely absolve his father of blame. Another poignant statement stands
out from Jind interview: that ultimately, his father wadtexidrugs more than he wanted

to be with his childredThis belief that drugs mattered more @asview unique to Jim,

but others implied or said the same in their interviews. They accused their parents of being

more concerned with drugs than the nelba basic needs of their offspring.

Consider Micha@lstory, where drug involvement was at the crux of his life as he
transitioned into adulthood. Michael is a white man with short browndneguilation

prison styléand arms apparently scdroy needle marks. He was an engaging
conversationalist, talkative, and willing to open up about his life. Indeed, Michael had much
to open up about his life, particularly about growing up under parents who were drug users

and his own descent into drugiation.

Michael had a lengthy history of cycling through the criminal justice system, starting from a
young age. As a child, he regularly got into trouble for minor offenses such as trespassing

and sprayainting. Michael also began using drugs froarlgrage. After bouncing around

schools because of his problem behaviors, he was assigned to a residential school in the sixth
grade through the ninth grade. Midkdrhe at the residential school was a welcome

reprieve from the temptations and disasfdlye streets and his home. He appreciated the
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ostructuré that the school provided for hitvsomethinghat Michael said was lacking back
at home. Michael excelled as an art major at the residential school. His proudest moment

was winning first placeat art exposition.

After Michael left the residential schbolveverhe lost thécontrollead and structured
environment that held him together. Michael dreaded the awful reality outside the school
that he blamed for luring him back to a life of wsntigdealing. At the time of the Pathways

interview, he was in prison for dretpted crimes.

Michae lifelong battle with drugs is not surprising as he grew agrugatmosphede
under parents who weaddicted to drugJhis wasi always thease. When Michael was a
baby, his parents were together andfdeeg Micha@ mom was involved abeven

stricb when she was still married to his fatherlif@ubok a turn downhill aftéis parents
separated when Michael was three yeatd bidgs just really got out of hamYichael

recalled. Bothisparents becanueeply involved in drugs

Michae® father was constantly in and out of jail. His fatpeson stints and ensuing

absence were especially harmful to Michael. One stretctatbfdiistime in prison was
particularly devastating to Michael. It was when his father was locked up when Michael was
13 years old until 15 years old, effectively missing all of &liatalscent years when

Michael needed him most. In the end, MiGhteeher tragically passed away from a drug

overdose.
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Michae® mother also ventured in and out of prison, though not as often as his father.
Michael howeverfaulted her for his own drug addiction and the ensuing troubles in life.

His mother, Michaelaimed, turned their home into a drug den. His n@®friends, who

were also users and dealers, roamed freely in and out of their home. In fact, his mother and
father supplied drugs for Michael and allowed him to use at a young age. By 13 years old,
Michael was selling marijuana on the streets at the urging of his mother and her boyfriend at

the time. Michael implicated his parents for caring more about drugs than raising him.

In Jacki@ opinion, too, drugs mattered more to her mother than@aekibeing. Jackie
is a white woman from an impoverished family. @afeitlieer was present in her life but
suffered from paranoid schizophrenia. He had moved out of the home when she was eight
years old, but she saw him regularly. Though he remainthnedicated, Jackie called

him an otherwiséregular human beiidg.

Jacki& mother, however, was mostly absent. @ackezrview made clear the disdain she

felt for her mothds absence. From Jaé&kiecollection, her mother spent more time

drinking anabgoing to baisthan taking care of Jackie and her siblings.@aocéia often

left home weeks at a time, leaving Jackie and her siblings without adult supervision. Many

times, they ran out of fooddonever had clean clotldés wear to school.

Once when Jackie was nine years old, her mother had been gone for three weeks on a boozy

boat trip. Worried that their mother wiéswer coming back, Jackie called the Coast Guard

for assistance. Less thao hours after the phone call, J&krether stumbled into the
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home, tipsy and oblivious to her chil@ghght and worry. Enraged, Jaslo&ler sister
rebuked her mother for neglecting them. Jackie will never forget he@roatiogis reply

to their pleasoMind your own business.

As an adult, Jackie looked back at her n@tneglect with sadness and regret. The hardest

part of her teenage life Jackie saidmeager seeing my mandackie wished her mother

had been there, insteadalivaydbeing at the badsin her interview, Jackie also reported

that the rare times that her mother showed any sort of affection (e.g., saying | love you) were
when she was inebriaté@nce in a great blue moédacki& mother came hondesally,

really druk6 and yelled in a loud slurring voice that she loved her kids and forced them to
kiss and hug her. Jackie remembered running upstairs in terror and locking her bedroom
door. Aside from those scarce moments of drunken affectiort Jaoktier only came

home justlong enough to change her clothes and deave.

The parerst idvolvement in alcohol and substance abuse also played a part in family

violence. As shown in Table 5.1, more white interviewees came farettdouseholds

than their black peerhiwwere mostly from singbarent households. But looking only at

those with domestic violence issues in their home, more whites (11) than blacks (4)
witnessed intimate partner violence between their parents. It seems surprising that the whites
in this stdy confronted more domestic violence, given that a disproportionate share of

black women face domestic violeneceess the Uniteftates But my findings agree with

Benson et al. (2004) in that the differences in domestic violence by race aréysignifican



reduced after taking into account ecological contexts. In this case, whites came from

similarly impoverished backgrounds as their black peers.

In particular, this issue of violence between their parents was frequently mentioned in
conjunction with the parentdinvolvement in drugs and alcohol. Research too finds that

drugs and alcohol are linked to domestic violence. For instance, men are 11 times more likely
to be physically aggressive to their female counterparts on the days of drinking than no
drinking (FalsStewart 2003). The severity of alcohol issues is significantly linked to physical
abuse and psychological aggression (Stuart et al. 2006). There is a strong relationship
between psychological, physical, and sexual aggression with substarscescstice,

marijuana, and amphetamines (Moore et al. 2008).

Alcohol, in particular, commonly preceded violent episodes between parents in the homes of
white men and women. Martin, for instance, is a white man with an alcoholic father. His
father routiely abused his mother in a drunken rage. Matisgust with his fatlgr

actions was obvious when he described his fatr@tasman for beating his mother.

Sometimes his father drasté the point where he ddmemember all the shit he did,

Martin recounted. In one severe episode, Ngadtimnken father smashed his mditjaw

and sent her to the hospital.

Joseph is another white man who grew up in a violent and distressed neighborhood of South
Baltimore. Joseph often got into troublgchbol for fighting. Sometimes, Joseph fought in

response to getting bullied. Growing up poor, Josephldisie much food or clothes so
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other kids taunted him about his poverty. Other times, i@ Wasintention to fight but

somehow, he found himsklfa brawl.

Unlike many of his peers, Joseph lived in-gpanent household. His mother was a

housewife after leaving her former job decorating ceramic pots. His father was in a union
and worked as@prinkler fitted (someone who installs sprinkiarbuildings such as

malls). Jose@hparents were strict with high expectations for him. They gave him curfews
and sternly disciplined him when he caused trouble. His parents also encouraged Joseph to

get a high school diploma.

Outwardly, Josef@hfamly appeared stable; but internally, theylb&glof conflict Living

in a terrible neighborhood, Joseph feltagaththe families in the neighborhood were
screwed up in one way or another, all dysfundiowliding his own. Specifically,

Josepts father struggled with unemployment and alcohol addiction.@datEr was a
omean drun&who physically and verbally abused his family. After imbibing alcohol, his
father regularly instigat@ddockdown, dragput fight® with Josep® mother. The abes

was so severe that his father went to prison a couple of times on domestic violence
convictions. One night in a drunken furor, his father almost smacked his mother when
Josepts older brother intervened diglying his father odtJoseph regularly esahpe his

grandmothe&s house to get away from his drunk and abusive father.

Dennis like Joseph was brought upddyafunctiong@lhome. At the time of the interview,

he was serving a-frionth sentence in prison. Dennis was in and out of the courts and
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prison since he was 18 years old. He traced the origins of his troubles back t@&his father
alcoholism starting at the age of 13. His mother suffered abuse waidehdlisfather for

many years until she finally had enough and left him. As a kid,ni@eanisanted to come

home because he didwant to be around his intoxicated father. He especiafiydidh

to witness the violent episodes between his parents. Dennis stayed out nearly every day and
consequently gohung up with the wrong kids andrted stealing ca¥©n some nights,

Dennis slept at his paternal grandma@theme to evade his fatBerxplosions.

School

In addition to community and family trauma, the people in this study also dealt with too
much stress in schools. For both the men and women, their ties to childhood institutions
such as the school or their family of childhood were often tenuous or Asokkave thus

far reviewed, their bonds to family were fragile owing to absent or neglectful parents and
family violence. In this section, | explore how their schooling environment weakened
attachment to and belieftire schoolSpecifically, the studemt this study attended public
schools deprived of resources and riddled with violence and disorder. Many of the study
students also felt that their schools taught nothing of value or thtergstheir words:

0Schoolgeach nothing.

These problems school violence, disorder, and disengagement were crushing, and
contributed to thépushing oud, opulling oub anddfalling oub of the study dropouts

(Doll, Eslami, and Walters 20XBushing outrefers to students being pushed out of the
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school as result of a negative school environment (e.g., violence and disorder in
classroomspPulling oub occurs when the student is distracted by external factors such as
family problems, work, or teenage pregnancy that pull them away from school (Jordan 1994)
oFalling oub of school is when the student becomes disengaged or apathetic about school,
mostly because of the lack of support from the schooling system,, afidadlers(Watt

and Roessingh 1994). The high school graduates in this reseacddaiseriahelming

school stress, but certain protective factors shielded them from getting pushed or pulled out,

or falling out. These protective factors will be addressed later in Chapter 7.

School Violence & Disorder

School violence and disorder eterfighting, bullying, and other physical and verbal
confrontations that occur on school grounds. General misbehavior and verbal or physical
threats against teachers, school officials, and other students are also aspects of school
violence and disorddrhe literature underscores the isswgoténce and disorder in inner

city public schools. In a study of 132 black fifth graders fromirclanve urban school,

nearly 83 percent were direct victims of violence while 93 percent were indirect victims at
least once during a threenth period (Cedeno et al. 2010). In 2005, city students were
twice more likely than their suburban peers to fear being attacked on the way to and from
school (Dinkes et al. 2007). City school students reported more gang dl#iritschools

than their suburban peeBshooViolence and disorderatsolinked to low teacher quality

and retention in urban schools. City teachers experience more strain than their suburban

8¢



colleagues due to limited school resources, overwhelming workloads, student misbehaviors,

and threats to personal safety (Matus 1999; Smith and Smith 2006).

According to the men and womiarthis studyschool disorder and violence were

widespread in tirgoublic schools. In addition, school violence and disorder were push out
factors for some of the dropouts in this study. That is, violence and disorder decrease the
attendance, performance, anchicitment to schools among inedly students. Bowen
andBowen (1999) find that school attendance decreases with increases in school danger.

This was true for the men and women in this research, too.

Witnessing and participating in violent and disorderly conducts in scheaiieepten

and womeifrom attendingchool. Of the 31 dropouts, 17 cited fighting, bullying, and other
violence and disorder within the school as one of their main reasons for leaving (or getting
expelled from) school. Of the 17 dropouts, seven were white, eight were black; seven were

womenand eight were mén.

Tony is one of the dropouts who was pushed out by the violence at school. The high school
Tony went to was full @éfighting, shooting, and dru@Fony& high school was, in his

words,0a park inside the buildidg@ghettod andopathetia) among other unflattering
characteristics. According to Tony, the students loitered freely in the halls all day and pulled
off all kinds of disruptive stunts such as jumping off the balcony. Tony witnessed his first

shooting while waiting for tieis after school. After a while, Tony reached a breaking

5Based on reasons given in the Pathways interview and the YouSBgr&dulfor why the student left
school. See o0Using the BSS, YAS, and MAS Datad in
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point. He could no longer withstand the violence and mayhem at school and decided to drop

out.

The young people in this study didmerely observe the violence and disorder. Many of
them activelgngaged in misbehavior at school. Overall, fighting was the most common
problem behavior among the men and women. Regardless of gender, race, or education
status, the majority of students in this study got into fights at&canging from minor

tussleso severe beatings.

According to the individuals from this research, fighting at school was necessary for self
defense. That is, | noticed a recurring pattern in their motives for fightango one

wanted taback down from a figldtTo clarify, the interviewees insisted that they never
initiated altercatiormit they fought back in response to provocations and bullyiagotTo
back down from a fightmeant tadstick up for the self when confronted. One individual
explained herétdn not a fighter. | try to avoid violence at all égdstBut if it& brought to

me, | deal with th.Backing down from a fight guaranteed a target on their backs for the
remaining school year; thus, they refused to concede to the badheselfody sai

somethingthen they fought thasomebody and fought hard.

Monica, for instance, is a black woman who graduated from highBahpalh to
graduationhowevertook her through many violent situations at schools. Bullies
otormented Monica throghout elementary school. In fact, she got into her first fight when

she was in sixth grade. Her tormentors also had older cousins and sisters who attacked
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Monica and stole her lunch on multiple occasions. At first, she was too scared to fight back

againsthesedcrueb kids. All Monica could do was cry every day.

Something howevergcame overMonica when she went to seventh grade. Possessed with
an urgency to stop the torture, she started to retaliate. From that point on, Monica was
constanthpelligerat and irritable; she wargady to fight at any little thondpat anyone

said to her. She got into countless skirmishejushdebelled so b&dis she described it.

0ANd | just carried it on and on and@Monica confessed about her fighting.

0School Teaches Ninthing

A recurring statement from timervieweewas thatschool teaches nothiag.or some

dropouts, this belief that the school teaches nothing was a push out or fall out factor. Of the
31 dropouts, 13 dropped out because theyée#ichools didinteach them anything. This

notion that school teaches nothing redpesificallyo the following beliefs: (1) the school

failed to teach anything of use or worth to them. Classes were irrelevant to smedlal in

life, 6 and (2) theahool was unchallengigoringd and unsupportive. In essence, the

young people claimed that their schooling environments were unproductive.

Erica is one of the dropouts who quit school after concluding that she learned nothing.
After middle schoolhe attended a trade school for food service. But the commute from
her home to the school was brutal. Everyday, Erica woke up before daybreak and rode three

buses to get to the school. No longer able to sustain the commute, she transferred to her
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public hidp school that waxlirty 6 dtrashyd and overcrowded. Erialassmates were out

of controld ceverybody ran arousithe halls and classrooms. Regardless, Erica accepted
the chaos as long as she was learning. But sadly, thédsdhbaally teadharything

from Erica® viewpoint. Fed up with not learning anything, she dropped out in the ninth

grade.

For others, the classes were irrelevant or inapplicabléreathgorldd Thomas is a black
manwho dropped out after finishing tenth grade because of poor attendance and a lack of
credits. The reasons for his poor attendarcetwo-fold; first, he was barely coping with

the violent murder of his older brother. His brd@ha@eath impaired Thontasthe point

that the mere sight of siblings at his school incensed him. Second, Thomas started skipping

classes because he Wasarning anythingbeneficiab Thomas explained,

When | was there, it was a lot of things that they were teaching ndetifesee
beneficial to mé in social studies, that was, @htite time when | quit it, a lot of
these people today, tlieyteaching you about Alexander the Great and stuff, and
|@n like, ukuh, I live in the ghett® . Wede not, and what job am | ggito need

that, where | have to know about these people? You know, and, when you at that
stage, if somethi@gnot keeping you interested, you tend to wandér. afike, as

far as my biology, | used to love biology and science and stuff like thagdthe
other things that, that turned me.

Instead, Thomas spent time voraciously pergmiodplaclo books and ruminating on
oinventions and thingshat weref taught at school. These books on Afrisarerican
history infused Thomas with a newfobtatk political consciousness. He stadeeling all

these different thingshat wered part of the school curriculum.

As adcolor consciousperson, Thomas especially abhorred his history courses.dHe didn

care to hear about white historical figures whose lives fdithki§ matted to a
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disenfranchised black man from the inner city. He lamented that schools only taught about
black heroes and intellectuals @salcolm X, Martin Luther King, Harrietbman,

Madam C.J. Walker, with her ha)lduring Black History month. Thomas felt that

schools should teach about these courageous and influential black leaders year round. He
also griped about being forced to study French. Thomas put it blihtythe hell | need

to learn French fod?

The disconnect between school and the real world also stems from the men ai&d women
judgment that their schools did not prepare therdat lifed For instance, one man

indicated that hacame out of school nkhowing what to do for a jabAccording to him,

if all jobs are businesses then schools should offer more business classes. Others claimed
that they gained more in the real world than from school. One candid remark echoed this

thought:ol learned more ni@ven being in thefechoo].6

In addition, theschool was not a place of learning and gravethy claimedbut a venue
for adfashion show.Both high school graduates and dropouts recalled that students came
to school not foaneducation, but to attend a fashion show. That is, schools were runaways

to flaunt expensive cars, designer clothes and shoes, and other fancy items.

Nathan for instance, graduated from high school, but he looked back on his time at school

with indignation. In Natha® opinion, his school was a fashion show and nothing more.

Otherwise, Nathan learned nothing of value at school, perhaps besides Math and English.
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Because Math wéasniversal andoeverything while English waithe power of the wordl

Nathan elaborated.

The men and women also suggested that schools teach nothing because their school officials
and teachers failed to challenge and support them. In addition to calling school a fashion
show, Nathan also accused the school admins@atbteachers of being unsupportive

and inattentive. Back in high school, he fell behind on his coursework after getting into an
accident. The school officials placed him iotpecial cladsfter Nathan struggled to

catch up.

Nathan loathed his tinire this special class where hedla@eally learn anythidgNathan

strongly believed that he was smarter than his classmates and that he deserved to return to a
regular class. But from Nat@@recollection, no one at his school stepped up to assess hi
progress or communicated trust in his ability. Maddened by this treatment, Nathan skipped
school in defiance and hung out with his friends instead. In &igtbéespective, there was

no purpose for him to sit in a classroom with academically infersoinpeschool that

cared little for him.

Others indicated that their seemingly uncaring and unqualified teachers placed a distance
between them and the school. One woman recalled how heraeaskiereachingthe

class. This individd@akeacher supgedly only handed out work assignments but taught
onothingd Olivia too, dropped out of school because of her conflict with teachers. Growing

up in the city, it was difficult for Olivia as she was surrounded by a lot of fighting and drugs.
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In elementarychool, she was held back in second grade and placed into special education
classes after having difficulties with comprehension. By the time she got to eighth grade, she
was the oldest student in her cl@tsiaremembered how heriddle school peers seal

her relentlessly about her age.

According to Olivia, her teachers, especially her math teacher, exacerbated the situation. On
many occasions, Oliggst didrd get certain math topics or problems, no matter how

much she studied. Oliviecalledeeling ashamed when her math teacher sent her to the

back of the room after she failed to solve a problem. In another incident, he allegedly
ridiculed Olivia by intentionally mispronouncing her last oaher&s no reason to make

fun of my namg Olivia said bitterly. Olivia also recalled how the math teacher called her
ostupiddin front of everyone. She was suspended seven times for bickering with teachers
whoseddisrespedtof Olivia rankled her constantly. Olivia sizzled past boiling point after

repeated instances of teachers supposedly shaming her, and she eventually left school.

Cameron too, faulted his school officials and teachers for turning him off to school. He
freely admitted that he waditile rebelliouswhen he was in the firsede, so teachers
generally didhlike him. Though Cameron failed first grade, he straightened up and passed
second grade. Cameron @zegppy and doing well at school. He was at the pinnacle of his

shortlived academic career.

For ono apparent reasonaitp howeverthe school suddenly sent Cameron back down a

grade. Then began the steady slide; this setback crushed and embarrassed him, especially
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since he had been doing well. Cameron wept in anger and hurt after getting the news of this
downgrade. A tdnical issue with the school computers may have caused the regression, but
Cameron wadsure. Actually, the school never gave him a clear explanation, according to
Cameron. After this incident, Camestopped carirggbout school and eventually

droppe out in the ninth grade. In his interview, Cameron blamed his shortened schooling

experience on the sch@ahistake and their lack of concern to remediate the situation.

In brief, the prevailing theme of their lives was an overabundance of tralinfaea

major domains of their livBshe neighborhood, the family, and the school. Drugs and

crime distressed their communities, changing their ondantigigighborhoods for the

worse. Their homes were filled with violence, drugs and alcohioé abskeince of a parent.
Their schools too were places of violence, disorder, and scarcity of support. As | discussed
in Chapter 2, context and location matter affect life events and paths. Hence, in the next
chapter, | examine how these men and womerug@ao fasé because of their

challenging contexts. That is, | explore how the men and women in this study hurriedly

transitioned into adult roles in responsa&do muchd
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CHAPTER 6: 0TOO FASTO

The men and women in this study repeatedly stated that they ¢giewfagb as they

recounted their life stories. Both men and women grew up at an accelerated pace in the face
of overwhelming hardship, but there are gender differences in their patetetrated

adulthood. To express growing up too fast, the women frequently mestéppaatm

protect family members asigpping tgptake on home responsibilities from an early age.

On the other hand, the men in this study were &bwding thiemselves and less

frequently, for the family.

Furthermore, both men and women got involved in risky and problem behaviors from an
early age that expedited their adulthood. These differed by gender, too. The women in this
study identified their riskydaproblem acts @sunning wildd According to the women,

running wild refers to engaging in conduct that is problematic but not necessarily illegal (e.g.,
risky sex, cutting school, fighting, etc.). Risky and problem behaviors among women,
especially rigksexual involvement, sparked a premature start to adulthood primarily via

early parenting. The majority of the woimehis studypecame mothers at an early age.

For the men in this study, risky and problem behaviors refer mostly to gettioghtgo
with the lawand running oithe streeté Though their problem behaviors @raiways
criminal in nature, more men than women in this study are involved in the criminal justice

system. Dropout men, in particular, cycled through the systenyfsangage.



Womenand Accelerated Adulthood

Stepping In & Stepping Up

Exposure to excessive trauma in their families, communities, and schools often removed
them from what most of us think of as childhood at an early age. Specifically, seeing too
much family violence and abuse hastened their transition into adulthood. Foster, Hagan, and
BrooksGunn (2008) repatithat the childrewho are exposed tatimate partner violence
undergo a premature end to adolescence. Moreover, early and prolosgestexp

domestic violence and child abuse affects the acbetl of developmeanfHolt, Buckley,

and Whelan 20D8&xperiencing physical abuse also instigates faster puberty for girls

(Mendle et al. 2011).

Forsomewomen, stepping in to protect tHeired ones from violence and abuse, signaled

a premature end to youthful innocence. Specifically, the women stepped in to protect their
battered mother3he literature also finds that children in domestic violence situations cope
by using both emotionaihd practical strateg{®eled 1998 hildren ofterwontrol

emotobnal responses to the violencetakd practical action, such as distancing from the

situation or interceding protected the abused par@teled 1998)

Kaylas story exemplifiesepping in. Kayla is a black woman who was raised by her mother
and her stepfather. Her biological father was mostly abseré. tdatti@r worked long

hours to provide for the family. When Kayla was a teenager, her mother suffered from
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several strokesduced byoverworking according to Kayla. Meanwhile, her stepfather

was a gambling addict and abusive. He woudcegly crazyand hit Kayl& sickly

mother. One time, Kayla watched in horror and shock as her stepfather assaulted her frail
mother, wi was still recovering from a recent stroke. This incident wa® &tagyging

point. She described how she stepped in to defend her mother:

He wanted to act like a asshole, so, whevhken he started putting his hands on

my mother, | did@ appreciat that too much, and | would jump in the middle of it

€ . And l@ take up for my mothér . And | told him, you put your hands on my
motherd | had like a hammer in my hand, and | was sleeping, | woke up, and | said,
you put your hands on my mother agathlawill take this hammer and | will bash

your fucking skull in. He said, @ibbetter get out the room andnshiyour business,

little girl. fayingnom® nameyoudl better tell your daughter mind her business. |
said, let me tell something, that ismoyher. She just had a stroke [§®lLgoing to

come in here, you going to put your hands on herdltbdmk so. &n going to call

the police on you. | called the police) Be going to get in my facém Isix months
pregnant, going to get in my fa@k&p me in my face. Then | take him in my

brothe® room and | fought him. | wag punched him, and | was just fighting on

0 and my brother and my mother was just standing, like, no, she is not fighting him
while she is pregnant. | was fighting himkastdng him, and | pushed him into the
dresser, | pushed him into the television, | was like, this is it. This is the end. Cause
he messes, then, wdih oing to fight him. | fought him.

The men and women also stepped in to shepherd and shely@utigér andweaked

family members from emotional and physical threats. We saw this with Jason, who protected
his brother from emotional injury caused by their absent father. We also see thigin Allison
story. Allison wagextremely closdo her two ¢der brothers, one older sister, and one

younger sister. They wéedl each othémhad and thegneveo fought, according to

Allison. The four older siblings including Allison bore the brunt of their stepfaliuse

because Allison explainéde reseted the fact that the four oldest ones remembered our
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The youngest sister, however, was spared the abuses Athsogest sister was disabled
after suffering a massive brain hemorrhage as an infant. Allison was closestigeker you
sister of all her siblings. In fact, Alloroungest sister inspired her dreams to write
childrer® books and become a special education teacher one day. Thus, Allison was
oextremely protectigef her youngest sistéhabying hed,and shieldinger from their

stepfather.

The premature end to childhood among women, however, more commonly occurred from
ostepping ud,which refers to taking physical, emotional, and financial responsibility for the
self and the family, especially in the absépegents. Burton (200foundthat low

income girls handle far more family responsibilities than their-chaddlpeers. This was

true among the women in this study, too.

As discussed, many claimed that their parents or adult guardians were too busy to care or
otherwise absent from their lives. Thus, the women stepped up in their place and took on
family responsibilities from a young age. Their manifold duties variedjaddroam

cleaning, cooking, maintaining bills, to caring for elderly or younbeslieaxplained

how she felt like an adult from an early age because of these family respaWibiliads:
chores, and sometimes | felt like | had too much aduinsability. Inaway | knew
that they were trying to teach me, but in another way, I, it was too much for me. And it

made me feel like | didihave any time to be a kid.
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Jasmine is one of those women, who instead of reveling in her youth, daaitlyvith
responsibilities that far exceeded the usual chores given to children. Jasmine is a black
woman who grew up inoterrible are@aof Baltimore. She once witnessed a murder on her

street. Both her parents were absent, so she lived with her grés)dpegersisters, and

aunt. Jasmine was especially close to her aunt and her grandmother. She proudly obtained a

high school diploma despite her rough upbringing.

But it was a trek to graduation JasmineShe cared for her aging grandparents while
attending school and working a night job at the same time. Her grandfather suffered from
emphysema, which waen times worse than asthérss a result, Jasm@&grandfather

always wanted hén the house taking care of théhler grandfather woulikeepheio at

home instead of allowing Jasmine to go to school. Therefore, Jasmine stayed at home on
many dayswashing clothes, making market, mopping 8@md moreol should have

had a chil@ lifep Jasmine mourned the early loss of her childhooddyittead to stay

home and take care of these pedple.

Leslie grew up in a predominantly white neighborhood of Northeast Baltimore. Her mother
left home when Leslie was a baby. Thus, Leslie stepped upeasltdef her family, and
scrambled to carfor her brother, sister, and father. Every morning, Leslie woke up on her
own and rushed to get her little brother and sister ready for school. She cooked breakfast for
everyone then walked her siblings to their bus stop. When Leslie returned froshschool
completed her homework, and then served dinner to her family. After dinner, Leslie washed

the dishes, cleaned the kitchen, and tidied up ev@ny@ass.
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Every nightlLesliecollapsed on her bed, completely dradietidnd have any timé t o
hangout with my friends, or visit here with this friend, or so, | justfeithatt was t oo
much responsibility on ndé¢eslieexplainedBecause of her responsibilities, Leslie stated
that her only skill was cleaning the house. Leslie contiBuedtherthanthae | @d o n

know too much about wi@igoing on in the world and things like ¢hat.

Consider Alliso@ situation again. With an abusive stepfather and a disabled mother, Allison
stepped up to help her family. She spent hebdagsing the hae, doing the laundry,

cooking the food.Throughout high school, Allison also tended to her infirm mother.

Hence, she often missed schadly scholastics were not what they should have been in

high school, due to the fact that three out of five dags, h@me with my mothéAllison

explained.

By senior year, Allison was only going to school two days a week. Surprisingly, she still
graduated from high school. In fact, her teachers were suppasedigd by Allisors
excellent performance. Afterthigchool, she relinquished her dreams of attending a four
year collegé something she woudthave loved tdo. Instead, Allison attended a nearby
two-year community college becaiits&as right on the bus, right there, close to [iome.
Her motheyr howeve suffered a stroke again during Aliisdinst year at college. Allison

eventually quit college to assist her sick mother.

Another woman who stepped up as her fé@aéretaker is Diana, who grew up in a single

parent home with her mother and yougether.Theirmother howevernworked long
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hours and mostly hung around at her boyf@dmaliseaccording to Dian&onsequently,

Diana and her brother were home alone on most days. Diana treated her brother as if he was
her child. She watchélehindhim twentyfour seved especially since he suffered from

chronic asthma. She also disciplined him and assigned him with household chores such as

making the bed. Diana described how she acted like his mother:

And if | tell him, you come home and do that] he dod@ do it, then when he

came home, | would dom the same way | do my sbty. little brother drinksdh

talking aboud hed those gallon jugs pfice, i@l be gone in a dayo | would take

it and hide it. And li& be flipping out, becausedwd have no money, and he

want something to drink. Well, you do them beds, and then you get your juice back.

Dianawent to all of her broth&rfootball games with his pump and pills in hand, just in
case he had an asthma attack. Diana knew her sl that she predicted his
impending asthma attack with one l@dkid | say, well, how can | look at him and tell that
he going to get short of breath, bubtés expression chaigjeand his face gstkind of
pale, and th& when | know & about to happeaDiands motherhoweversupposedly
ocouldri look at him and tell thiahe was about to have an at@tke way she could. In
fact, Dian& brother apparently suffered more asthma attacks under thei@noatkeehan
when with Diandn this excerpt, Diana recollected how she took care of herself and her
little brother:

Me and my brother always went to the same schools. So we went to school together,
we woke up together, | ironed his clothbat at night time | would iron our

clothes or when | washed on Sundays, my whole day would just be devoted to our
clothes, because | would wash clothes, dry them, iron them, put them o®hangers
half the time we shared clothes, so, wh@&hgeeo school we had to be so careful
because | couldrget something on the pants, because he probably going to wear
those pants tomorrow, cause weddwave much. And, | mean, | was doing
everything. Taking care of hdrhpaid the rent, | mean, my mother would leave her
bank card home and say, well, gosadhe street to the bank machine, withdraw
four hundred and twenfive dollars, go to the store and get a money order, and
write your name, write their name and stuff on there, and go pay rent. | did all of
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that, | paid phone bills, | rode the bus dimwm to gas and electric, | paid the gas
and electric bill, | went to the market, | did everything. lfivaashing that | had
help with. | did everything on my own.

Naomi also had too much on her plate that led to growing up too fast. She ankatier alco
mother had arockyd relationship. Because of her maghérinking problems, Nao#i
grandparents took her away from her mother odidod put up a fight about @When

Naomi was 13, her mother also moved in with tNewmiclaimedhowever, thaher
motherwas usually drunk and hardly talked to Naomi. Throughout the years, Naomi
continued living at her grandpa&ofull housé with her grandparents, aunts, uncles,
cousins, and other family members. Unfortunately, many of her relativespatsdudrad

with drugs and alcohol.

Naomi initially survived those tumultuous years with the help of her grandfather. He was her
closest friend and the backbone of N&family. Her grandfather, however, passed away
from cancer. After his death, Na&nstuation gotreally, really hatdNaomid mother had

a stroke and Naoidigrandmother also got sigikwas just a lah,Naomi told the

interviewer. After her grandfatiedteath, she took care of the home, cleaning, washing
clothes, cooking and moreedduse of her responsibilities, Naomi expressed that she has

beenogrown for awhilé.

Familial responsibilities wedidimited to household chores and caretaking. Many of these
women also took jobs outside the home, as they needed to provide Yifarttiait
families. The bills were endless: cars, rent, mortgage, medical bills, baby diapers, loans,

school supplies, food and more. For example, Allison started working at 11 years old. Her
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stepfather was unemployed and idle so he forced Allisorr aitaliihgs to pay rent. Allison
contributedB60 a week by working odd jobs such as ironing fecplbes fos5a basket.
During the weekends, she worked at a daycare. Not surprisingly, Allison started feeling like

an adult then.

Lois also begamorking when she was 13 years old6stois/ started out differently from

those commonly told by the black women in this research. She originally grew up in a two
parent home, with her father who was a mechanic and her mother who ran a daycare in their
home. Their neighborhood wagod) despite some residents wdfinancial problems.

Lois grew upspoiledd Her father bought her anything she wanted, including a fur coat

when she was 11 years old. All ofdfieends envied hekois said

Loisdfamily, howeverplunged into poverty after the disintegration of her pameansage

when she was around 13 years old. Her parents split after her father cheated on her mother
multiple times. After her father left, Lois began working to help her chathgrthedhard

timesd When Lois was 13, she got her first job at a pizzaghlaes. working, and giving
her[mom]all my money at firét . | would giveé [ momyanpther because | felt kind

of bad. Like | would work, bring home like sixty to pidellars a week, and | would give

her the whole thinglois recounted. She worked every day for about five hours a day,
without a work permit because she was underage. Lois lied about her age so she could

continue working:

| was doing like thirty houasweek. And | think you adeaven supposed to work
until you was fifteen, but | looked older, so | lied to them. | was like, yeah, | am
sixteen. And they were, give me a work permit. | said, my schibladieliany
more. So he kept saying, well, bmegn a work permit, | was likdl, det one in
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tomorrow. So tomorrow went on and on and on, cause | knewd suggosed to
be working, but | wanted to help my mother.
Loisdmother also suffered from heart disease and required a triple bypgss surger

Throughout the years, Lois continued to provide for herself and for her mother.

Changing life circumstances also affectedLl#dashe too, stepped up to provide
financially for her family. Leila once lived with her parents and her thresisibling
spacious singfamily house located $outhBaltimore. Her family enjoyed going outdoors,
riding bikes, and playing in the fields togetfieenLeila was about 10 years blulyever,

her parents fell into the drug world.

Consequently, Leigpaents lost their house to foreclosure, and their family squeezed into a

tiny row home in a poorer part of the city. It was a-tweariching transition for Leila.

oPeople did@ have any monéyr cut grass in her new neighborhdgiuldrenalso didid

have bicycles like they did in her former neighborhood; inthegdyasically just ran

around and got into whatever they could, they threwgocks h at wa élLeitahei r t h
recalled. She also attended an overcrowded and violent school wherenghefwses few

white students. At the school, Leila was bullied and shunned fatheeingite girb

Life at home was harsher for Leila. Her parents, after becoming drug addicts, barely
provided for Leila and her siblings. Eeiteother went outlatight andcould care legs
about her children. Leila described badegrived of necessities. Hence, Ldidnd rely

on her parents for any support.
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At 12 years old,eilatook on various jobs such as babysitting to make her own money. All
througlout high school, she set the alarm every day and got ready for school on her own.
Leila worked during the summers and saved her money to buy school supplies and clothes.
She also paid for her younger sistessentials. Leila watched glumly as othéodddfor

granted all the support and resources given to them by their parents. Because of all her

responsibilities, she felt lidthirty-yearold woman trapped &@  a  s-yearaldé boalyo

Despite her countless hardships, Leila was the first grgimeddrom her fathé@rfamily to
graduate from high school. Thus, her high school graduation wspeeiah Leila styled

her own hair for graduation pictures because she&affiolal to get her hair done at the

salon like her friends. Nothing taglamorous, Leila clarified. She also borrowed her dress

and shoes for prom. Unable to afford convocation fees, she walked off the stage without her
high school diploma in hand. But she toiled during the summer and went back for her
diploma. In another triumpdveradversity move, she bought herself a school ring two

years after graduatj@omething she had always wanted but dbaftbrd.

oRunning Wéd

Many women in this study became mothers at a young age, thereby augmenting their family
responsibilities. Baf delving into their premature motherhood, | first explore how their

risky and problem behaviors contributed to early childb@&imging wildis how the

women labeled their risky and problem behaviors. According to the women, running wild
includes artying, fighting, and cutting school, but most commonly, engaging in risky sex

with theowrong) boys.
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That is, many women were relationally precocious, connecting sexually and emotionally with
mature, older boys from an early age. For example, one stareghhaving unprotected

sex at 12 years old with an older boy who was 18 years atevBbdad sex with a

sameage partner bualway§ with men at least five or six older. More women than men in

this study went into detail about their relatiosshith their family members, significant

others, and childreNamely, relationshtplk was at the core of most woKen

conversations. Thus, | focus on the wdinesky sexual involvement, and how it

contributed to growing up too fast via early mothekhoo

First, | explore the myriad reasons that the women gave for their precocious and risky sexual
relationships with older men. One prevailing reason for running wild is that it was an
emotional response to the pain of having an absent parent inetheftdidiscussed in the
previous chapter, many of these women experienced unstable or broken homes with an
absent parent. Hence, they expressed feetitoyed at home and neediggomething to

cling onta@ to fill the void of an absent parent, espetialy absentee fathers. In essence,

the older men were symbolic stargdifor their absent fathers.

Over and over again, these women counted on older savéxthem from their despair.
Gabrielle is a black woman from a sipgtent home. Growing up, she seldom saw her
father because he was in and out of prison since Gabrielle was a toddler. Her saddest

childhood memories were the timestslanted her father bt ocouldr@ have himd
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WhenGabrielldbecame a teenagghestarted running wild as her coping mechanism. She
ousually had a boyfriend to fill the void apdograbbed ont@boys to meet her emotional
needs. Gabrielle eagerly listened to older redmlika girl wouldwvant to listen to your

fatherd By the time Gabrielle turned 17 years old, she was pregnant with her daughter. Her
daughte® father was also absent in their lives. Though Gabrielleetjdst having her

daughter, she believed tha wouldid have gotten pregnant if her father had been around.

Leila also didhhave her father around as he was out on the streets doing drugs. At 15 years
old, Leila started dating her boyfriend who was 21 years old. She looked to him as her

osavioo; a hero who couldtake her awayrom all her misery.

Like Leila and Gabrielle, Janice too, agonized over hes faltisence. At first, Janice grew

up as her familiy beloveadbaby in a tweparent home. Her father, however, died from
emphysema wheanice was 14 years old. Janice discussed her metamorphosis after his
passin@ how she was no longer theery innocerdtgirl she used to be prior to his death.

Hollow andoalon& was how she felt after losing her father. When she was 16 years old, she
ga into a sexual relationship with ayBarold manol guess | was like really vulnerable

because Ilwaslonédly and with my dad and everything I

and so. | guess you can figure that oné darjce said in explanation.

According to the womerisky sexual involvement with older men is also a form of
emotionally and physicalgcting oul against neglectful or absent parents. Recal&Jackie

story, whose mother purportedly favored partying and drowning herself mvigquo
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raising Jackie and her siblings. Jackie began to experiment with risky sex in retribution

against her mothemeglecin Jacki& words her mothetwasitd home to caré.

When Jackie was 11 years old, she lost her virginityyeaa®d man.Jacki& mother

found out and tried to press charges against the older man for statutory rape. But Jackie, in
rebellion against her mother, gladly testified that slveviiagd to have sex with him.

Jackie knew, all too keenly, that this embarrassedther deepligut Jackie savored this
revenge. By age 15, she was datingea8dd man. Jackie claimed that&hdnd know

any bette¥because her mother wasmound.

Nina® fatheteft their family wheshewas just three years old. Nsmaother worked two

shifts, barely scratching out a living, so she was rarely home to care for Nina. In addition to
work, her mother was also going through her own issues so she neither had the time nor
energy to spend on Nina. According to Nieamotherwas only attentive when she

scolded Nina about an older boy that Nina liked @\mger and frustration with her

mother erupted. Defying her mothevishes, she dropped out of school and moved in with
that boyfriend when she was in the eleventh griaatesdme year, she got pregnant with

her first child at 17 years old.

Furthermore, some women blamed their neglectful or absent parents for their inability to
distinguish a healthy relationship from an unhealthy one and to fully grasp the repercussions
of unprotected sex. When asked why their peers start having sex so early, their responses

were the same: that the youths wier@ uneducated about choitbecause their parents
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wererd around to teach them gpreparé them. One interviewee explaineat the parents

oftenodond teach themand thus, thegdond know any bettey.

Kayla, for instance, said her motimaver explain@dr talked to her about sex. She either
learned on her own through television or from her girlfriends whohaaggngaround
with the wrong peoplieKayla got pregnant the first time she had sex becaadalsiie

even know whdshéd was doing.

Naomi too, felt that no or@repared her. Naon® life was fraught with heartache. Recall
that her father was never aroand her mother had drinking problems. Unable to handle

her family mess, Naomi becaiibad when she turned 12 years old. She stayed out late
partying every night. At only 12 years old, she also started having unprotected sex with an
18yearold boy. Sholy thereafter, she got pregnant at 14 years old. In retrospect, Naomi
wished her mother had been around to stop her from runningMaite | wouldaé have

had to have hg¢daughterihen, and everything would have been a little diftekadmi

reflected ruefully.

Practical provision is another reason for running wild with older men. That is, the women
often dated older men who provided for their material needs, whether clothes, school
supplies, car rides, and méwecording to the waen, theselder men splashed money on
goods that the wom@&own impoverished families codldfford. This desire for practical
provision from their older boyfriends weapeciallfied to the issue of image and bullying at
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Recall thathe merand women in this research called schafakhion sho@d a place to
showcase material wealth over academic achievement. The women, in particular, noted the
related problem of image bullying. $tuelentsat school mercilessly teased anyone with
outdatedand shabby clothes. Labels sud@pasro andoghetta were thrown ahosewho

couldri affordoname brandd Some bullies went after girls who came to school without
theirohair and nails dorelhey ridiculed one woman about not having enough food

becaise her family was poor. Her classmates also picked on her about having holes in her

shoes.

This sort of image bullying was so stressful that many of the women skipped school. For
instance, one woman was constatglsed about having the plaits arfficGstuher hair.

She cut school because she cduléal with the harassment. Jada also hated going to
school and cried every day because people mockédenecurigthat smelledlike an

eggd Jada remembered how dtkeer students insulted her wetinel nicknames such as
oFreddy Krugeb.Jad& grandmother couldmuy her new shoes so they teased Jada about

her tattered shoes.

The older men were rich but their money often came from drug dealiogu3ites

lifestyl® of the older men was enticing to the women. Dating a hustler meant getting what
they couldd from their families anillooking good at school. Sherry, for example, fell head
over heels for an older man who was a drug dealer. He smoked weed, drah&daaid pa

the time. But Sherry wanted to hang around him because he had his own place, money, and
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orespect in the neighborhod®espite knowing hidplayeé tendencies, she still longed to

bedbeside him, be his girlfriead.

Like Sherry, Sonia felt draterthedlifestyled Not having a boyfriend who hustled, Sonia
calculated, was equabbtaving nothing.The fastest way for Sonia to getdmemw shoes

and new clothes and new haiédeas through these rich older boyfriends. Vioemawvas

15 years olghe started having sex with her boyfriend who was 19 years old. Though he was
a drug dealer and despite her grandnitlite attempts to keep Sonia away from him,

she was transfixed. Sonia @gasinto hind andaso in love with himWhen Sonia wastvi

him, shedalways had monéysonia used his money to ride cabs, buy new tennis shoes, and

run up the phone bill.

Jada also relished tiamperingthat she received from older men. Her older boyfriend
appealed to her by giving her everything that her grandmothed.catidrinim by her

side, Jada transformed froRreddy Krugerwith the hideous hair to the girl with tog-

to-date stuffh She wa too in love to care that he was a drug dwalehe corneé.He was

also abusive and controlling but she prioritizeddihiai6 over her personal safety. It was
onothing new for girls with her kind of background to do so, Jada claimed. At the time,
Jada sincerely believed that someone like him was the best that she could do. All teenage

girls, Jada insisted, cravedfast mone§especially if they grew up penniless.

Furthermore, the older men were supposedly dependabdifi@neintd unlike the

womers samege male peers. Jada leaned on her older boyfriend to take care of her every
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need. Janice, who had risky sex with older men largely due to her loneliness and vulnerability
after her fathé death, talked about one of her oldefrieoyls. This particular boyfriend

had a car, which was a big deal as he was the first guy she ever datedanittéethéor

him becauséhe actually had something going fordite. was, imermind,oso different

from all the little boys in theighborhood

Finally, the women say they ran wild because of peer pressure. The topic of sex dominated
the chatter among women and their girlfriends. In fact, many of them learned about sex
from their friendsoEveryone elgdeva$ doing it one woman expined. Tasha described
the pressure she felt from her best friend, though she herself believed it was wrong to have
sex at an early age:
Well, one time | had this best friend, and | thought she was really, really cool, but she
waseé we were like thirtee® twelve to about fourteen, and she was having sex,
and she used to tell me about how it feltgarmkr little boyfriend or whatever.
And | used to look at her like, how can you do that? And she had nasty pictures and
stuff. And one time, we was in ooom, and she was telling me about the night
before, she had wid hefnien hobbyfendéadheh
getting some. And she was telling me about it, and | was feeling really, really
uncomfortable. And she told me thatyou just, yoie still a little girl. And | was
like, really,  am? You know, | was lié®,dnly fourteen. And it was like, she was

trying to pressure me into getting a boyfriend and having sex and doing what she was
doing.

Surprisinglynany women claimed thits pressure came more from female peers, not so
much from their older boyfriends. Janice explained that the bogsarerdiscreétabout

sex. Jani&older boyfriendor instance, never overtly forced her into it. There was a subtle
pressure to have sex with him simply because he was an experienced older@an. Janice

friends, however, were far more direct in compelling her.
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Tanya for example, was 14 years old sliebegan datingaore experiencédboy. She

too received pressure from her girlfriends to engage sexually with this older man. Initially,
Tanya resisted having sex with Bheeventuallyhowevergcaved to the pressure around
her:0Everybody was hagrsex, and so | had to have sex. | had to see what it was all about

é .| really didd want to, but | did, because everybody elsé was.

The women also suffered taunts and teasing from other girls about their virginiy. Janice
girlfriends teased her aibostilld being a virgin in high school. Kéyirlfriends hung with
theowrong peopl@and proudly shared stories about precariousightstands with older
men.oYou dori even know hind,Kayla would caution her friends. But they scoffed at her
warrings; instead, belittling her @still being a virgi@ Monicas friends also coerced her

into having risky sex. Though she was only 14 years old at the time, shisesth®

the last to have seamong her friends. Monica elected to have sexnaftonger wanting

to be ostracized by her girlfriends for being the only virgin.

Early Parenting for Women

As these women engaged in risky sex with older men, many of them got pregnant at an early
age, often unexpectedly. Most wolpr their trustn a lot of these guybelieving that

they wouldi get pregnant, only to end up with unplanned pregnancies. In fact, many

women got pregnant after their first time having sex, or while on birth control pills. On the
other hand, some women willfully grggnant. A baby, they reasoned, would validate and

strengthen the love between them and the men. A baby also fulfilled their emotional need
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for love and affection. Whether intentional or unintentional, early parenting was a common

accelerated transitiomang the women.

The poor move into parenthood at earlier ages than their middle ardagspeeers
(Furstenberg 2003; Settersten 2003). This is apparent hAgprmamately 78 percent of

the interviewees had children by age 30. Among thoseildigndby mature adulthood, 16

are black women, 11 are black men, 9 are white men, and 14 are white women (see Table

6.1).

Table 6.1: Parenting Status (%) by Age 30, by Race and Gender

Has Child No Child
Black Men (14) 78.6 21.4
(11) 3
Black Women (18) 88.9 111
(16) )
White Men (14) 64.3 35.7
9) (5)
White Women (18) 77.8 22.2
(14) (4)
Total (64) 78.1 21.9
(50) (14)

NoteBased on parenting data from the Mature Adult Survey and the Pathways interviews for all 64
interviewees.
a(Count of interviewees).

In Table 6.2, | report parenting status by age 24apipeoximatage at the time of the
Pathways interview.similar number oihite women (14ndblack women (13) had
children by age 2#ihis similarity between white dat@ick women is interesting given the
popular narrative that early pregnancy is exclusively a black woman probieronew
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women however, are more likely to enter into motherhood at an earlier age than higher
income women who generally prioritize samgpaind careers over parenthood @kider,

Entwisle, and Olson 201Based on the numbers aboles fact holds true for the women

in this study, too.

Table 6.2: Parenting Status (Y)y Age 24, by Race and Gender

Has Child No Child
Black Men (14) 64.3 35.7
C) ®)
Black Women (18) 72.2 27.8
(13) ®)
White Men (14) 50.0 50.0
() ()
White Women (18) 77.8 22.2
(14) (4)
Total (64) 67.2 32.8
(43) (21)

NoteBased on parenting data from the Young Adult Survey, Mature Adult SurveR atingvies
interviews for all 64 interviewees.
a(Count of interviewees).

More women (75 percent) than men (57 percent) in this study have children before age 24.
Given that 75 percent of the women are mothers by age 24, it is not surprising that their
Pahways interviews discussed motherhood in length. These young mothers believed that

they grew up too soon as a result of their sudden and unexpected pregnancies.

Consider Hannd@hthoughts on growing up too fast. Hannah is a white woman dropout,
who atthe time of the interview, was barely hanging on. The interview took place in a small,
cramped house. Hannah arrived twenty minutes late for the interview, disheveled and
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hurried, dressed imaellworn tshirtb and arbuntidy ponytaib At that time, Hanah

lived in her moth&dtiny housé with her mother, husband, two children, sister, brwther

law, and two nephews. Hannah was visibly frustrated with the living situation, which she
explained wagust for the time beinggHannal® mother too, was hér wits end and ready

to okick them all odtof her house. Hann&relationship with her husband was tenuous.

Her job as a waitress was unsatisfactory, but job opportunities were limited without a high
school degree. She admitted that shailmmbompshed many of the traditional milestones

of adulthood, whether completing school or leaving her @dremte.

Despite the instability of her situation, Hannah has felt like adf@dailvhiled Shedgrew

up pretty fastafter having her first chiéd 16 years old. Throughout her interview, Hannah
repeated five times that she grewrapl fasi or opretty fasth As a teenager, sbeouldri

do nothing but stay at home to care for her baby. Wihitest teenagers were out doing

their thingd Hannah aid shewas in the house, being a mother.

Like Hannah, Suzy became an ayuétty fash after getting pregnant in the tenth grade.

She didd know what adulthood looked like émormal peoplé.But in Suz§ view, she
transitioned into adulthoathe same time that shd became a pared©On the surface,

she looked and acted like a teenagatinuingo attend high school after giving birth.

After schoolhowevershe picked her daughter up from day care and resumed her adult role

as a mother.
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Some women did not explicitly state that they grew up too fast, but implied in other ways
that becoming a mothaccelerateadulthood. First, they pointed to their teenage

pregnancy as tlead of childhoechuse pregnancy marked the end of being a student, or
gjust a kidj as one person put it. Second, they expriessdady growhichrefers to the

women feeling older than their actual age due to the hardships of motherhood. Here,
subjective age reféeshow old an individual feels (Settersten and Mayer|h997).

particular, bjective feelings of adulthood are often associated with role transitions, such as

becoming a parent (Settersten 2003; Shanahan et al. 2005).

A womar first pregnancy oftergealed the end of childhood and youth. N&omi
childhooddbasically ended at fourtéevhen she had her first child. One white woman
pointed to becoming a mother for the first time as the moment sbreovi@asger a child.
Soniaalso ndonger had achildhood lifé once her daughter was born when she was 17
years old. When her daughter came into her life, she dithyplddg like a teenagemd
instead, began @think as an aduét act like an aduftAnother young mother stopped

being a child anatruly became an aduthen she gave birth to her daughter at age 18.

Early childbearing transitioned the women out of youth roles, specifically the role of a
student. Consider the women who dropped out of a school as soon as they became mothers.
The prevailing pernicious stereotype of a teenage mother is that she lsnaniadlally

bankrupt woman with no educational or career ambitions. Contrarily, many of the dropout
mothers in this study were studious and ambitious. They harbored dreams of dressing up for

prom, walking across the stage to receive their high scloobdimnd attending college.
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Theunending demands and struggles of pregnancy and mothbdvoeeerkept them

from finishing school. If Sonia could change anything in her life, she would have finished
high school instead of dropping out after shergginant. Sonia lamentéldwould have

went to my prom, | missed out on all that. Graduation, | missed out on all that. The only
thing | really went to was the homecoming dance, a@dathaiit it. | missed out on all

thato

Consider Naond story agai She had her first child at age 14 and her second child at age
16. Initially, she was going to school, caring for her babiéyeigdto make it word.

Her mother was the only person that could watch Naohildren while she was at school.

But Naom& mother struggled with drinking problems. While at school, Naomi feared for
her childre@® safety and wdiking under the care of her alcoholic mother. When Naomi
returned home from school, she found her kids hungry and miserable in their solid diaper
Every night, she cared for, fadd cleaned her babies. After finally putting them to sleep,

she attempted to do homewbik she was utterly exhausted. Like building a plane while
learning to fly it, Naomi was learning how to be a mother at theagedadrl4. Naoidi

grades suffered as she wmassing a lot of workEventually, Naomi dropped out of

school for the sake of her babies.

Pregnancy came with embarrassment and loneliness for some of the dropout mothers. One
woman didf want to go teschool pregnant because shedeadbarrasséadbout her baby
bump. Another dropout mother, Maya, attended a voca#chalcal school. Every

morning, she looked forward to going to school. It was her escape from the turmoil back at
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home. When Maya wasthe ninth grade, her family moved to a more distressed
neighborhood after her pardisesparation. Mafgatrauma deepened after her brother
molested her. At only 15 years old, Maya already had a3liktare of trouble and

sorrow. But school was tsmiace. At school, Maya excelled in her trade (auto mechanics)

under the guidance of an encouraging and caring teacher.

After getting pregnant at 16 years old, however, Maya was no longer able to continue the
trade due to the physical limitations ofpnegnancy (e.@couldrii mess with the trucis

Maya also felt lonely and ashamed because she was the only one pregnant in her auto
mechanics trade class. She was depressed throughout her entire pregnancy. The school was
no longer her sanctuary. Eveay,dMaya desperately wantethtory up and get honde

She also started to miss class during her pregnancy. In the end, Maya dropped out but was

deeplyohurt from leaving schadl

Feeling grown is another recurring expression of accelerated adulinogdhe mothers.

When mothers expressed feeling grown, they meant the dissonance between their objective
and subjective age. That is, they were objectively younglheageey first became

mothersThe average agdfiast childfor white women waggproximately 19 years old (the
youngest at age 16, the oldest at 24.1 yegiseeldable §. The average age wheack
womenhad theifirst babywasl7.4 years old (the youngest at 14.6 years old, and the oldest
at 22.7 years old)espite their younobjective ageat first birththese women felt old or

grown because of motherhood.



Table 63: Average, Minimum and Maximum Age at First Birth among Interviewees with
Children by Age 24, by Race and Gender

Average Age at First Youngest Ageat First Oldest Age at First Birth

Birth Birth
Black Men (14) 20.8 15.9 24.6
Black Women (18) 17.4 14.6 22.7
White Men (14) 21.0 17.0 23.9
White Women (18) 19.0 16.0 24.1

Note Based on parenting data from the Young Adult Survey, Mature Adult Survey and Pathways Interviews
for all 64 interviewees.

aAll agerelated figures are in years.

b (Count of interviewees).

Naomi for example, began feeling grown after having hehifolstThe overwhelming
responsibilities brought on by motherhood contributed to feeling grown. At the time of the
interview, Naomi stated that she wadyo 23 years old. Yet, her days consisted of endless
chores including washing clothes, cleaningeupdm, cooking, and caring for her

children. Throughout the night, Naomi stayed awake to care for her younger child. As
another woman put it, motherhood was a responsibilgntyfour hours a da§ seven

days a week.

After her first pregnancy inghi school, Maya went on to have two more daughters by age
21. Maya described how she felt during her first pregblgosyfelt sogroweé | got t o
do this with my baby, and | got to do that. This is my baby, you know. She going to call me

mom, and, itvas a whole bunch of that kind of stuff going on in mydead.

Zoe too, had her first child at age 16. She ranted about beirgFb@tay mother in her

interview. Though she was siitbung at 23 years old, Zoe was at home all day taking care
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of herkids. Other jobs end at fiv&lock, but Zoe was up all night tending to her children.

Zoe relayed her frustrations here:

| wake up at sithirty in the morning, and by the time | get the Iauddine, and
clean up, and wipehild@ fingerprints for th fiftieth time off my table, or chase
him up the steps a hundred times, the day is over. | mnealty,itdond, like, | tell
[spousedll the timeldn like, | dord sit down and eat bdyonsand watch soap
operas all daymean, | do watch one spapera, and@ an hour, but | deserve
that. I like, just people that work get br&aKghild wears on my patience.

For some, having to do motherhood alone magnified the burdens of parenting. Support
from family, peers and significant otlmceease welleing among teenage parents

(Stevenson, Maton, and Teti 1999; Turner, Grindstaff, and Phillips 1990). By and large, the
mothers in this study benefitted from their family meggagrsort. But a few of the

women lacked help from family whieeyt got pregnant.

Sonia, for example, waesal scaregthndoupseb about her teenage pregnancy. She hid her
pregnancy for three months but she was sick all the time and rapidly losing weight. Sonia
knew it was only a matter of time before her grandntitioevered her secret. In

desperation, Sonia went to a clinic to abort the pregnancy. After a lot of mulling and crying,

she opted to keep her baby.

Soni@& daughter was born with autism and an illness that caused near blindness@Sonia didn
know whato do or where to even begin; she was barely a teenager with a sickly disabled
baby. Her own mother had abandoned her. Her grandmother, who had raised her, already
had her hands full caring for S@maentally disabled older brother. The father of the ba

was in prison. Ultimately, Sonia went into motherhood alone.
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Dianas family members also didmelp with the responsibilities of motherhood. Recall that
Diana grew up under a single mom and took care of her sickly brother. In addition, Diana
got pregnant when she was 17 years old. Diana wasstitbavhen she was pregnant

with her son. Thougshe was merelyehildp Diana explained that her mother still didn

lend much help.

The complete or intermittent absence of thed®#dmher most commonly contributed to
doing motherhood alon€he reasons for the absence of the@®diather rared from the
fathei® incarceration, drug use, to outright denial of th&leadistence. The absence of the
child® fathemwas especiallpmmon in the stories tife black mother©f the 13 black

women who bore a child by age 24, only three receisgpdrt from the chi@l father

while two received intermittent support. In contrast, only two of the 14 white women with
children dealt with the absence of their @dhather, while two others received on and off
support from the chil fathef.Indeeal, Alexander, Entwisle, and Olson (2014) reported
that though lowncome white women from the BSS also become early nikéhtrsir

black peershey reaped benefits throughrriagsor partnerships.

In the Pathwayisiterviews, toanoreblack women than white women spoke about the
absence of men in their lives, especially hdvakiys fatheidjust left or odidnd car®

after hearing about the pregnaitye father of Naorn first baby was 18 years old and
attending high school whenda got pregnant with their child at age 14. She had met him

at a party in December and gotten pregnant with their daughter indtdrerawsry first

fBased on responses to questions about the chil dods
women were either directly asked about the status o
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timed they had sex. Her second dhifdther was generally around through her pregnancy,
but he was kay selling drugs so he were, but not realfyLike Naomi, Monica also got
pregnant at 16 years old with a man who was 21 years old. The man,ddavd\eren

care at allabout her pregnancy.

Vanessa was 15 years old when she started datidgranan. Shavorshiped the ground

he walked an But when Vanessa got pregnant with his baby, he denied his paternity,
brazenly in Vanegsapinion. His mothevorsened the situatidy allegedlynstructing
Vanessa toget rid of the child. The foul reaction of her cilidther to her pregnancy put
him on thedback burneé,as she put it. The babyather was nearby; but as far as Vanessa
was concerned, he wmst in the picturé.Vanessa put it succingtWe dord even

speakd

Zoe is one of the two white women who also had issues with téefdthiey. Her chif
father never met their son. When Zoe was pregnant, tlie fagigr humiliated her by

sleeping with Zd® friend. After that incident, Zoe never saw hiim.aga

Diana too, lacked support from the l@ligther. For the first few months following their
babys birth,0he was the best fatb¢o their son. He bought diapers and spent time with
their sonHis fatherly passigmoweverfizzled after he startedtting intoostupid things,
like selling drugsDiana didd@ mince her words when talking about he@datheroHe is
not a good father at alFrankly, Diana didinwant her son around his bad influence,

although she held her tongue and tried naddavnd the father in front of their son. In the
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meantime, Diana assured herself that her saneallkze it himself when he gets ddeat

his father is agasshol®.

Feeling grown also includes a sense of missing out on childhood ami/yssitigoutd

refers to losing out on the adventures, pleasures, and accomplishments that the women
might have had; for example, going out with friends, enjoying college, traveling, and taking
on new hobbies and intereetherhood howeverpropelled them intodallthood and the
women skipped thi@ime in betweamadolescence and mature adulthood. Lily, who had her
first child when she was 18, explaio®don as | was allowed out past eletoct, | was
pregnant, and | had, and | was almost maériedT h e snEmuehdime irbetween. A

montho

Zoe, too, missed out on her youth as motherhood depleted her time, energy, and resources.
Shefelt oweird that her life was all about her kids because slisomasmingh An example

Zoe gave of missing out goes ladke night of her most recent birthday. To celebrate,

Zoe went out with her friends that night. But she found herself constantly pulling away from
the crowd to check on her son, e.g., making sure he had finished his homework or that he
was in bed. At thearty, she refrained from drinking beer knowing that she had to get up in
the middle of the night to tend to her baby. Zoe spent the whole night worrying about her

young children instead of carousing with her friends.

This sentiment about missing ous\&kso expressed by Jasmine, who had her baby when

she was in the eleventh grade. It was burdensome to simultaneously go to school, work, and
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care for her children. Hence, Jasmine too, mentioned missing out on fun times with her

friends because of her paneg responsibilities.

The mothers also said they felt old @amelathered.Geronimus (1992, 2001) hypothesized

that disadvantaged black women, in particular, experienceveaileringor accelerated

aging because of higher exposure to stress idutalaand socioeconomic disadvantages.
Weathering can be both physical (e.g., early menstruation) and emotional (e.g., depression)

(Fostey Hagan, and Brookdunn2008).

To illustrate, Jada had her first child at age 1@ dadéhering was apparent as she
repeatedly complained that deody feels so obcanddjust so wore odtdespite her young
age. Jada also imagined what hécbigd have beéiif she didd have a child at an early
age. She lamented thatdvehole lfe [wag goned as she saw other young giskil

running out) not working, and having fui¥ou dorié have no time just to do nothiag,

Jada said about young motherhood.

As | previously noted, dropout mothers aspired to go back to or continue school, despite
contradictory popular belief about their educational ambitions. Nearly half of the dropout
mothers in this study went back and got their GEDs-tiiwds of the gradie mothers

attended or completed some college or postsecondary training. Motherhood, however, was a
competing priority. Young mothers oftentimes surrendered their dreams of obtaining a

college degree for the sake of childrearing.
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Work also competed widldlucationThe mothersvorked to provide financially for their
children instead of going to school. In fact, one of the biggest regrets among mothers was
not finishing or attending college. They felt that they missed out on their dreams to go to
college athbecomasomethingh Many women imagined that their lives would be drastically
different had they gone to college and moved on to careers that they wanted before

becoming a parent.

The anecdotes of women missing out on schooling are many. At only @it yiedy was
taking care of her disabled father, while raising her daughter and working full time to
support her family. As she juggled her many obligations, she watched dolefully as her peers

went off to college.

Vanessa also intended to atten@gelhfter finishing high school, but she needed to work
instead to support her child. Diana too, was in the tenth grade when she started getting
excited about going to college. In fact, there was a particulggdiooollege that she had

wanted to gareal badd But sheddropped everythiddecause of early pregnancy.

Like so many others in this stuthsmine had an arduous road to high school graduation.
Jasmine raised her baby, went to school, and held down a job while living alone. With
determinatin, she graduated high school. It was extremely tough Doadhe do it
Jasmine also knew that she cdugprotoo far without thafdiplomd.6 Jasmine explained,
oPeople that graduate from high school, you still redlgeaa good job, ydhave to

further your educatianAnd so, Jasmine enrolled at a cosmetology school after high school.
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But she couldistay very long. Jasmine was going to school from 8:30 in the morning until
4:30 in the afternoon, caring for her baby afterward, theingvivdn 11 at night to seven
in the morningdSomething had to giveso she chose to take a break from cosmetology

school.

Suzy, like so many other women, was full of regretfa@stdated about missing out on

her childhood dreanad going to colige.Suzy certainly didrhate her child, but she

believed her daughter was an obstacle because shehalsviysome firgtln fact, Suzy

would have gone to law school if not for her daughter. Suzy explained how her life would
have been different witlioearly childbearing:would have moved away and went, and

lived on campus and went to collegetifal, and | would be rich. | ddknow, like, if |

would be married to anybody else now, but it just would have went in a completely different

directiond

Men and Accelerated Adulthood

Early Parenting for Men

Fewer men than women are parents by the time of the Pathways interviews: 57 percent of

the men versus 75 percent of the women were parents by age 24. Of the 16 men who

became fathers by age 24, nine are black and seven are white (see Table 6.2).
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The convesations with men about parenting also diverged from those with Wdmien.
the mothers spoke extensively about the harsh realities of early mtiteenieg typically
reflected fondly and positively on fatherhood. The sentiments toward their kidinostre
entirely uplifting and touching. For example, the men described their childreohesatheir
and souf their reasons tdive forp and as theipeace One mardescribed weepimngth

joy after hearing about his girlfri@ngregnancy.

Still,there are some commonalities with the wé@nieerviews; specifically, how

fatherhood also accelerated adulthood. Like the women, these young men unexpectedly
became parents at an early age. They ofteriivwerady or yetoestablished Most

regrettechaving children too soon. One man for instance, suddenly became a father at 14
years old. He blamed it on his own impulsive behavior; confessing thairtnenives

around having sex without thinking and being one of thoset t | e nasty basta

humpingon girlsd

Consider Jason, who had his first child at age 16. He adored his daughter, but he regretted
the hasty timing of her birth. When Jason was in high school, he dreamt of playing
basketball at a foyear collegélis daughtes birth howeverderailed all of his youthful

ambitions. Having a child so eakiyd of rained odhis parade, Jason told the interviewer.

Ronnie too, didinconsider himsetiestablishamand wasi ready for a baby yet. He felt
opressuredlwhen he found out his girlfrigighregnancy. To provide for his newborn,
Ronnie joined a union for operating engineers and got-gehresprenticeship after high

school. Ronni® work was seasonal, so he went through stressful periods of unemployment
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This was especially difficult for Ronnie as a parent who wanteartordofor his

daughter.

oThe Streets

In addition to fatherhoodgetting into troubteand being idthe streetsalso pushed the

men into early adulthood. More men than womdmsiistudy engaged in criminal and risky
behaviors, specifically drugs. Patrticipation in crime and drugs drew men away from school
and brought them into contact with the criminal justice system. After leaving school early,
many of the men grew up too fastleey headed into both illicit and legitimate work at

young ages.

Gender differences perastalllevelof contact with the criminal justice system: arrests,
convictions, and incarceratios shown in Table §.dbout 64 percent of the men versus

28 percent of the women have been arrested at some point in their lives B\bage&0.
percent of men with prior arrests were oO0evV
arrestees. Nine out of the 12 convicted served time in prison, versus only one woman
from the current study who Alefthentieaimwelved i ncar
in the criminal justice system, were under 25 years old when they were fir¢seerested

Table ).



Table 6.4 Criminal Involvement (%) by Age 30, by Race and Gender

Ever Arrested?

If Ever Convicted,

If Ever Arrested, Ever
No Yes Ever Convicted?  Incarcerated?
Black Men (14) 28.6 71.4 60.0 83.3
(4) (10) (6) )
Black Women (18) 61.1 38.9 14.3 100.0
(11) (7) (1) (1)
White Men (14) 42.9 57.1 75.0 66.7
(6) (8) (6) (4)
White Women (18) 83.3 16.7 0.0 0.0
(15) 3) - .
Total (64) 56.3 43.8 46.4 76.9
(36) (28) (13) (20)

Note Based on criminal and problem behavior data from the Mature Adule8drReyhways Interviews for

all 64 interviewees.
a(Count of interviewees).

Table 6.5: Age at First Arrest, by Race and Gender

18 years old or unde

19to 24 years old 25 years old or over

Black Men (10) 80.0 20.0 0.0
) 2 -
Black Women (7) 0.0 57.1 42.9
- 4 ®3)
White Men (8) 50.0 50.0 0.0
4 4 -
White Women (3) 66.7 33.3 0.0
2) 1) -
Total (28) 50.0 39.3 10.7
(14) (11) (3)

Note Based on criminal and problem behavior data from the Mature Adult Survey and Pathways Interviews for

those oOever
aAge group figures are in percentage.
b (Count of arrestees).
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Other studies confirm that women agaisicantly less likely to commit crime than men.

While both men and women are more likely to commit property crimes and drug violations
than serious offenses such as murder, men still perpetrate criminal acts at higher rates than
do women for all categesi of offenses (Steffensmeier and Allan 12&&)arresates

from 1980 through 200Rustrate the gender differen@g:percent of robbery arrests were

male arrests (West 20ERBcentlyfemales only accounted for 12 percent of robbery arrests

in 20D (Snyder 201 Zfurthermore, approximately 89 percent arrests for murder and 77
percent arrests for aggravated assault were male arrests in 2010 (Snkd20@9,1%)e

imprisonment rate for men was 14 percent higher than women (West 2010).

Race dierences are notable here, too. Nationally, black men are six times more likely than

are white men to be imprisoned during their lifetime. The incarceration rate for black males

is significantly higher than that of any other racial group. The propobtiackahen in

prison increased almost threefold from 1970 to@006e percent to eight percent. As of

2009, the incarceration rate of black males was 4,749 inmates per 100,000 U.S. residents; the
estimate for white males is much lower, at 708 inneate8}000 U.S. residents

(Department of Justice 2010). Hence, most research into youth criminality appropriately has

focused on black men.

In particular studyaoweverwhite and black men are similarly involved in the criminal
justice system. AccordittgAlexander, Entwisle, and Olson (2014), 68 percent of poor
black men from the BSS were arrested while 49 percent had a criminal conviction by 30

years old. This is comparable toilmwvome white men: 63 percent was arrested and 41
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percent had a criminanviction by 30 years old. Looking only at the Pathways interviewees
(see Table®, a similar number of black (10) and white men (8) were arrested at least once
by age 24. The number of white and black females who were arrested by age 24 is also

comparable (four black women versus three white women).

This similarity between white dit@ick men is interesting, given the national statistics that
indicate a large disparity between white and bladkanemnal involvement. The

comparable criminal offending speaks to the role of the context. That is, fratbriosy

urban white men, anldeir black peers, were highly exposed to poverty, violence, drugs, and
other social ills living in disadvantaged areas of Baltimore City. For instance, one white man
described getting shot in front of his home as one hisolasg callé.In this incieént, he

ended up with 14 staples on his head after a bullet had grazed it. White men too, faced the
pressures of the streets and risks of urban pdvaryxampleEthan is a white man who

claimed that he wadrawn t@ the trouble around him.

Nevertheless, the repercussions of contact with the system were far more detrimental to the
white men. That isvhite merfrom the BSS8verestill able to findvork after serving time in

prison in contrast to their black peers who struggled to obtainyemeplipost
incarceratioAlexander, Entwisle, and Olson 20dghaelfor instance, is a white man

who was incarceratatthetime of hisPathways intervieWle mentioned that he had

ojob lined up for himonce he lefprison.As it turned outiMichae® cousin was able to

connect Michael to a positiahhis companipstalling cubicles corporateoffices.

Michae® cousin was also willinggiweMichael all the necessary tools to do the work.
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Drugs werelao aproblem among the mamthis sudy. More white men than black men

from the entire BSS sample used drugs at some point in their Inaesléhl&ntwisle, and

Olson 201X Looking only at Pathways interviewees, however, the reported drug use was

the same for black and whiten at 64ercent (see Table 6.8he numbers were lower for
women: 44 percent of black women and 28 percent of white women used drugs at least once

in their journey to adulthood.

Table 6.6: Ever Used Drugs (%) by Age 30, by Race and Gender

Yes No
Black Men (4) 64.3 35.7
9) (5)
Black Women (18) 44.4 55.6
8 (10)
White Men (14) 64.3 35.7
9) (5)
White Women (18) 27.8 72.2
) (13)
Total (64) 48.4 51.6
(31) (33)

Note Based on drug use data from the Mature Adult Survey and Pathways Ifdealiésinterviewees.
aPrugs include marijuana, crack cocaine, heroin, prescription drugs, and more.

b Excludes alcohol.

¢ (Count of interviewees).

Drugrelated offenses, in particular, contributed to criminal justice involvement among the
menin this researclBased on 62 total instances of arrests (among the 28 men and women
with arrest histories), drug and alcohol offenses (e.g., possession of and selling drugs,
alcoholrelated offenses, etc.) are the second most cited reason for aresseafteat 29

percent andBper@nt, respectively (see Tablg. @fis is true nationally, too. From 1982
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to 2007, the estimated arrests for illicit drug use rose dramatically for both juveniles and
adults. According to data from the Bureau of Justeeadult arrest rate for drug

possession or use increased 138 percent between 1980 and 2009, while the juvenile arrest
rate rose by 33 percéBnyder 2012). In 2010, dratated arrests were 80 percent higher

than in 1990. Out of the approximatelyniiléon arrests for drug abuse violations, males

accounted for about 1.3 million of those ar(8stgder 2012).

Table 6.7: Reasons for Arrests

Number of Related

Reason for Arrest Arrests Percent
Assault 19 30.6
Drugs & Alcohol Offenses 18 29.0
Robbery / Theft / Larceny 8 12.9

Other (Violation of Probation, Motor Vehicle

Violations, Non Violent Family Offenses) 6 9.7
Weapon Law Violations 4 6.5
Trespass/Destruction of Property 3 4.8
Disorderly Conduct or Resisting Arrest 2 3.2
AttemptedHomicide 2 3.2
Total 62 -

Note Based on criminal involvement data from the Mature Adult Survey and Pathways Interviews for the 28
arrestees (10 black men, 7 black women, 8 white men, 3 white women).

aPercentages based on total incidences of arrest (62) among the 28 arrestees.

b An arrestee may have been arrested more than one time.

cBased on arrest data by age 30.

While moranen than women are involved in crime and drugs as they giosvrog too,

had fragile bonds to school and their family of childMdochenpointed to their relational
problems as justification for running wMieanwhilethemen linked theicriminal
involvementandproblembehaviorsuch as drug use a weak attachment and commitment

to school. Ashown in Table 6.8pproximately 68 percentloé men and womewho had
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contact with the criminal justice system are high school dropokiag only at th&8

men with prior arrest history, ov@rpl&cent are dropouts.

Table 6.8: Educational Status of Arrestees, by Race and Gender

Dropouts High School Graduate
Black Men (10) 70.0 30.0
(7) 3
Black Women (7) 42.9 57.1
3) 4
White Men (8) 75.0 25.0
(6) 2
White Women (3) 100.0 0.0
3) -
Total (28) 67.9 32.1
(19) (9)

Note Based on criminal involvement and education data from the Mature Adult Survey and Pathways
Interviews for the 28 men and women, arrested at least once by age 30.

To elucidate how the men linked their prolidehaviors to their tenuous ties to school, |

refer again tthe gpushing oud anddpulling oué factorsThat is the school environment
encouraged violence and disqradiichopushed outthe students from school.

Specifically, thmen pointed to theproblem behaviors such as fighting, as largely a product

of their unfruitful and treacherous schooling environmiéalling oud occurred when the

men received persistent peer pressure to skip or permanently leave schoawrongthe

crowd® out on thestreets. Furthermore, getting into trouble with the law disrupted

onormaéb transitions, and attached men to-normal adult institutions, specifically prison.

These boys grew up too fast when they prematurely began illicit or legal work at a young age

to fend for the self or for the family.
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Pushed Out, Pulled Out

The school environmergccording to the memasid conducive taheirlearning. Jalén

high schoglfor exampleyas toawild,6 characterized by rampant disorder and violence,

and, accordingly, Jalen remarked thedidad learn nothing in the classroonmstead,

Jalen spent his class hours shooting dice with other students in the school bathroom. In
Jale® view, his teachergrg incompetent; and that his principal refused to give him a
ochance The first time Jalen ever saw a gun was at his school. By his senior year, Jalen had
seerphundreds of gursHe couldi count the number of his high school friends killed

oon one hado d the fallen were too many. Jalen also got into multiple scuffles at school.
Eventually, he dropped out of high school in the twelfth grade after getting into trouble too

many times.

Recall that the students felt they had to fight and aggressnlypsfor themselves.
Thomas, for instance, fought back afgetting cracked on all the tidieighting back was
the appropriate retribution whengauy wronged you, friend or iothomas explained.
Actually, Thoma&respectedifighting because it wascharactebuilderd As Thomas saw

it, fighting taught discipline, respect, and how t@beter marm

Tyler is a white man who often traded blows with his schoolmates. Sometimes he walked
away from altercations, especially if he knew his oppanged knives and gu@s most
dayshough he fought tastick up for himseti.Frankly, Tyler felt that he di@lhave much

of a choice: it was either fight or @griously hut.Gang members also ravaged his

13¢



school. Lots obdudes used to come &yd cut the lights off, and throw chairs in, throw
chairs in the class, and hit anyliotyler recalled. The daily mayhem at school took a toll
on Tyler.Sohe ditched school to smoke cigarettes and play video games with his friends.

Tyler eventuallffailed tenth grade and dropped out of high school.

Tyler was far from alone in his constant fighting at school. Michael too, remembered the
many brawls at school. Michaalmedhat he nevanitiated the fights, but he was easily
provoked. The bullyirend goading from his peers wa@motionallg tough for Michael.

So he countered in uncontrollable fury. One time, Michael trapped another student on the
ground, readgto kill himd until the school security guard intervened. After this particular

fight, Michaefeceivedounseling for anger management.

Fighting at school dogbnecessarily escalate or translate to criminal involvement. Violence
and disorder certainly pushed some to drop out of school, but more commonly, peer
pressure from th@vrong kido pulled them out from school and into the streets. Namely,
these men faced pressure from e friends to leave school and participate in illicit

acts on the streets.

A social learning account of crime causation holds that individuals leeonfoothing

and delinquent behaviors through interactions, situations, and strk&rsee2q1)L There

are four dimensions to this theory: (1) differential association, the associations (e.g., with
peers and familmemberksthat an individual has in whgocial learning operates; (2)

definitions, the pers@own orientations or rationalizations that define whether an act is
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right or wrong; (3) differential reinforcement, the anticipated rewards or punishment as a
result of the act; and (4) imitationfawmg the negative or positive behavior of their
associates. Evidence of precisely these dynamics is apparent in the experience of these young

men.

First, the men pointed to their negative associations as the trigger to their criminal and
problem involement. Their associations withawveong crowd prodded them toward a
career of crime by first pulling them out of school. That is, a consequence of associating

with theowrong kidé was cutting school.

Thomas, for instance, got into fights at school and |learoibéhg at school. The genesis

of his misbehavior goes back to seventh grade. In middle school, Thomas wanted to be like
the ocool kid® who were cutting class and hanging out on the strdfetdjray around in

the back of the classrooms on the rare occasions they were in school. Thomas too, skipped

school to hang with thieool kid® on the streets.

Ethan, a white man who dropped out of school after getting locked up in the tenth grade,
wasincarcerated at the time of the Pathways interview. His malfeasances began when he was
10 years old. Ethan retraced the inception of his offending to getting bullied at school as a
child.oPeopldat school wetérying to try you all the tindethan reelled. At first, he

ignored the harassment. It wiakmg however, before he fought back. From that point on,

Ethan was suspended and expelled multiple times for fighting, and other misbehaviors

including drinking and trying to instigate a riot, etc.
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Wha really launchethar® criminal career wer@the bullying and ensuing fights; it was
ogetting in with the wrong crowdBefore all the fighting, Ethan was in fact, dagogd in
schoold His teachers complimented him for bémegl good but he casd to peer
pressure and started hooking class regularly. Eth&@osraan enough to walk away
from the pressure. Instead, hedeiawn to ifthe streets) He preferred running the

streets with his friends to being at school.

We saw that many dfa women in this study ran wild with older men. The men too
associated with older gugien withlong rap sheets and money. Recall how Nathan called
his school a fashion shddence, higlschool wasdepressir@for Nathan because he felt
uncool in comparison to tlidudeqdwha] had a lot of material stdéffNathan explained,

oThe more material stuff you had, the more people you knew, the more ¥ou were

accepted.

Russell also started tagging along with teegugs when he was 12 years old. Rassell
older friends were about three or four years than him, and constantly goinglookiagd
for troubled Together, they stole cars, broke windows, robbed storesaddasinoked.
Russell couldinconcentratat school because his mind was aleaythe street§ When

he was at school, he longed to be outside with his friends. Here, Russell recapped the
pressure from his older friend®ond go to school tomorrow, we going to go with these
females and go gaime drinks, smoke some weed, and things likeRbasell yielded to

the pressure and skipped school the next day.



The social learning theory further contends that there is an imitation of the behaviors of
ongs associates. Indeed, one of the blaek 8imon, called his unlawful conduct, an
oimitationdé Simon revered the older guyswas like pn] imitation thing for mé,Simon
repeated. Julius also imitated his olderGbedvior. Peer pressurevisry very bad,

Julius told the interview®&onetheless, he continued to imitate and transgress.

The anticipated rewards for associating with the oldevenaisreefold. First, money was

a strong incentive, especially after growing up destitute. Young blagemialesthe

drug world to escape poverty, according to Simon. Young guys who greithep in
struggleidolized theolder guys on the blaglith loads of charisma and cash. The

struggle embodied racism, poverty, disenfranchisement, and limited prospects for legitimate
employnent among other systemic injustices that oppressed youths from the bottom rung

of the economic ladder. The older frietstemgd to have all the answeéts life®

struggles, Simon explained.

Jin® story is an example. Jim sold drugs when he samdbabf[my] friends was doing

it.6 As a 15/earold, it was hard to res@éhe material things, the morgey f i ve hundr ed
dollars a day, at least, in your pagkéithael also peddled drugs apgdarentlgropped

his money on ey@tching clothes ando&s that he flaunted around town.réfealled

owning ateas®20pairs of shoes, funded by his hustle. Mi@haeht once called him the

othe bestdressed person in gaivhen Michael got locked up.
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Another reward for running the streets with oldergagsan escape, however momentary,

from their toxic family environments. Recall that Jim grew up in a broken home with a
father who was a heroin addict and a mother who was constantly working. In addition to the
money, Jii® older friends gave him respite from his troubled home and a sense of

belonging.

Likewise, Dennis also hung out withchismeboy§to keep away from his alcoholic father.

Dennis found the companionship he craved by socializing wittrtimg kids:

It was lonely, my father used to drink a lot. And | wdwdme home all night,
cause | didinwant to be around hirAnd | used to stay out, so | got hung up with
the wromy kids, started stealing ciiraient from there, escalated from thiere M e
brealng laws|befause | was staying out all night, and | got hooked up with the
wrong kids.

The third reinforcement for associating with the wrong crowdfittiag in6 That is, some
mengjust wanted to fit in and be cool with everybadgpite knowingright from wrongd
Nathan for instance, got into a lot @kild stufb such as stealing cars and getting into
police chases with his friends. When asked what prompted him to commit those crimes,
Nathan responded[Be]causeverybody else wanted toiddt was a group thirty.

Actually, Nathan didnwvant to do it but he had to do it; otherwise, his friends would have

oturned o him:

They@l have been like [saying] man, he dirven gonna steal a car with us, so he
aind gonna do this with us, ypunké a n d tdhbave tuthéderyme |
wasid, | wasi trying to have that happen. Plus, these are the only friends that I,
friends, that | had, so. | was down for it.

Russell, who also hung out with mostly older guys, started smoking, skippingrsd

getting into trouble when he was 12 years old. He faulted himself for being more of a
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ofollower than a leadéihe more he followed and imitated, the deeper he got into a life of
crime to the point that Russell felt untouchable and unstoppatle.incident, he got into
a fistfight with a police officer. Russell always @mght from wrong but he still

submitted to the pressure. In Ru@selbrds, he wajust trying to fit ird

Contact with the criminal justice system also pulledytheabeout of school, thereby
disrupting and accelerating their pathways to adulthood. Jim for instance, was only in the
seventh grade when he got kicked out of school after getting arrested for auto theft. Michael

too, was expelled from school after ggftto trouble with the law multiple times.

Furthermore, a few of the men transitioned into prison. Needless to say, incarceeation was
significantlyisruptive factor in their lives. Consider Can@lib® accounifter dropping

out, headmitted tcstealing cars and selling drugs. Cameron also served time in prison for
selling drugs. After leaving prison, Cameron desperately tried to return to school to finish
tenth grade, bute recallethatno school would accept him. Imprisonment hampered his

attempts to get back on track.

In addition, while behind bars, the young men learned from the older inmates. Thomas was
just 15 when he was first arrested for a handgun violation. Subsequently, he was arrested two
more times and most recently was cawiahd incarcerated for attempted murder. At the

time of the interview, Thomas was in prison waiting for his appeals. Thomas described the
penitentiary as a place thateeds criminaddn prison, Thomas learned how to deal heroin,

pick locks, and stealrs. Prison, Thomas explained, is not a placehaibilitatiord
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Instead, prison is where people connect or network with other convicts for a continued life

of crime. Thus, recidivism occurs and a vicious cycle persists.

Consider also Ethan, who waskkd up when he was 15 years old and charged as an adult

on auto theft, assault, and drug charges. Going to prison at a young age was scary at first. He
was around adult prisoners who weexer going to go homeith onothing to losé.But

Ethan soon gme accustomed to life in confinement. After getting out on probation, Ethan

fell back into a life of crime. He was behind bars again when he was 18 years old and six

years into his sentence at the time of the interview.

oFending for

The men in this stly also expressed fending for or providing financially for themselves and
for their families, which contributed to accelerated adulthoodthdeeds another gender
nuance that ismaking money was the main motivafiwrihe mennot so much

caretakig or familial responsibilities, as was the case with the women. Actually, none of the
men talked about stepping up as the primary home keeper. Two men briefly mentioned their
chores growing up, but not anything beyond the ordinary for any child (&ng.theak
bed).Instead, théew men who fended for their families did so by contributing\testhy
howeverthe men fended for themselves from an early age, by taking on legal and illegal jobs

outside the home.
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In the absence of their fathers, a feam fiended for their families by supporting financially.
Young men, especially from single mother homes, expéaiguitiéicatiod d becoming
theoman of the housgen their youth to fill their fath@rgap. As theman of the housg,

they manage their households and earn money (Roy et al. 2014).

Michael, for instance, provided for his mother as a teenager. When Michael was 18 years old,
his mother lost her house because she dumdke the payments. After the foreclosure, his
mother moved in with her sister. Mich#ieéreforepmade it a poigtto oget a job, do the

right thing, get heraplacetobve a nd t a k &Michaet workea fis atioeklift.

operator and used his earnings to rent an apartment for his mother.

Beingthe man of the house, however, more often maargtling) on the streets over

working legitimately to gather money. Recall that drug charges were the second most
common offense among men with criminal records. Also, recall that money was an
enticement fohustling on the streets. Asnyput it, Omoney was my lifeMany of the

men especially doted on their single mothers and wanted to help them with the bills, at all
cost. Thus, the source of the money was irrelevant as long as they fended for their

beleaguered mothers.

Ethan for example, began selling drugs when he was 10 years old. Ethan lived in an area

where drugs were open$pld on every single cordgdtie frequently mingled with junkies

and drug traffickers, since his home was just aroundribe &ihan gave all the money to
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his mother. She never questioned the n®seyrce. Ethan explained why he dealt drugs to

support his mother:

Well, wadidnd have real, a lot of money, so | started going out, and | would get
drugs. | would@do them, | would get them and sell them, try to make money to
give to my mom, just to help us out a littldlbéfcause it was real hard, when you
dond have money, it was real hard.

Fending for oneself was especially common among the men, bah dwdul and

unlawful means. Larry, for instance, started fending for himself as a teenager. When he was
in the eleventh grade, he realized therégeag) to be a day and time mommy not going

to be theré Hence he took his first job at Taco Bell. Tbutwasrd the dbesb job, he

was content to make money.

Going back to those who earned money illicitly, Tony for example, started selling drugs at a
young age to make his own mookgeeded to step out and get a whiff of life on my own,
at that timel think | did it too earlg,Tony explained. In the end, Tony got caught in a

house raid.

Consider Michael again, who worked as a forklift operator to pay for higrhother We

know that he also dealt drugs on the side to pay his bills and ban&latlhes and shoes

His daily routine included going to school during the day and dealing on the corner at night.
Michael howeverquickly realized that he couddyet up for school the next morning after
staying up all night selling drugsohladto pick one or the othéUltimately, Michael

chose the one thatvas paying the bidlsver school.
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Again, it was mostly men from the study who dealt drugs. Only one woman, Tasha,
described selling drugsaonetimestint. In fact, Tasha never inded to sell drugs. At

first, Tasha didhrealize that she had followed her friend to New York on a drug trading
stint. Later, she discovered that it was a drug deal, liubadtout from the situation.
Ultimately, the police raided the drug deal mest@d Tasha and her friends. Her reasons
for drug dealing echoed the i@edl had no money, no job, so | was like, well, | could use
that money t© buy my daughter stuff, a@dthai® what | was thinkin§ o | &new it

was wrong, and | knew | dilwart to do it, but | wanted the moneéy.

In short, the men and women grewotgo fasoé in the midst of struggle. On one hand, the
women stepped in and stepped up to family roles and responsibilities from a young age. In
addition, some women ran wild as ttaged with too much. Many became mothers at an
early age and missed out on their childhood and adolescence. On the other hand, the men
were pulled out and pushed out of school because of the school environment and the
pressure ofthe streeté.The men a&lo quickly jumped into both legal and illegal work to

fend for themselves and their families.

Thus far, stories of struggle, grief, and trauma dominated the conversations with the young
people in this study. Despite hailing from similar backgroundsehdhe lives of the men

and women are not all the same. That is, there were three divergent paths taken by the
people in this study: (1) those who dropped out permanently from school; (2) those who
dropped out of school but went back to school (e.gngeteir GED); and (3) those who

graduated high school (with some who went beyond). High school graduates and dropouts
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with continuing education, in particular, claimed tsuxeessfid What then, helped some
of these men and women obtain succebeg ifate of various challenges? In the next

chapter, | explore the factors thated theésuccessof these individuals.
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CHAPTER 7: oLIFE ON THE STRAIGHT ROAD 0

Portrayals of the inner city typically vilify the urban poor as the scourge of society. Even
politicians pontificate about the moral decayearthag@in inner cities. Indeed, there are
men and women from the current research who might be charadieyizey &s they

came of age at the height of urban crime in the 1990s, but not all of E&ltimencty

youth are troublemakers, welfare parasites, idlers, felons, or drug chasers and the like.

The Corngr998), for instance, is a book that depicts the inner city as a cesspool of
hopelessness, amderclass ghetéoyith characters doomed to an irredeemable fate.
Alexander, Entwisle, and Olson (2014) countered by profiling Bétmeagbborhoods
from The Cornand reported that they are diverse and vibrant and full efdwkidg

residents with varied educational backgrounds.

In this study, too, | discover that the urban poor are not all the same. As | previously
mentioned, the ménand womeai pdahways diverged into three groupgh school
graduateqermanenhigh schootlropoutsandhigh schootiropouts who returned to

school. All three groups of individuals struggled to attain upward social mobility. But the
high school graduates and the dropouts who continued their schooling later spoke of
attainingdsucces8,0r as one person put it, sustagriife on the straight roadoward

achievement and stability despite difficult childhoods

According to the women and men in this study, they were fundamentally successful because

theyastayed aliv@One man, for instance, responded to the intend@eguarstion on what
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made him successfollan alive, th& number one. | managed to stay &lMereover, the

high school graduates and dropouts with continuing education characterized themselves as
successful people because they completed high sch@G#DB afeat overlooked by the
privileged, but an extraordinary accomplishment for the disadvantaged. Some ventured
beyond high school and enrolled in college and earned other postsecondary certificates. They
deemed themselves as successful becausadistgble jobs, owned homes, and were
responsible parents. Finally, they saw themselves as successful because they were optimistic

about their future and diligent in pursuing their goals.

In this chapter, | discuss the protective factors that allagvesichool graduates and

dropouts with continuing education to live their lives on the straight road. That is, what kept
these young people on the straight road despite their traumatic and accelerated journey into
adulthood? While parsing through theerinéws, | uncovered common protective factors

that contributed to their successes. Those factors are the focus of this chapter.

The first protective factoréxilewhich refers to the permanent or temporary removal of
men and women from their negagweironments or situations. Secaomstructive diversions
protected young people by giving them somethiiding ont@ amid turmoil. Third,
relational bopdsvided the role models and supporters who prodded them toward the
straight road. Finallygree high school graduates and dropouts experiereadidation point

that encouraged positive sd#linge and turned them back toward the straight road.
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Exile

Richardson, Brackley, and St. Vil (2014) ssfmatenting strategies that inoy black

parents apply to take their bogat of the hoodin hopes of improving each 8olife

chances. One particular parenting method is oa¥ig® or taking the children out of

distressed and dangerous comnasn@nd relocating them to safer places inside and outside
the city. Exile can be temporary; for instance, parents send their sons to a safe space for the
weekend or summer (e.g., a rel@athveme). Exile can also be permanent; for example, the
entire famy moves out to the suburbs. As arfesbrt measure to push children oudtloé

hoodp Richardson, Brackley, and St. Vil (2itterfound thatsome parents force their

sons to enter juvenile detention centeesder toavoid thestreets.

In thisstudy, | also find that exiliagas a strategy usedhiyh school graduatesattempt

to stay orthe straight road. Here, | expand on the concept of exile by proposing different
categories of permanent and temporary exile. First, a type of permapssiianting exde

| call it, is moving the whole family out of unsafe neighborhoods (e.g., oobtmtije
andthus,out of the city public schools. Schooling exile also occurs when the family stays in
the city (or moves within the @tyoundaries), but the children transfer from their
neighborhoogbublic schools intdbettet schools located elsewhere within the city (e.g.,
vocationatechnical schools). Better schools typically offered safer settingsulaiger
classes, and thiesence or reduction of disorder and violence that were common in local

city schools.
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Temporary exile includsstexiler okeeping to seffwhich is an attempt to physically or
mentally avoid th@vrong kidé or situations for a period of time. Tak#agations or
provisionally leaving the neighborhood during the summer, weekends, and the school year
are also kinds of temporary exile. These categories of editxalesive. For many men

and women in this study, a combination of varying typetediapied them stay on the

straight road.

Schooling Exile

The intervieweéseighborhoods changed for the worse as they grew up. Thus, for these
young people, moving out of, or time away, from their disintegrating communities often
meant greater opportities and benefit®nly threehigh school graduatesthis study,
howeverpermanently moved out of the @tyd graduated frodiette schoolsn another
county The majorityof high school graduatstslyed within city limits but did not attend the
public schools located in areas where they lived orazithi# boundaries set by school

districts. Instead, they attended vocatiecahicdlor catholic schools within the city.

This movement out ddcalpublic schools and into naity orotherschools within the city
(e.g.vocationatechnical schogls what | identify as schooling exile. The high school
graduates in this research experienced more schooling exile than their dropout counterparts.

Additionally, high school graduates more often mentioned deliberately avoiding their local

7When the men and women were growmgeall vocationaéchnical schools were citywide magnets.
Presently, Baltimore City students attend citywide high schools, regardless of where they live. During the
winter, eightlgrade students select their top choices for the high school they WéstdtSame schools
have admission criteria (e.g., grades, tests, etc.) (Baltimore City Public Schools 2016).
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publicschools and choosimsteado transfer to a school with greater opportunifiest
is, hese men and women often identified this movement or transfer of schools as an

upgrade in their schooling paths.

In the first column of Table 7\hich highlights the educational path of dropouts, I list the
type of elementary school that the intengeattended out of the original 20 Baltimore City
public schools from the BSSegregated whitechool gsegregated blat&chool, or
ointegratedschool. The second colunatransfergyindicates any transfers made by the
interviewee from zoned middlehagh schools into other types of schools (e.g., county

middle schooBefore dropping out or graduating from the last school they attended

Zoe, for instance, attended a public, segregated white elementary school but transferred to a
county middlschool. The final column marks the type of high school (or middle school)
that the student attended when he or she decided to drop out&loa&ee she dropped

out from a county high school.
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Table 7.1: Dropouts, School Transfers, and Last School éitled

Racial Characteristic Transfer to other middle

of Original BSS

or high schools, if

Pseudonym School applicable Last School Attended
Black Women

Naomi Integrated Zoned

Sonia Segregated Black Zoned

Maya Segregated Black Zoned

Shani Segregatdgllack Zoned

Jada Integrated Zoned

Sherry Integrated County

Tasha Segregated Black Zoned

Lisa Segregated Black Zoned

Black Men

Maurice Integrated Vo-tech

Russell Segregated Black Special / Alternative
Tony Segregated Black Vo-tech

Jalen Integrated Zoned

Cameron Segregated Black  Youth Detention Special / Alternative
Thomas Segregated Black  Vo-tech Zoned

Jim Integrated Zoned

White Women

Hannah Integrated Zoned

Erica Integrated Vo-tech Zoned

Olivia Segregated White Zoned

Jackie Segregated White Zoned

Nina Segregated White Zoned

Eliza Integrated Zoned

Zoe Segregated White County

Leslie Segregated White Zoned

White Men

Tyler Segregated White  County Special / Alternative
Alex Integrated Zoned

Ethan Integrated Zoned

Dennis Segregated White Zoned

Michael Integrated Special / Alternative
Warren Segregated White Zoned

Martin Segregated White County

George Segregated White Zoned

Note Based on BSS data from years-1983 (Elementary School) and 1B&®4(Middle & High Schools) and Pathways

Interviews for all 64 interviewees.
aSpecial/Alternative schools include residential school, special schools, and evening schools.
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As shown in Table 7.1, all lmteof the blackvomendropoutdast attendetheirlocal
publicschoolbefore dropping ouShernyis the one student whivopped out frona

county high schdorwo of the black men attended residential school for troubled kids
before dropping out, while two othersnt to a vocationéchnical higkchool in the city
before quittingThe rest of the black men dropped out from zoned schbelsndjority of

the white dropouts were zoned school enrollees bedigneg schopéxcept for two

students who dropped out of county schdoMo of the whitelropout merwith transfer
historiedid not experience an upgrade in their schooling because their transfers were to

residential schools for troubled kids.

On the whole, though, movement was more typical among high school graduates than
dropouts. Refdap Table 7.2, which shows that the majority of high school graduates
(especially white men) received their diplomas fromzoned school. Most of the high

school graduates remained in the city but transferred from their area public schools to
vocationatechnical, Catholic, or county schools from where they eventually obtained their
high school diplomas. Three of the graduates (two white students and one black student) left
the city permanently, which allowed them to attend schools outside of Ballitihoes

students who moved out of the city came frorApavyent homes with resources or

relational networks outside of the city that facilitated their move.
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Table 7.2: High School Graduates, Transfers, and School of Graduation

Racial Characteristic of Transfer to othermiddle or
Pseudonym Original BSS School  high schools if applicable

Last School Attended

Black Women

Jasmine  Integrated Special / Alternative
Diana Segregated Black

Lois Segregatdgllack

Kayla Integrated

Tanya Segregated Black
Vanessa  Segregated Black
Monica Segregated Black
Michelle  Segregated Black
Gabrielle  Segregated Black

Zoned HS, part of a special progr:
Vo-tech

Vo-tech

Zoned

Zoned HS, part of ROTC prograrnr
Vo-tech

Vo-tech

Vo-tech

Zoned, part of Work Studgrogram

Tina Integrated Vo-tech
Black Men

Darryl Segregated Black Special / Alternative Zoned
Nathan Integrated Zoned
Jason Integrated Vo-tech
Larry Integrated Zoned
Marcus Segregated Black Zoned
Julius Segregated Black Vo-tech
Simon Integrated County
White Women

Lily Segregated White Vo-tech
Kara Segregated White Vo-tech Zoned
Janice Segregated White Zoned
Tamara Integrated Zoned
Lelia Segregated White Zoned
Allison Integrated Zoned
Suzy Segregated White Zoned
Emma Segregated Black County
Lora Integrated Zoned
Patricia Segregated White County
White Men

Eddie Integrated Vo-tech
Henry Integrated Catholic
Alan Segregated White County Zoned
Jacob Segregated White Vo-tech
Ronnie Segregated White County
Joseph Integrated Vo-tech

Note Based on BSS data from years-1983 (Elementary School) and 128 (Middle & High Schools) and Pathways

Interviews for all 64 interviewees.

aSpecial/Alternative schools include residential school, special schools, and evening schools.
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Patricia, for instance, is one of the high school graduates who experienced schooling exile
after leaving the city. She is a white woman who attendedasgswmdol in a

predominantly white neighborhood in Northeast Baltimore. Her old neighborhood in the
city was, in her view, a orundown dump. 6 P
her chil dr end so spoatdctevéd of Ratri@zend hett bhotheys. Vo dlisstrate,
Patriciad6s mother woul dndt allow them to 0
bicycles. oO0We had to stay right there wher

remembered about her life back in the city.

Patriga also despised her elementary school in the city. Patricia recalled getting yelled at by
seconegrade teacher and teased by her schoolmates her about #einddeitAfter

Patricia finished elementary school, her mother refused to enroll hemmtllkeschool

in their neighborhood. According to Patric
her to the local middle school. When Patricia was in the sixth grade, her mother remarried,
which ultimately prompt ed tywhereRatridlaa mi | yds m

completed her schooling.

It wasndt easy for Patricia to be oOuproote
all your | ife. 6 Nonetheless, she admitted
explained, 01 ahddotthes ddy,d mean, my nhomidid it for bsuLike

everything sheds ever done, 1tds been for

us out of the city and into a real school ,
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Pat r i ther evemsmgedieer remarriage to get her family out of the city; meanwhile, other
students who left the city came from-pvapent homes with the resources to move for the

sake of their childrends safety and educat

Simonis the only black student who graduated from a county high school after his family
left the city, and he is also one of the most educationally accomplished in this study. At the
time of the Pathways interview, Simon was majoring in business admiaisé &bion

year college, though he was attending onlfirpartue to financial hardships. He was also
working for the Baltimore County Department of Recreation and Parks. Simon shared his
goals to secure a position in the Baltimore County governmenitnaalays set up his own

business as an entrepreneur.

Simon is also one of the few black interviewees frompatemt household. When Simon

was in high school, his family upgraded to a bigger house out in the county. Leaving the city
was feasible becalmeh his parents earned steady paychecks.@fatbar worked two

jobs to support his family. SinBdmother was a nurse with lofty educational expectations

for her son. His family was neitheratiehesb nor thedpoores Simon was simply

grateful tadhave a home with two pareats.

Simoncredited his academic success partly to his@aecision to decamp to elsewhere
in the county. Simon flourished at the county school where he joined an entrepreneurial
program. The county high school was, amgptd Simongmore diversified.His

classmates hadt r o wagkesthicd than his peers at his former city schools. Simon also
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stated that teacher involvement was higher at the county lscboaitastBaltimore City

schools were, in Simmothe® words,0a real big hotdacko

While there are a few students like Simon and Patricia who experienced schooling exile after
leaving the city, the majority of high school graduates remained in the city through high
school. Those who stayed in the citicély took two divergent routes of schooling exile.

The first course most commonly taken by white graduates who remained in the city was
using family connections to enroll in a private or parochialsalbelcity or a public

school outside the city.

Ronnie, for instance, is a white graduate who used @Esaddngss to attend a schoa
differentcounty. Like many of his peers, Ronnie observed the decline of his neighborhood
in the city. He recalled how a nearby housing project closed domgtingr@n exodus of

former housing project residents into his neighborle&edr since theRonnie vented,

it wastall downhill Fights and crime escalated in his area. Furthermore @onnie
neighborhood middle school was overcrowded, violeripatraf controlé The situation

at his local middle schamjot so badthat the administrators installed metal detectors. He
also started getting into trouble (e.g., fighting, cutting class, etc.). Ronnie, being someone
who doesi oback down from nobodylashed out at anyone who gave himtthvengd

look at school. Sometimes, groups of boys waited to jump him after school and the brawls

extended into the streets.

8 At the time, charter schools were not yet established in Baltimore City. The state of Maryland passed a public
charter school law in 2003 (Mangl State Department of Education 2009), which established charter schools

around the state. The majority of Marylandds charte

City Public Schools 2017).
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Ronnié parents had separated three years before he started first grade in 1982, so he lived
with his single mother (though she did remarry later on). His mother only made a weekly
income of $225 when Ronnie was in elementary school. Hence, moving out of the city was
not a financially viable option for them. Instead, R@mi@&her removed him frothe

local public school and sent him to a county school using ®anniéi addressl would

have ended up quitting or dropping out of sch&annie conjectured, had he not changed

schools.

Ronnie still lived in his old city neighborhood at the ¢if the Pathways interview. In fact,

his street was the only one in the neighborhood that was still occupigdisrald

Housing values plummeted over the years. Most of his childhood friends fled the area as it
transformed into a seedbed for drugsdead violence. Ronnie yearned to move out to the
county. The block wagoing down bigime$ Ronnie informed the interviewer. The field
researchers noted navigating thrangtat looked like a thriving drug madkatd
maneuveringthrough trash and dgmpopd to reach Ronn@ housdor his Pathways

interview

Alan is another white man whose family stayed in the city. Alan went to his local elementary
school until third grade. Like Ronnie, Alan enrolled in a county school starting fourth grade
by usiig his grandmoth&raddress. His mother pulled him out of the city elementary school
because the middle school near his home we®tmho Alan speculated] would have

probably been beat up every@hblys mother also didwant Alan taend up likesome of

the others arouridhe neighborhood. Curiously, Alan is the only high school graduate who
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returned to the city school system for high school. Alai glidna definite reason for this
return, only that he washielded by his mother growing u@s | will explore later, other

factors likely aided A@rcompletion of high school.

Black graduates who were unable to leave the city frequently took the ses®id e

of schooling exile; that &tendnga vocationatechnical school within the city over their
zoned school. Nearly half of the black high school graduates attended a stechharadl

high school instead of public schools located in areas where they livedti@®radiite
studentsvho graduated fromraore diverse array of ¢ty, zoned, vocatiortdchnical or
catholic schoal§urthermore, among black women who graduated from their local schools,
most participated in a special program such as the ROTC or Work Study, which promoted
their educational achievement. In contrast, none of the dropouts who attended their

neighborhood public schools were part of a special program.

Black graduates, when possible, took advantage of any opportunities that exiled them from
their neighborhoodchool. For instance, afampleting thainth grade at a local public

school, Lois, who is a black woman, transferred to a voeegabmatal school that

traditionally took in expelled students from other sclibtiansferred myself, because,

actudly, | felt as though it was better, and it was a stegipimg, because [the zoned high
school] did have any opportunities for me. They didave any type of programs they

could offer mé Lois explained.
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Lois® vocationaechnical school offer@dll kinds of programshat introduced her to a

variety ofoworking environmentsThrough programs at the school, she rotated between
employment and schooling every month by working for two weeks and then attending
classes for the other two weeks. Fgiairce, Lois landed a job as a security employee at a
nearby hospital through a security program at school. This security experienwedtipked
good on her resume, according to Lois. She also received a certificate from forestry camp
where she learnatdout caring for the forest. This certificate also made her resume

impressive, she thought. Clearly, she was very proud of her resume.

At the time of the Pathways interview, Lois considered herself successful. She was content
with her positioras a statcorrections officebut was also finding new ways to prosper.

One entailed obtaining a domiciliary care license to open up an assisted living facility in her
home. Lois was already a certified nursing assistant ad fesponder. Lois also bought

her first house at 22 years of age and shared her plans to purchase another home in the

future.

Julius also went to a vocatieteghnical high school where he majored in bricklaying and
drafting. Julius opted for vocatieteihnical high school becahsevasé chappy to go to

the zone schodlJulius did@ want the same fate as his friends and acquaintances from the
neighborhood school whifailed their first yedrlnstead, he resolved to attenddabiner

schoold Julius explained his decision to avoid the school near his home:

People around your area you hang with every day, and they all go to the same school,
some of them are like, well, dg@o today. And then they stop going, they go

elsewheré c ut sery day,dhingsdke that. So, they eventually start getting in
the flow of doing that every day or whatever, stop going. And flunk out, or
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whatever. And | knew tl@&how | was going to be if | would have went there, too,
becausé when you go to schooilttvbasically all your friends, or instead of just
going to a school, you make new friends, you go to a school with all your friends you
already grew up with, they going topeessure you, ddmo here today, or
whatever, cut this class an&lgb heeé t hi ngs dthatk owitvweat , s o
with the zone school thing. T&awhy | was determined | wagjoing there, cause
| wanted to get in school and graduate, you know, get out.
Four of the white high school graduaissreceived their degrees from vocatieainical
schools, where they purposefully attended for better opportoitiesfor instance, is a
white man whgraduated from a vocatiot@thnical schodike many of his black peers
Eddieisfrom a sectionf South Baltimore that he describedr@al rougla He lived there
until he was 14 years old. His friendssaaregublic school wergonstantly in fighés
and getting into trouble. Eddtbereforepnever wanted to gao his zoned school. Going

to his neighborhood city school meant enteringihéomiddle of basically a wdrhere

wasono wayg Eddie said.

Eddigs vocationatechnical school was nearly 45 minutes away from home while his local
school was 10 mingtaway; still, Eddie chose the former. At his vocatimhalical

school, Eddie took up masonry as his trade. He excelled in the trade, which was perfect for
him as he liked working with his hands. Attending vocatghaical school wasxahole

new wold6 and arban eyepening experiengér Eddie. He also befriended a diverse

group of people from all around Baltimore City. Eddie was sure that he wotthcdhave
hardtime¢ and not had a égoingantlye schabvneanhisdounse mdstea

of his vocationaechnical school.
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Temporary Exile

Again, moving out of the city was a luxury that many of the men and women, especially
black men and women, could not afford. Therefore, those who remained in the city adopted
temporary, but constriine, and creative measures to keep themselves on the straight road.
Specifically, two types of temporary exile were evident in their lives. Theelrdated hat

is, the men and women exiled themselves or kept away from situations or peapte inimic
their welfare and productivity. Second, when possible, the young men and women

temporarily departed the city and experietdifdrent atmospherés.

High school graduates repeatedly mentidrestping to seffor selfexile, which referred

to actvely distancing or removing themselves from the streets, the wrong crowd, or
dangerous situations. Brushing off drug dealers on the corner, avoiding the streets at night,
walking away from fights, and sidestepjiiag peopl@and big crowds are some ephas

of keeping to self. S&kile is also, according to some, simply refusing to pay attention to

others andminding your own business.

Vanessa graduated from high school, despite growing up in@easarglbousehold and

getting pregnant in thente grade. Recall that she relinquished her plans for college because
she needed to care for her baby. Vanessa, however, was extremely content with her position
as a clerical worker. Her job was stable, with excellent benefits such as a 401k plan.
Determired to give her son what he needs to succeed, Vanessa moved her family to the
county three years before her Pathways interview. She considered herself successful because

she coulaget up every morning and go to wYkKith a reliable income, she regularly
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made all her paymenikdond depend on anybody/anessa said with confidence. Not

only was Vanessa saifficient but also able to financially support her mother, if necessary.

Vanessa described keeping to herself as aiding her Sihoeggs she faced a lot of peer
pressure, she resisted by exiling herself from situations or troublemakers. This is in contrast
to her twin brother, Tony, who dropped out of high schbolostly stayed to mysélf,

Vanessa repeatedly told the intervieSheonever liked to hang around a lot of pebate

they would bring her down, she thought. Hanging with a lot of peoptgtwibu in

troubled Vanessa explained.

Janice, like Vanessa, overcame her childhood disadvantages to graduate frooh high scho
Afterward, Janice dedicated herself to fulfilling her dream career as a police officer. Indeed,
she became one after completing-eneinth accelerated class. As a high school graduate

and a police officer, she identified herself as one of the ntesisfuiqpersons among her
friends.0l kept to mysel Janice replied when asked how she was abdsit those

pressuredlin fact, sh@always felt different and very alone and@fugeh a young age.

Janice cherished her solitude and privacy. Tebhaghdid have many friends, she was still

well liked by her peers. Even if she did get taunted and bullied, it scarcely mattered. Keeping

away from people, after all, seemed appropriatotwe# like herself.

The stories of sedixile continue. lrey explained how he kept out of troublestayed to
myself He wasii trying to be reclusive oantisocialy as he put it. But he often gibad

feelingé about certain people or circumstances. Thus, he opted-éxiledily retreating
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into his hone and keeping to himself. Larry recounted a time hélgpat geeling.His

friends and cousins pressured him to go clubbing with them one night, but Larry resisted
until the end because of this ominous and uneasy feeling. As it turned out, mudtiple fight
broke out at the club that night followed by police arrests. Larry knew he had made the right

decisionoNobody can make you do anything youddeant to daj Larry said.

Eddie deliberately constructedcape routéso circumvent trouble am#tnuckehead$at

oall cost® He keptostraighd by mostly staying to himself and holding everyone @t arm
length, except his brother and his cousin who were his only companions. The pull of the
streets was seductive, and he nearly felloratad that led to trouble, but, fortunately,

Eddie wasstrong enough to say @o.

As discussed @hapter many women grew up too fast and took on family responsibilities
from a young age, burdens that, in a perhaps unexpected twist, often facHéziled self
That is, it was easier for women to isolate themselves from trouble when preoccupied with

caretaking priorities.

Recall Jasmine who had her first child when she was in high sclioedligheashout
thered and mostly kept to herself. Jasmisteonlyodidnd involved herself in what was
happening out on the streets but shedalsaldrid involved herself. She spent an inordinate
amount of time taking care of her elderly parents and child while working and going to
school. Jasmine explaing®l, the time | got home, did my chores, homework@that

use in going outside? You kno®,ital mosto dar k. Soé
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Diana characterized herselbamery persamwho gudges everybodpnd doesiodeal

with people As a child, Diana was extremely cheefd picky about her friendships. She
only had one best friend; but otherwise, she stayed to herself. She desassatés

who tried to pressure her. These pressures, Diaraliskiiifaze me nonéRecall how

the men and women called schoothiém showTo Dianahoweverfrittering away

valuable money ailittle stupid stufi such as epair of hundrediollar jeansseemed
preposterous. A pair of lavish shoes or jeans could have paid phone bills, Diana argued.
Also, they should hagput thatmoney in the bankDiana chastised her peets she
described as materialiskarthermore, Dia@weighty home responsibilities reinforced her
choice to selkéxile. Caretaking and hekezping were fuiime endeavors; there was no

time or money foDiana to spend on mingling with her peers.

Temporary exile is also taking physhralakeé from the tough communities and
experiencingdifferent atmospheréss one person described it. Often, the parents of high
school graduates sent their children odthef hooa during summer or winter vacations or

on weekends. In many cases, parents tapped into their family networks to temporarily exile
their children toelative8homes out in the county or out of state. This was true for both

black and white families in the current study.

Recall Alan, a white high school graduate, who used his grarimdtness to attend
county school. During the school year, Mant back and forth between the county and
city, spending some nights at his grandnitheuse then coming home on other nights.

After Alar@ parents divorced when he was five years old, his father moved to a quieter part
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of town. On some days, Alan fdurefuge at his fath@mhouse. Because of all the breaks
from the city, Alan explained thatdaesid really raised around the other &idshis

communityln essence, teetemporary breaks facilitated avoiding the trouble in his area.

Family supporvas common among black men and women, too. Kin support is considered
aosocial responsibildyn the black family (Jarrett and Burton 1999). For instance, uncles
play a vital role in protecting black male youths fromrisligbommunities (Richardson,
VanBrakle, and St Vil 2014). In this study, too, black high school graduates found
temporary exile with their relatives. They regularly visited relatives outside of Baltimore City.
Simon, for example, had family in New York, South Carolina, and D.C. dinersayas a

lot of travelingy which Simon pointed to as nurturingdaigpreciation for travélThese

trips during the school vacations or on weekagalged a big parin helping to see the
odifferences in how everybody ligeshe different atmosples, different states and

thingsd Simon explained. For example, Simon noted that the pace in New Yoakteas

than in South Carolina whéthkings is slowe.

Gabrielle also took temporary leaves from the city. She was extremely close to her maternal
uncle and her cousin who lived in New Jersey. During the summer, she trekked up to New
Jersey to spend time with them. Gabrielle loved going up tlagneaasnee fun for a kid

in New Jersey Sheogot to play more, got to stay outSidedoplay with kiddmore in

New Jersey than in Baltimore. New Jersey kids sedmingiys had somebody haine,

unlike her working mother who couddaiways be present. Gabeielkperienced a

childhood that she believaglery child shouddn New Jersey. Back at home, she was
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growing up too fast, which Gabrielle expressedhaesger because you start wanting to do

what older people danstead of being a kid.

Before Loi& parents divorced, their family often wenbldtie geaway trip®,for instance,
driving to Ocean City or camping out in the countryside on weekends. These excursions

were Loi& moments of reprieve from city life and her most treasured childhood memories

Diana also cherished the brief breaks with her family. After her parents separa$ed, Diana
father moved to Boston. During the summer, Diana and her little brother visited and

savored their time in Boston. Diadal a lot of thing$that she hadneve done before,

like riding a traif) Boston waea whole different experientier favorite memory was

visiting thedwonderfub aquarium in Bostonlt [was]the most beautiful aquariurivd]

ever seen in my liédDiana remembered. Everything in Bostasdso excitingin contrast

to the bleakness that surrounded her back home. Even the malls in Boston seemed superior

to the ones in Baltimore.

Some high school graduates experienced different atmospheres through their schools. Leila
was one of the fewhite students at her predominantly black public high school, but she
enjoyed her time at the school becauéshaidow dagsandotour days Leila seized

opportunities to go out fashadow day@which involved shadowing a professional at a

job, anddtour days) which were visits to college campuses. Doshragow dayGl eila

ventured out to different parts of the city to experience work life. One time, she shadowed a

secretary at a neurology lab in Johns Hopkins Hospital. Leila relished plagoetaég
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secretary for the dagnd working with doctor8Tour day§ were also exciting getaways for

Leila. She visited various college campuses, where she talked with several speakers. Leila alsc
sat in on interesting college classes and sleptimsige Any occasion to gamore out

going experiendéavas preferable to beiogpnstricted at her neighborhood school, Leila

explained.

In addition to traveling with her family to Boston, Diana also goatel a Igito places

such as New York, Nedersey, Virginia, and Boston for college fairs. Diana was particularly
close to her high school English teachers, who allowed her to tag along to conferences out
of state. She often spent whole weekends at colleges, away from her neighborhood crippled
by drugs and violence. Those expeditions cultivated her dream to go to college out of state;

unfortunately, this aspiration fizzled because of early motherhood.

Constructive Diversions

Certain outlets, aonstructive diveraisogncouraged high sclgyaduates to continue on

the straight road. | define constructive diversions as outlets or diversions that helped the
youths use time constructively, release stress, stay out of trouble, and express their creativity.
Individual constructive divedsided personal hobbies, interests, and talents that deterred

the youths from trouble and gave them a sense of identity and accomplishment. DelLuca,
Clampet_undquist, and Edir2Q16) also find that many ineéy youths adomidentity

defining outlets ohiclwvare similar to individual constructive diverdimmisistance,

activities such as writing poetry, making music, drawing cartoons, all of which gave the
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youths meaning and a sense of purpose. ldentity projects also oppose the pull of the streets,
sonetimes lead to life callings, and determine how youths invest their energy and time. To
illustrate, playing the piano might be a constructive diversion for a poor urban youth. She
devotes her time to perfecting her piano skills, which keeps her awhg ftoeets.

Perhaps this youth also dreams of becoming a famous pianist one day.

Constructive diversions are also institutional in that they are activities and hobbies linked to
institutions, such as participating in extracurricular activities arad sttwl. These
institutionabnstructtreersiosgengthened attachment to school and sustained the men and

women on the straight road toward graduation.

Individual Constructive Diversions

Reading, listening to and performing music, creatiagpdmlaying sports were powerful
constructive diversions at the individual level, for many of the high school graduates in this
study. These individual diversions physically deterred them from the streets. Books, art, and

music, in particular, also profaly shaped their minds and perspectives.

A lot of things went awry in Natt@ihife; for instance, his fatesabsence and his many
adversities at school. But music, espeamiatigcious rapmusic, proved to be an important
protective diversion. Heok rap music seriously, mastering knowledge about its history and
social influence. In his interview, Nathan recapped the evolution of rap music in the 1980s:

how hiphop shifted from being festivedll about partyto being about sharing a
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omessageof black empowerment. Streetwise and socially conscious rap artists arose from a
opolitically aware hipop tur during the late 1980s (Darling 1988). For example, the
incendiary themes from Public En@&nimt albumlt Takes a Nation of Millions toudold
Back(1988), ranged from the rejection of white supremacy to police brutality against blacks.
Nathan fantasized about becomidganscious rappélike these rappemgusiciosaved

him from beingithe bad guyamid intense peer pressure. At times)adabuckled, but

music rescued him from falling deeper into the streets. His midcdowasa streets

anymore, bubelsewhex@d music

Nathan was also a voracious reader. He immersed himself in countless books, especially
ones with a message. Nathan kepinhisd in the bool&andoon point rather than

heeding the outside noise. The streets tempted Natsepo@ut of my bounds to

impresg But his ability to resist the pull magnified with each book he read. One of the
books that motivated him wllse Code of the Executiv&evertyAncient Samurai Principles
Essential for Tweirst Century Leadership ,Suc¢8gsarold bodk written by ancient

samurais. He called ibreal deep bodikaboutohow to maintain a business, a proper
busines8.This book taught him how to be confident acabtheaded Nathan also

consumed African history books that instilled a sense of rostaddgside as a black man

seeking identity and contemplating his place in an unjust society.

Recall that Marcus grew up in a neighborhood notoriodisefog a bad place to livele

could have easily gotten pulled into the streets. But Marcus held onto his conviction that the
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streets didnothing but hold me baddarcus spoke about how he hungered to be
obetten:
When | was younger, | was growing up, people around me, lwalspaaple that
did drugs, | was around people that sold drugs, | was around people that, actually, |
mean, just did anythirthey were a product of their environment. | had always
been in the mix, but | had never been a part of the mixe Sdways wated
something, | always wanted to make something of my life. | wanted better.
To achieve thaibetterg Marcus turned to thaesires otig hearé: music and basketball.
As aomusic fanatié,Marcus created songs and worked as a deejay on thefddd3
an acclaimed hipop producer, was his role modklas doing stuff that my heart wanted
to dop Marcus explained why he once worked for a record label without pay. When the

interviewer asked how Marcus defied the streets, he looped badk amdnbasketball,

which were higsole prioritie®.Music especially inspired him to stay on the straight road:

If I do drugs or if | sell drugs, eventuadiy joing to get caught. Okagg @ither

you going to die or you going to go to jail. If lldteyd make music. | ddrhave
anything to look forward to. If | go to jail, | @apou caé do music in ja@ .

Music was my thing. If | wanted, if | felt down, or if I, you know, was, even
sometime when | was hapgpyl turned the radio on. Sometimben | was down, |
turned it on. Sometime when | diceven feel like listening to the radio, | turned the
radio on. | lived with the radio on. And different, & gioing to say artists, but
different music, music in general, influenceé mmausic wasny motivation.

Joseph graduated from a fgaar college as an art major. In fact, he was the only person
from his neighborhood with a college degree. At the time of the interview, he was working
toward a career in photography. Growing up, art andwarsidis escapist entertainments.
Befriending classmates who were in bands spurred Joseph to take music seriously in high
school. Joseph thought it veesally coal that his peers made tapes with ati@ak

recorder, which they then sold for $5 apwten Joseph was 17 years old, he assiduously

saved up his money to buy a guitar. Throughout high school, he played guitar, bass, and
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drums. In collegdpseptiormed a band with some classmates, who became his lifelong

friends.

One story from Jose@inerview highlights how music was his constructive diversion. As a
white man, Joseph used to get beat upltyrech of black guggor theoproject kidé as

he labeled them) from a nearby housing project. He recounted how the project kids invaded
his blockand instigated melees and turf feuds with whites. According to Joseph, his parents
were not racists and they did not raise him to be one. Butdiedwgs with being beat

upd by thedproject kid€ And sq ol just blamed it all on all black people, atstd just the

people that were beating medumseph confessed in his interview.

Joseph, howevepvercaméhis racism toward blacks through music. As it turns out,
Josepts favorite musicians were all black. Joseph expbhined listening to basdhat

were completely against racdshhe songs encouraged Joseph to think and reflect on his
odumbd behavior. Music was a physiceleasgfor Joseph, an outlet that he could

ochannel anger into.

Alan looked to music as his diversion, too. Baheitate 1970s, Alan grew up listening to

hit tracks such aslotel CaliforniaandoVictim of Lové by the Eagles. As a baby, Alan

used to jump and dance in his crib whenever those songs came on the radio. For as long as
he could remember, Alan alwaysexaround a record player in his pocket, such as his

dlittle carryaround fortyfive batteryoperated players with Snoopy on tlhémhigh
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school, he amused himself by playing piano, violin, and guitar. Not only did Alan love to

play and compose musia he also wrote poetry on the side.

Playing sports was also a popular constructive diversion for the young men in this study,
bringing them together with others who shared their passion. This was especially true in
Jacol® case. He lived in the sdBadtimore neighborhood his entire life. J&dakther was

an assistant manager at a plant that manufactured plastic containers, while his mother stayed
at home. As a youngster, he diduay into the pressures from his friends to get involved in
osome cminal stufb such as theft and drugsa ¢ mdath@rswas proud that her son did

not chang with boys his age who look for trouble and [get] into sex anal drugs.

Instead, Jacob kept away from the streets by playing pickup sports with his friends. It was
osoccer one day, football the next, baseball thé dazbb remembered about his

childhood days. Besides playing pickup games nearly every day with the kids around the
neighborhood, he otherwise wanted very little to do with his peers. As a childutelparti
loved baseball. His role model was a baseball player, Cal Ripken, who Jacob described as
oappreciativé,onot arrogan andosuccessfui.Jacob frequently modeled his behavior

after how he thought Cal Ripken would act in the same situation.

Institutional Constructive Diversions

Thus far, | have identified the personal diverssoich amusic sports, books, and atisit

kept high school graduates on the straight road. Institcbos&luctiveliversions,
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specifically those tied to schools, also deterred the students from getting into trouble. These
institutional diversions include school programs that provided opportunities and access, and

extracurricular clubs and social activities that harnesseddtestsimnd talents.

Constructive diversions linked to institutions are particularly impactful, as they reinforce a
commitment to school. In criminology theory, Hirschi hypothesized that strong bonds to
society control people from running afoul of the Tanere are four elements in his social
bonding theory: (1) attachment to others; (2) commitment to conformity (particularly to
societal norms and values); (3) involvement in conventional social activities (e.g., a teenager
who joins a soccer team); adidbelief in a societal or a subg®wplue system

(Wiatrowski, Griswold, and Roberts 1981). These types of social bonds can work both
directly and indirectly to encourage members of society to conform to social norms and laws

or informal rules.

In thisstudy, too, institutional constructive diversions, especially school suthadier

programs, steered many youths away from trouble. Before Simon moved out to the county,
he attended both zoned and vocatieinical schools. When he was still igitize

Simon patrticipated in the Upward Bound program starting in ninth grade. Through the
program, Simon received exposure to college life during the summer by traveling to different
colleges throughout the East Coast. He also lived in various campasddook college

classes during the summer. In the fall, he attended Upward Bound on weekends for tutoring
and extra coursework help. Upward Bound also helpleddge the students through

high school, guiding students toward graduation and aiduodjege application process.
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The program opened Sin@eyes to thareal world) showing him thaithe world is more

than just twelve years of high scliddimon spoke of how much the program meant to

him:
It& just been good. Just all the thinghatl&e been involved with throughout life
as far as like all of the different programs, you know, that just exposed me to
different things. | think that really makes a difference in & tfeldike programs
like this, like the Upward Bound progeanit& just, all these kind of programs, |
think that i very important that we reach back to the chi&drandé expose
them to the real world, you know, just reality, jusgt liéad kind of help them, let

them knowé what they have ahead of thémit&really done a lot foreg . I
think highly of this program, though, | really do, man, | really like this program.

As previously mentioned, all but one black woman who graduated from zoned schools took
part in special programs at their schools. Tanyastiamce, joined the ROTC program at

her school. She was born and brought up in a segregated part of East Baltimore with
opeople who sold drug@eut in the open. Though she lived in East Baltimore, she attended
high school in West Baltimore. Tanya likahileg, but she disliked the school and her
teachers. Her geometry and English teachers, in particular, \Wieoeingo Tany&

oshort attention sp@rand inability to sit still further inhibited her learning. During class, her

mind always wanderesbrmewhere else.

Tanya would have dropped out if not for the ROTC program at her school. She enrolled
into the program because sthvanted to do somethidgnd to beda part of something.
Furthermore, the ROTC program was T&mscape. The program Kegrt activeginstead

of just sitting there, listeningtoeroboringd teachers. Thdittle drill$ and exercises

during her ROTC class were stimulating and fun for her. Before signing up for the ROTC

program, she was passive about school and apatheticeatfutureThevalues and
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teachings of the ROT@Goweverinspired her to dream of joining the army. Unfortunately,

this dream shattered when she got pregnant at 17 years old.

Institutional constructive diversions also included involvement in camaesucial

activities such as extracurricular clubs and formal sports teams. Eddie, for instance, joined
the National Junior Beta Club in middle school. To be a part of the National Junior Beta
Club, Eddie needed to mainteénninetyfive averagéThismotivated him to keep his

grades up in high school. Edakept up the academida high school andlvas always on

the honor or merit ro.He loved everything about his high school; it wasdfaat

beginning to endEddie told the interviewer.

Lily, too, found heconstructive diversionssathool. After graduating as a valedictorian in
both elementary school and middle school, Lily attendedjials athcationakchnical
high school. The school wahallenging,which Lily appreciated. Ate school, Lily

participated in drama club and competed on the swim team.

Julius grew up in the same home from two years old through adulthood. Over the years,
drugs and violence took hold of his once-kgtitcommunity. Julius mourned the state of

hisneighborhood:

You caid even enjoy yourself going out anymore, you get shot in the club, going out
to a club, or anywhere, going somewhere to eat. Kids go to barbershops, get shot,
you hear about the kid that got shot in the barbershop, getting ¢us baihis
birthday? On his birthdédy he was at the barbershop,
birthday, a stray bullet come through the window, they be shooting at somebody,
and shot the kid right in the chair, he died.
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Previously, | mentioned how Juhesisted the pressure from the streets by not attending

his nearby public school. In addition, he joined the football and lacrosse teams at his
vocationatechnical school. Instead of hanging out métroubled peerslulius willfully
surrounded himseliith his football and lacrosse teammates. Playing sports also encouraged

him to attend and enjoy his time in high school.

Though Joseph graduated from a-f@ar college, he diilostart oub as thedbest kid in

high school as he got poor gradesaateld up during class. At one low point when he was a
freshman in high school, he was placed on academic probain@véordoing

homeworlkd What turned him around, however, was joining the lacrosse team at his school.
Joseph wadima big sports persarut the one sport he really liked was lacrosse. He tried
out for the lacrosse team, but his low grades disqualified him from eligibility. He worked
oextra hardto raise his grades and triumphantly made the team. Staying on the lacrosse
team was a stromgcentive to maintain good grades. Being a part of the team also gave
Juliusdisomething to look forward &@While on the team, Julius forged positive friendships

with his teammates.

Joseph, however, needed more than the lacrosse team to keep hioutnle adosedh

principal pulled him aside as he walked out of detention one afternoon. He advised Joseph
to oget on something besides lacigséll his time. The principal then suggested that

Joseph join the school newspaper. At first, Josepbd d¢isesidea since he washig into

writing6 The principal persisted and urged Joseph to be the newspaer team

photographer. Joseph was hesitant at first, but took on the position and ended up really
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liking the role. It wasdaeally great job,Joseph said. He took the camera home on

weekends to takmrtsy pictures.

Through his time in the newspaper club, Joseph also discovered his calling in life: to become
a photojournalist. It was fitting since his childhood hero was Spiderman, whegse alte
happened to be a photographer. Joining the newspaper msmaedad that interédb

follow in his her® footsteps. Over the years, Joseph honed his creative skills, majoring in

art and interning for a Baltimore newspaper on the side.

Relationd Bonds

As thus far reviewed, the men and women applied measures of exile and immersed
themselves in constructive diversidhsyalsoidentified relational bonds as critical sources

of support and succefecall that relationabnds, according t@®son and Laub (1990

work asosocial contrdover life.That isweakened or broken social bonds to social

institutions such as education, neighborhood and family affect criminal and problem
behaviors over the life course. Here, too, the bonds thatrttenthevomen shared with

their supporters and mentors not only enabled and encouraged diversions and exile but also
deterred them from trouble. \Wanthis in the relationship between Joseph and his

principal.

We also sabe importance of relational badthny® s | i f e . Re nomeddher t h at

ROTC program at heonedschooPTanya was especially close to her commanding officer
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in the ROTC program. The officer vaesally niceand compassionate toward his students,
regularly treating them to meais taking them on different tripkle just went out of his
way to do a lot of things for students, including ny$aliya recounted. The officer

mentored her and inspired her to graduate from high school.

A tight circle of supporters helped keepahguth on the straight road as they transitioned

into adulthood. First, their relational bonds providedcture) ddiscipling) and
oencouragememthatguided them toward conventional social activities and prevented them
from falling into the streets. Furthermore, the young men and women looked to their role
models to help make the right decisions and find inspiration for success. Their attachment to
rolemodels often triggeredealization poind the moment when the interviewee realized

he or she needed to change and head toward achievement.

Structure, Discipline, and Encouragement

Of the 64 men and women, 17 mentioned growing up in a home ddiskiipjn® and

ostructured Of these 17, the majority (11) are high school dropouts. A home with structure,
one individual explained, kitse rules in placignd makes sure you dbbreak them
[becaugeherds a consequence if you break the auidsfurther clarified that while

freedom is important, so are structure and discipline that keep a nzopssteg

around the children. Some felt their unlimited freedom to roam was detrimental to their
progress and hankered for structure and discipline in their home. The lack of discipline made

themorun wildd and get into trouble. As children, they were left adate ds they pleased;

181



meanwhile, their parents were purportedly too busy scrimping and worrying over how to
make enough for the next meal or simply not around. Additionally, tbeyciedtlenged

andobored with life in general.

In the literature, te is much debate about parental involvement in their aiildren
educational attainment, especially by race and class.20af¢&uOd thatvariations

between poor and midetteass parental involvement originate not from the lack of values
but practickissues, e.g., lack of transportation and childcare or conflicting work schedules.
Furthermore, Lareau distinguished between what the parents do in school settings (e.g.,
attending PTA meetings) and at home. Entwisle and Alexanderf¢t 9#@&pance, fond
osummer setbaake/here lowincome students lose ground academically during the
summer. Meanwhile, middlass students have a summer advantage because of the
opportunities provided to them within the hofrtet is, middlelass parents have the
resouces and the time to enhance their chislemtucation beyond school (e.g., private
tutoring, violin lessons), and thus, apply a parenting style thatieareadconcerted
cultivationd This parenting style ofoncerted cultivatidns seHconsciousl intended to
increase the skills, abilities, and activities of their children. For instance, pianos and
computersvereoften present in middidass homes. A contrasting parenting style is
onatural growtld,which Lareau defides a handsff, minimalisapproach to rearing

children more often attributed to the poor.

In this study, parents often lacked the resources for concerted cultivatiorparison to

over a third of the dropouts who lacked structure and discipline at home, only six of the
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high sbool graduates spoke of this problem within their homes, with the majority crediting
their caretakér or parentgositive expectations and handgearing as reasons for going

on the straight road. The parents of high school graduates-fedlynatbnghe spectrum
betweerdconcerted cultivatidrandonatural growthin their style of parenting. Both white
and black high school graduates, whether frorpavemt or singiparent households,

commended their pare@silanced discipline and affectionhiiideearing.

Eddie is one example of a white man who grew up with positive expectations and support
from both his parents. Recall that Eddie was an exemplary student with excellent grades all
throughout high school. He credited much of his successstautitare, discipline, and
encouragement that he received at home. Eddie described hidppaeeititsy style as the
oblueprinb for his life. Life could nevego wrong@ if he stuck to their blueprirtdMy

parents [did] a great job raisingdr&eldie raved about his mother and father.

Neither Eddi& mother nor father graduated from high school. Both worked outside the
home. Eddi& mother worked at a daycare center, while his father was a superintendent of
field operations at a big compangattimore. Eddi® parentshowevernnade sure he and

all four of his siblings graduated from high school. After school, Eddie and his siblings were
expected to sit dowgat the table with a boéknd finish homework before their mother

came home from workshe thoroughly checked each é&hwdrk. Eddi& mother revoked

certain privileges from the children such as watching TV if they neglected their homework.

Furthermore, his vigilant parents kietod watcbon Eddie and his siblings so that they
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wouldrd orun wild on the streefdnstead of going out on the streets, Eddie and his siblings

played in their backyard. Eddie spoke about the structure and discipline in his home:

Well, they were, they were very involved in n¥ lifeey were very involvedrity
schoolwork, my school, going to school, they were very big on that. That was the
one thing they really pushed with us, was school is number Geeg@bio get

your education so you can do something in this world. And by being involved in

that, theykept us in line a lot. They set, well, they set rules, we had curfew, we had to
be in at bed time. Broke curfew, you@ggng out the next night. So they were

very, not, | wouldisay strict, but they were very loving, because they really, they
caredabout what we did.

More black men and women in this study come from-perglet households. To be black,
female, poor and a single parent is often stigmatized, but many black mothers of marginal
status performintense motheririgvhere they fiercely protect and sacrifice for the sake of
their children (Elliott, Powell, and Brenton 2015). In this study, too, having only one parent
around didi necessarily mean less structure, discipline, and encouragement at home. Black
mothers (ad sometimes, relatives) of high school graduates appéade motheriry

through which they were highly involved in guiding their children away from the streets and
toward success. While mothers of black graduates enforced structure and discipline, they

also shared tender and affectionate bonds with their children.

Vanessaivery famibkpriented since she grew up sharing a home with many family
members (e.g., aunt, cousins, siblings, etc.). In fact, Vanessa still lived with family at the time
of her Pathways interview and, during the interview, they frequently intereupted th

conversation. Their exchanges reflected their warm and loving relationships.
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Above all, Vanessa shared a special bond with her mother, who was her protector, enforcer,
and defender. Her mother was especially strict about schoolwork and ironobeseithat

graduating from high school was-negotiabledThais my grandmothés] rule, too. In

order to live in my house, you have to graduatefilodoe if yodie a hundred years old.

And that the truthj Vanessa explained. When Vaitessather wai high school, she

got pregnant with Vanessa and her twin brother. V@nassgher still received her diploma

because it was tbailed of the home.

Vanessa also got pregnant in the tenth grade. \@&nestbeer was irate at first but

eventually reag®d Vanessa that she would be im¢@nebd no matter what. Vanessa

mom and aunt took care of the baby while Vanessa went to school. Meanwhile, @r mother
philosophy in a nutshélibgraduate, or hit the ra@ad still applied to Vanessa. Her mother
badgered her about her schoolwork; when Vanessa resisted going to school, her mother
didnd hesitate to lay down the law. Sometimes, her judicious mother gave Vanessa a choice:

either stay home and clean the whole house or go to school. Vanessa atiese the |

Vanessa road to graduation was tumultuous after having her baby in high school. Her
grades were terrible, and she was failing a math class that she needed to graduate. Her
devoted mother sprang into action and intervened on \G@medssf by gaking to the
principal. This apparently wéshe first conversation between Variseather and the
principal. According to Vanessa, her mother called the pradipi#l Fortunately, the
principal wasereal coa) and gave Vanessa the option ofgtinschool on Saturday for

extra math tutoring.
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Michelle, like Vanessa, cited the positive influence of her mother. Michelle grew up in an
apartment complex with all lemcome black residents. Initially, her neighborhood was

opretty niced But once thelrugs arrived, it becamengighborhood that really wésn

equipped for children to grow updiMichell@ father wadiin her life. He wasaeal

jealoué person who was controlling over Micl@&Hheother. He also shot Mich&lleother

in the back wén she was nine months pregnant with Michelle. After that shocking incident,
Michell& mother left her father and since then, her matiesrer had nobody really to

help hel The tragedies piled on. Michiltevo older brothers, who she was extremely

close to, were both tragically murdered. One was fatally shot eight times by a police officer,

while the other was inadvertently gunned down in a crossfire.

Clearly, Michelilife was marked by tumult and trag&tihe time of the interview,
howeverMichelle was a medical assistant for a pduéitenursing employer and working

toward a nursing degree and married to a home construction contractor. Her husband was a
ohardworking honest black m@awho was very supportive of her. Their goal was tip set

a nursing agency. Throughout her interview, Michelle talked about how she always had her
omind sed on not beinganother statistizShe was set on finishing school and having

children, but only whasaccompanied by a husbardichelle survived andrived, thanks

in large part to her mott&rearing.

Michelle expressed the strong relational bond she has with her mother:

| had a perfect relationship with my mother, | still have one today. My mother always
thought that before you could be a motyau, had to be a friend. So my mother is

my closest friend. She was strict when she had to be, but she was understanding in
another way. She negerjust thought about herself, she always thought about me
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firsté . we have a perfect relationshiplt me ad my mother just got this bond,
and, you know, we done been through so much together, and we done lost so much
together, we did gain so much together.

oNo limitsd was the credo of Michd@ldamily, as set by her mottidryou want to be
Presidenthen you can be Presidéntit was never a limit with h&Michelle described her
mothei® tenacity and drive. Hence, Michelle never wanted to disappoint her mother.
Michell& mother was an encouraging friendgdtutt when she had to bespecially

when it came to school. For example, Michellgiywasmitted to leave the house until she
finished her homework. There wame ifs, ands, or buts aboué Michelle remembered.
Her mother readily withheld allowance and other privileges if Michdlpetfidrm well at

school.

Michelle also adored and revered her two older brothers. The oldest brother was 18 years
older and the second brother was 16 years older than Michelle. Before their senseless deaths,
both brothers were exemplars of succedditdrelle. The oldest brother graduated with a
Bachelo® degree and worked as a contractor in North Carolina. Nicssitend brother

became a lawyer who eventually set up his own practice in Atlanta. Her brothers were always

obehind hegalways ther@hold and comfoéher through the highs and lows of life.

Michelle especially idolized her second brother; he was her role model. He was also her
father figure, walking her down the aisle when she got married and remaining by her side
when she gave thirat the hospital. He watched Micl@&KBen every weekend. Their

children hung out together all the time. Mididitst car was a gift from him. After moving

away to Atlanta, he came back home every holiday to be with family. He was the first person
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she called when she needed advice or help. After their oldes@bdethty; their bond
grew stronger. Michelle considered him closer to her than her husband and best friends. Her
encouraging brothers and mother kept Michelle on the straight road;dfé¢bauseshe

always longed tamake somethidgpf herself.

Realization Points

Rarely did the high school graduatesapéeciallifigh school dropouts with continuing
education stay on the straight road throughout their entire journey from childhood to
adulthood. Nearly all of them encountered ups and downs. emustancegrebelled

and got involved witbknuckleheadsduring high school. He was arrested and convicted

for selling narcotics during his sophomore year in high school, being sentenced to a month
in prison and a few months on home arrest followed by [i2esfate all this, Simon

became one of the more edioally achieved in this study. Boieansformation was also
striking. She originally started esaubled youtbhaccording to her BSS file, but the
researchers noted that she waompletely different persbat the time of her Pathways

interview.

So then, what gtihese youthisack on the straight road? Here, the men and women spoke

of aorealization poidtthat preceded a change in their lives. The realization point differs
slightly from th@turning poin®) which is the actual turn that occurs in an indigdifel

course because of a favorable or adverse life event or situation (e.g., marriage, family death)
(Laub and Sampson 199)r exampleife events such as marriage, stable employment, or
servingn the military are positive turning points, whereas unstable employment, risky
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behaviors (e.g., alcohol and drug use), and incarceration are negative turning points. The
realization point is, however, the language that the interviewees used tohattribute t
moment when thejrealized that their paths were going off the straight road in contrast to

the actual event that turned their lives around.

The main source of the realization point w
w o0 me n 0 sionthat théyineedet a change in the direction of theiFbveise high

school graduatethdr social supportot only provided structure, discipline, and a model of
success but also helgkdmcome to a realization poiBome dopouts also hgoeople in

their lives who inspired thedalization pointsvhichultimaely improved their trajectories
Specifically, 11 of the 31 dropouts went back to school to get their GED. Like their graduate
peers, this group of individuals who returned to schosidered themselves to be

successful. Furthermore, like their high school graduate counterparts, realization points

broughtpositivechange into the lives of these dropouts.

Tina® story exemplifies how she came to a realization point becauselatidvealrbonds.

Tina is one of few high school graduates who exper@mcstlucturé at home. Her

parents were around, but not truly present as they were either too busy working or hanging
out with friends. Tir@ father worked full time, and her mothierked two jobs. No one

was around to check T@&omework oocar® if Tina cut school. Thus, she became a
obuckwildo teenager doing whatever she wanted. Meanwhifi,oldles brother chose to

live with their grandmother to get away from tieeaz/6 house. While Tina, too, could

have lived with her grandmother, she indulged in her freedom at home despite a contentious
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relationship with her mother. Tina called her motéerak persaywho was easily
influenced bybad friends. Tina recalled arnisggle when she was in high school: Her
mother® friends stayed overnight and slept ondTbed. They also broke her bed after

having sex on it. A terrible fight between Tina and her mother erupted the next morning.

Not long after the bed incident, Titi@en in the tenth grade, moved in with her

grandmother and brother. Fortunately for Tina, she shared a strong bond with her
grandmother, aunt, and older brother. Her grandmother provided Tina with the structure

and stability that shiesiredAt hergrad mot her 6 s behest, Tina mad:
morning and attendexthool. Her grandmother lovingly nurtured Tina. This was also when
Tinaodrealizedit was time for a change. She and her grandmotheoreadiya really strong

bondb so it was worth it to lethe freedom she once had and change for her grand@nother

sake.

It was also worth it because of @rsirong bond with her older brother. He was the only
person that she looked up to in her life. In the ninth grade, Tina joined the track team,
wantingto be like her brother who was a track star at his high school. She also participated
in a bowling league and a church youth group, after visiting he@obtineh. In her

interview, Tina named him as the most successful person around her. Herstas the f

their family to graduate from college, where he majored in social work and pledged into a
fraternity. She often visited him at college and enjoyed her time there. Tina realized that she

too wanted to attend college like her brother.
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After the reatation point inspired by her grandmother and brother, Tina stopped cutting
school and focused on raising her grades so she could make it to college. Tina eventually
went to the same college as her brother and graduated on time. Following r@&r brother
footsteps, Tina also joined a sorority to make new friends. At the time of the interview, she
was a teacher, living with her brother, his wife, and their daughter at his house. The
relational bonds to her grandmother and brother helped her realize hasldadjo

transformed her from a troubled youth to a successful adult.

Relational bondssoinclude attachment to parents or role models and to the inte@/iewee
children. As earlier discussed, many of the young men and women became early parents. The
yourg parents in this study, especially the mothers, grew up too fast as a result of early
parenting. But some of them also spoke of fatherhood and motherhood as their realization
point. For the women, becoming a parent was realizing maturity. For théntatimer s,

child meant becomirig manj and getting back on the straight road.

Many mothers talked about the travails of motherhood, but they also expressed deep love
and affection for the children. While they spoke of feeling grown, weathering jragnd miss
out on youth because of early childbearing, motherhood was still a positive force in maturing
their mindset. Furthermore, women often mentioned how their children motivated them to
become a better person and achieve more in life. As one womaMyuton keeps me
goingo Another young mother revealed her feelings toward her children:

When | had them. & changed my life. Like, | felt like | had everytingmean,

even though | knew | was missing out on things, it also in a sense made&eje feel li

you know, | had everything, you know. | dideed anything else. And, like, they
love me more than anything, you know.
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Monica, a high school graduate, felt that things changed when she had her baby at age 16.
Monicds father died in a robbery ineijeso she grew up in a siAggeent home.

Fortunately, Monié@grandfather was the backbone of her family, providing financially and
emotionally for everyone. He gave Moniaaeacellent childhoddy oputting interestin

Monica and her brother. Aagher would, her grandfather took charge of everything from

buying school supplies, filling out school applications, and dropping them off at school.

Monicds grandfather, however, died tragically after a car struck him in a nearby alley when
Monica wagO0 years old. After his death, their family was in shambles. His sudden death
also traumatized Monica. She remembered passing by the alley cordoned off with yellow
tape, and the horror that overcame her when she saw the dreadful chalk outline of his body.
The memory of his death was still excruciating for Monica as an adult. Soon after that, she
startedbhooking up with the wrong crowdlgetting into fights and having risky sex.

Eventually, she was expelled from her local high school and sent to tineasteinoal for

obad kidsh The alternative school felt likgjailo with bars in the windows.

During her time at the alternative high school, she got pregnant with her daughter at 16
years old. Initially, Monica harbored many doubts about her pabititingShe did a lot

of dcrying, stomping, just staidrag her daughter wonderidgyhat did | do@ Soon,

however, she gotised to id and feltbgood about having responsibility for the first time in
her life. She needed her daughter to slow heraftevishe was running the streets.

Following her daughtirbirth, Monica also realized that she needssttite® more and be
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a good role model. This realization point drove Monica to finish high school. Here, she

explained her thought process:

Who am Ito be raising a child, out here fighting and getting put out of schools?
What kind of role model would | be for my daughter, getting put out, just sit and tell
my daughter, you know, | got put out of high school, od fiaished high school
becausewas fighting? Séethink tha® okay. Thé not okay. & not okay to get

put out of schools for fighting.

At the time of the Pathways interview, Monica was starting nursing school to pursue her
goal of becoming a nurse. She dreamed of buyingaubéone day so that her children

could run around in the backyard.

Some women dropped out of high school after getting pregnant and not being able to
handle the heavy weight of responsibilities. There were dropout mothers, however, who
realized the nedd 0seek better thingsfter having children and thus returned to school.
Jada, for instance, dropped out in the tenth grade after engaging in various problem

behaviors such as fighting.

Jada, howeveax;almed down a léafter having her daughter wistie was 17 years old.

Her daughter got her batn tracky and Jada eventually obtained her GED. Her daughter,
she believed, set ltoward that adult leweednd helped her gairb@sponsible mindllf

not for her daughter, Jada reflected, she waabdhdy berunning the streesAt the

time of the interview, she worked as a file clerk at a hospital, a job with excellent
opportunities for promotionéAnybody can do anything, but | have that type of mind,
where if  want it, | can get it, you knohetvidn saying. It may take years from now, but |
know | will eventually get theérdada said with confidence.
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For some men as well, the realization point came with parenthood. Fatherhood compelled
them toobecome a mamwhich meant leaving behind thatades of their youth, taking
responsibility, and becomidigetterd The relational bond to their children wagaod

influencé as some men described it. In this excerpt, one man explained how fatherhood

turned him into a man:

Kids will make you changis a thing where | feel as though | got to set a certain
role model for them, in order for me to have them to grow up to be respectful to
people and do the right things in life, | have to do them, in order for them to follow
up. And thais what | live onTrying to do righé it woke me up, made me become

a man, quick. Boy, you @ato this no more, cérdo that.

Recall Jim, who grew up in a diillgd household with an absent father addicted to heroin

and a single mother strugglingdaré and be present. Like his parents, Jim also got

involved in selling drugs and cycled through the criminal justice system. He dropped out of
school after getting in trouble with the law@Jiealization point, however, came when he

had his daughter. Freanily, men wanted to be better fathers than their own dads, who

were abusive, problematic, or absent. This was also true for Jim, who determined to put the
streets aside and be a present and loving father to his daliglaielone look at her, and
rightthen and theréJim explained the moment when he realized being in the streets was
onot the wa§ he wanted to be anymore. As a father, Jim vowed not to repeat the same
mistakes of his parents. His dau@hterthochangedhig mindd about how he wanted

live.

After obeing a scrudfor many years, Jim suddedigcame a manlim talked about his
actions after the realization podhtvas involved with nothing but trying to better myself
and do whas rightdo He stopped hanging out with friends awk his responsibilities
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seriously. He recognized that good jobs required a GED or a high school diploma. There
oaind no handouts, nothing difreed Jim explained. And so, he acquired a GED when he
was 21 years old. Jim planned to attend-gdauniollege someday to pursue business
administration. Having grown up with only women in his life, Jim never understood the
meaning obmanhood until he became a parent. Becoming a man, Jim realized, was
becomingsomebody who take care of his family, arnldve for his family first. Ged

fearing man. Somebody that takes care, like | said, takes care of his family first.

Some who graduated from high school also credited fatherhood for turning them into a
man. These men realized the burden of responsibdaye for their children and to
becomebettet and dream bigger in life. Simon is a high school graduate whose son was
born during his senior year in high school. When 8ismmcame along, Simon was filled

with joy, but also terribly frighteneds Biddenlgseem[ed] more r&aBimon realized that

he was stepping into theeal world Life wasid about him or buzzing around with friends
anymore. And so, Simon began working several jobs to sock some money away for his child.
Thus, his sah birth triggered a realization point that pushed him into responsibility and the
real world with his son as his greatest inspiration. Simon loved his son more than life itself.
His son emboldened Simon to achieve his gibaist for me, at least forrhié Simon

explained. During the interview, Simon described how he wanted to be an exemplary father

to his son:

Right now, @n just trying to learn how to be a good parent, and learning how to

instilé wanting to try to | eanrthewdytheyweére® i n st
instilled in me. Just trying to interact with him, trying to build up thaéboradn d

try to be there for hird . Because so often ttatfathers areiithereé s o | j ust
want to kind of changethes | s ee s o of tfahersdrdithere, y oung
like when they have children at youngdged want t o show every
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show everybody, but | just wantto be tkereb e c aus e | knaa t hat
not. | mean,dn just, & really attached to my son. We spenddd fiohe together.

We have a good relationship, to whereastiough e t aé kand ol meant
be able, | want him to be able to talk tcdmec o me ané wh ¢& diboevn
having problems inhislée t hat he f e @thlistoryifatheaboutwe | | ,
thisé | @ tallto my mother about this. | want him to able to just talk to me, so
now I try to talk to him a lot now, you know, so that maybe in the future, he will

come and talk to me a lot then.

Eddie also had his daughter when he wasi¥ otd. Becoming a father at a young age was
Eddigs realization point that life no longer revolved around his wants and needs. Having his
daughter ended any feelings of complacency. Being fiscally responsible for his child, Eddie
realized, was a preregijigi todbecoming a mamAfter high school, he took on a fiithe

job at a warehouse to provide financially for his daughter. Eddie worked diligently and rose
to a top position overseeing the warehouse. Eddie was also on good terms with the child

mothe, coparenting responsibly for the sake of their daughter.

Becoming a father was also the moment when Jason realizedwhatdw mor@andoto

do betted than in the past. Jason worked summer jobs during high school to help provide
for his daughteHe successfully graduated from high school, and he worked hard to
ocontinue to take care of liere established a close relationship with his daughter, even
though he and the babynother broke up. It wakeasy, but he had@sponsibility back

homed that never left his mind.

In short, the men and women in this study survived and succeeded, at least in their minds,
despite the traumatic experiences of their youth. Much of the conversations on their
successes revolved around the protective factoirspinaved their life chances, especially

of high school graduates and dropouts with continuing education. The men and women
19¢
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experienced temporary and permanent exile that kept them away from the wrong company
and situation. They resisted the streetsngyng onto their individual and institutional
constructive diversions. In addition, their supporters gave them structure, discipline, and
encouragement. Lastly, some high school graduates and especially dropouts who continued
education werdalways one straight road, but their relational bonds gave them a reason

get backon trackd

In the next and final chapter, | bring together the findings and themes of these past three
chapters. Specifically, | delve into their meanings of success, and whatddotthe
varying levels and definitions of success according to the paths they took. | conclude with

thoughts on wét can be done to support irheéy youtls based on this stu@yfindings.
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CHAPTER 8: DISCUSSION AND CONCLUDING THOUGHTS

At first glance, the stories of the irniy youthin this study seem familiar. Reminiscent of
classic comingf-age tales, their earliest childhood memories were nostalgic and éndearing
bikingaround, playing basketball, and skgpppe with neighborhood friends, to name a

few. Their conflicts growing up also strike a relatablé aaedealing with the insecurities

of the teenage years and confronting the antagonists who are often school bullies or flawed

parents.

Upon deeper examination of these uitgryouth life stories, however, one thing is clear:
their transitions to adulthood experience diverge notably from the mainstrearlassddle
experience of thehildhoodto adulthood journey. Middidéass and adveaged/outhshave

a different kind of comirgf-age story. The time after adolescence is stretched out before
they findly enter into mature adulthood, which is traditiomahked by transitions such as

becoming agrent or settling into a career

Asl noted inChapter 1, Arnett (2000) calls these young people who delay adulthood the
oemerging adultsThis emerging adulthood model, howelaes noappropriately capture

the transition to the adulthood process of the men and women in this study Idwer t

income youths in this research, there was naitirbetweeéadolescence and adulthood

for exploration and thrilling adventutestead obeingp s€ ot usedd | i ke t hei
adult peers, the youths in my study were-tadesed forced iio andcommitted to their

rolesand obligationas caretakers, parents, and providers their family. doméikging

adults, there was nagap yedrfor the poor, when they took time off to travel leisurely and
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contemplate their place in this world beforenitting to adult roleRather, these inner
city youths craved stability given the volatility of their lives growiesoprces and time
were too scarce for the urban poor-&giforation was a niche worry reserved for the

privileged.

On the contrary, the adolescence of theseditganen and women was cut short as they
dealt with overwhelming commotion and turmoil around them. The young people in this
study, borrowing the words of the women in this study who became early onutsed,

outd on adolescence because of their trials. The literature, as | rev@haptein3, has

primarily focused on the various components of accelerated adulthood such as the
precocious timing and sequence of certain markers (e.g., having a babggera But

here, what the men and women experienced was not merely a speedy transition into adult
roles, but ratheraurtailed adoles@mnc in the first part of the current chapter, | revisit the
contexts of the young niierand womd lives thafforced them to hastily leave behind their
adolescence. | also discuss how curtailed adolescence was detrimental to this often

overlooked and underprivileged group of men and women.

The stories of the men and women, however, do not end here. Whilmthpeaple
mentioned their many hardships, they also spoke extensively about the triumphs in their
lives. Certainly, the people in this study came from deeply injured contexts, and little from
their accounts of their upbringing would have suggesedessfub end to their

pathways. But at the time of their interviews, many claimed to have achieved success. Thus,
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the second part of this concluding chapter explores their meanings of success, and how their

definitions differed by the paths that they took.

In the third part of this current chapter, | discuss the strengths and resources that they drew
upon to achieve success. Their strengths and resources fall under three overarching
categories that | identify@soplplageandpotentidFirst, the pedgp in their lives were

influential in boosting their achievement. Second, the place, or a safer, better environment,
improved their life chances. Finally, potential, or their strengths and skills, opened up

opportunities to stay out of trouble and thrive.

In the final part of this present chapter, | consider what might help and protestyinner
youth who, like the ones in this study, experience a curtailed adolescence and face a steep
climb toward success. For guidance, | look to those in this studgmdmstrated success,

despite their many ordeals in life.

Curtailed Adolescence

Adolescence was traditionally seea time abstorm and stred¢Hall 1904)ln our

society, too, adolescents are typecast as awkward, moody, rebellious, andramadrly theat
among other negative characterizations. But some scholars calledéatrdmatizing

of adolescence because most adolescents devetopintad adults without much

behavioral anslocial difficulty (Dornbusch, Petersen, and Hetherington 1991; Arngtt 1999

Thus, researchers also depict adolescencéaae arf opportunity a time for capacity
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building, and positive development (Steinberg 2015). The men and women in this study,
however, did not dwell for long in this life stage of opportunity and capacity building. If
anythingglife is too shor6 as one person stated in his interview, and life was too hurried.
To understand why the men and women felt that life was fleetingleed] oonsider the

stressful backdrop of their lives.

First,the sense that life was too short came tinemnelentless grief and loss that

bombarded the men and women in their youth. Growing up poor, they experienced
traumatic life events and challengesupon close inspection, their stories are far from
uniform: there were differences along the lines of race and gender and not all their
neighborhoods were inhospitable places. Some painted favorable pictures of their
neighborhoods, at least duringrtkarly childhood years. But then the drug epidemic across
inner cities in the United States came into full swing. Soon, the drugs invaded their public
spaces, too, and a relentless cycle of violence followed. Their neighborhoods became the

places indivighls fled, according to the people in this study.

As testified to in the accounts we have heard, many of these young men and women
struggled greatly as drugs, alcohol, and violence tore their families apart. Poor white youths,
in particular, watchdwklplessly as their parents turned against each other in discord and
violence. Meanwhile, the laveome black men and women in this study lamented the

widespread absence of their biological fath#érsir interviews
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Thisbeliefthat life was too shioalso stemmed from early and repeated exposure to

traumatic deaths in the family. Namely, thésnaed womeh adolescent years was the

time when many began to see their family members die around them. Approximately 48
percent of the 64 men and womeneeigmced the death ofihfamily members before age

23o0r 24. The reasons for deaths were both violent (e.g., homicide, manslaughter) and non
violent (e.g., cancer, stroke). This number does not include those who also saw their friends
and schoolmatestdauried. Recall the trauma that Monica experienced after seeing the chalk
outline of her grandfatt@&body where it laid after his tragic death. She was barely 10 years
old when she endured this tragedy. Not surprisingly, Monica was painfully aware while

growing up of the fragility of life.

Their schools, as the interviewees described them, wsatsplaces of learning, but sites
of disorder andiolence. In particular, diminishing resources and-$sgegation
characterized the schools thatblackmen and women attend&hme claimetthat

schools taughinothingd and so, their time there was unproductive.

Economically depressed neighborhoods, fractured families, and substandaddrgshools

was all too much. In turn, their adolescencaetastime of opportunity and identity

seeking. Instead, the obstacles in thé&raad womeh lives urged them to leave behind

their adolescence as quickly as possible and to become independent adults apart from their

fragile families of origin.
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Life was ephemeral and extremely busy and hurried for the men and women in this study. In
particular, many women stepped up as the head of their households, in place of their often
absent or neglectful parents. The women took on a significant number and range of
responsibilities in their homewxludingcooking, cleaning, getting themselves up for school,
raising and protecting younger siblings, and caring for elderly or ill family members. The
women also started work from an early age to provide for theirristpevéamilies. Recall
Allison who began working at 11 years old to help her family pay for rent or Lois who lied

about her age to her employer and started working underage at 13 years old.

Though the men and women acted like adults instead of ads|é¢segrstill confronted

the common problems and insecurities associated with adoleseetiess ey
socioeconomic statdsullyingat school, peer pressures, aneesédiem issues, to name a
few. For instance, the issue of image played a signifieamdrunning wild among the
women. We know from the literature that outward appeamsht®dy image is associated
with selfesteem among girRalceLynch et al. 200JAmong the impoverished youths in

this studytoo, easing and bullyingere als common and impactful.

This image issue and the emptiness and pain that the women felt from the neglect of their
parents were reasons they gave for risky sexual involvement with older men. The love and
attention that the womenawed from their absefattheranstead came from older

boyfriends. Consequently, many who engaged in risky sexual relationships became pregnant

in their early teens, rapidly shifting them from adolescence to early motherhood.
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Recall also the peer pressures that both the memareh faced growing Upoth the

white and blackien, in particular, gave in to the pressures to run the streets. Like the
women, the men began working early to fend for their families and to fund their
independence (e.g., moving out on their own inté¢eeis). But for many, their work was

often illegal, and found on the streets (e.g., drug dealing on the corner). Instead of mingling
with other adolescents, many of the men hung out with older men on the streets. In return,
the young men gained moneypees ancespecially for the black m@hrothehoodin

othe strugglé.But also, in return, they left behind their adolescent roles (e.g., being a
student), and stepped into risky adult rBl@sieyoung men served prison time after getting

charged as altsl

Curtailed adolescence has lifelong, adverse repercussions in the lives of these men and
women. While they experienced the usual challenges associated with adolescence, the
consequences of their setbacks were extremely detrimental to these dishylvatitag

who were already no strangers to pain and struggle. Privileged children, who face difficulties
once they hit adolescence, rely heavily on the ample resources and support of their families
to aid healthy coping, e.g., higiality counseling ang@atment. Here, | do not discount the
struggles of adolescents born of wealth and privilege; pain is pain, whether growing up in
abundance or not. But the challenges are amplified for the young people in this study whose

lives are already beset by hardsimp fewer resources than their sheltered peers.

For instance, these infatty youth experienced a compounding of their disadvantages,

especially in social markers such as schooling, after their adolescence was cut short. Consider
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how youths are typibakxpected to be filme students during adolescence. Many of the
students in this study, however, walked away from school, effectively cutting their
adolescence short. The fighting, bullying, disorder, and the lack of learning at schools pushed
them ou, they said. The beckoning of the streets, the need to parent and provide for their
children, weighty home responsibilities, and early involvement with the criminal justice

system pulled them out, they said.

In turn, the men and women lost the most pment identity of an adolescérib be a

student. We know about the widening educational gap between the haves andldtise have

d achasm that existeforechildren enter kindergarten (Reardon 2011, Reardon 2013).

Time away from school widens this gaghawn in the researchoetimmer setbaaks

(increasing gap during the summer) (Entwisle and Alexander 1992). Thus, this disruption in
theeducational trajectories of theseiltm@memen and women exacerbated the early

disadvantage that shapes-@mnmschooling outcomes.

The harmful repercussiooiscurtailed adolescenasm deeper than social markéming

people might acquire certain skills, assets, and experiencébeitigadolescent

development. Developing competence, acquiring confidefinding an identity with the

guidance of adults are some examples (McNeely and Blanchard 2009). Instead, the men and
women in this studgpent their youttacklingthe heavy challenges and streasssciated

with adult life (e.gwitnessingleatts, toiling tofeed their families, exc
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The men and women weisofull of regretabout growing up too fashddisappointment
aboutomissing outon their adolescencé&ada explainedMy childhood life was

parents being on drugs, you know, @[dave] anyone to turn to, and the person | did turn

toé he pastsesd awaywas just basical dhavea whol e
skipped over my teenage life, and end é@p ira d u | 60therso lite Jada, longed for

their missed childhooddadolescence. Many wished they had stayed in school or

continued with further education. But the hardships of life had taken too much from them

or as one person putatpok all the wind out of m@including their adolescence.

The oLatent Ladder 6

All of the young people in this study faced a mountain of challenges and experienced a
curtailed adolescence. Among the accounts of despondency and trauma, however, there
were also recurrent stories of successaridntmentWhile analyzing theiterviews, |

was constantly struck by their positive words that reflected contentment with life, immense

pride about their achievements, and sanguine expectations for the future.

Many of the young men and women in this study repeatedly identified/&semssel
osuccessfalpeople, despite remaining poor. For example, one person explained what made
him successfudl got goals, you know, an& iike, | have become more and more

successful every yéanother interviewee, when asked if she was a sulcpessin,

answered) consider myself very successful, because | enjoy niy jodryl happy dh

happy to work with, | enjoy the people | work @ith.
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In this section, | write about these men and women who demonstrated extraordinary
resiliencand acl@ved success the face of countless hardships. By and large, these young
people would not be considered a story of success since they failed to move up the
socioeconomic laddéiat is, given their structural constraints, these men and women were

unableo attain upward mobility, which is typically defined as the standard of success.

| discovered, however, that though these men and vadnaot climb the standard

sogdoecaromic ladder, they did not consider themselves to be failures.rRathet tlem

defied the sort of paths typigaklegated to inneity youthd theones destined for aate

end life because of poverty, by credhieg own definitions of success aagtigatingheir

pathways toward their own versions of suctieisstedefiningf success by the men and

women in this study is what | visuaiae another type of ladder that they were climbing,

which | call ed the

OLatent Ladder o6

Figure8.1The 0L at e A Rddefinng ef Success

Standard of Success:

Upward Mobility
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According to the people in this study, their success is not defined as or the by@roduct of

single trait or characteristBuccess, in the view of the men and women, has a multifaceted

meani ng, depending on whom yoaouldaaykhwantOne i n
to go smoke some crack, and if you go get
in a crackhead[ 6s] eyes, thatds successful

Specifically, there wasterogeneity in the pathways of these men and women. That is, not

dl of them ventured on the same paths toward success, nor did they all make it to the same
end point. Three divergent paths were taken by the people in this study despite similar
backgrounds: (1) permanent high school dropouts; (2) high school dropaatstiniting

education, and (3) high school graduates.

Thus, the standard and interpretation of success differed by the paths taken by these men
and womenHere | introduce three variations of sucessiustrated on the latent ladder

(See Figure 8.2nd that | explore in detail in the next seckimst, some of the permanent
dropouts who deemed themselves successful, characterized success as wbefutall a
succe&m the other handhigh school graduates were able to climb higher oretite lat

ladder than their permant dropout peers, and defined their success as what | fabel as
meaningful sudéesdropouts who continued education, their interpretation of success was

what | identify asfaagmented success



Figure 8.2 Variations in the Standard of Success the Latent Ladder

Conventional Success Upward Mobility
Meaningful Success High School Graduates
Fragmented Success Dropouts with Continuing Ed
Staying Alive Permanent Dropouts
Despite the variations i n t hdemonsgatedand wo me

ohuman agendyThus far, | discussed the powerful social forces adversely shaping their
trajectories. A core presumption of the life course framework, however, is that people have
human agency (Elder 1994). That is, individuals or collective groups are not passive but ar
active agents who make choices, act upon, and exert influence into their life situations. The
men and women, despite oppression and marginalization, displayed a strong sense of agency

that commonly came in the form of resilience andffieficy.

Firg, seltefficacyrefers to the ability of an individual to assess and deal with the
environment, and apply social, behavioral, and cognitive skills to attain a certain goals or
tasks. Se#fficacy is also how much effort people put in to reach thedadtezsults in

the face of aversive experiences (Bandura TO8R)strate, someone with low sdfficacy

may believe that their lives are beyond their control.
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The men and women in this study, howewene not resigned to thdifficult

circumstances and not reaching the mainstream standard of success (again, referring to
moving up from the lower to the higl@come group). Rathevith selfefficacythey
createdheir own criteria for succes®lsteeredheir pathways toward aevirg their

version of success by setting goals and making efforts to attain thasegoais up the

latent ladder.

The people in this study also demonstrastiencen researchhe definition and

understanding of resilience remain ambiguousetesihowever, is generally identified as

a proces8 not merely a personality trait in an indivifluahar,Cicchettiand Becker

2000. For instance, Mullin and Arce (2008) define resilience as the abilityin¢@hew
family to ohehceven!| wélkl gamadl s6 despite the
families apply personal beliefs and meaning to make sense of their adversities, maintain
caring networks to the family and community, and collaborate with each other to facilitate

I i f e 0 singu(Walsh 2003. k

In this studytoo, the poor urban youtse monstrated their capaci-t
threats to adaptation or development o6 ( Mas
just showing gréh an internal characteristut these men and womaltsodrewfrom

varying levels of resourceat | review lateo help thenovercome theonstraints in their

livesand actively achieve certain goals to climb the latent ladder.
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Here, these men and women who navigated distinct pathways toward success cannot be
labeled as emerging adults since they skipped their adolescence and rushed into adulthood.
On the other hand, to simply call themature adulésdismisses the nuances igittlife

outcomes. That ighile many identified themselasemature) some still had not

completed some of the traditional markers of mature adykhgodraduating from

college or settling into a lifelong career. Instead, | call these men amaagangc

adultsh) who activated human agency &uhd ways to strive and thrive, despite the

structural constraints of their liviesowturn my attention tthevariable definitios of

success according to these agentic adults.

Hopeful Success

Consider first the context of success for the permanent dropouts in this study. Though
permanent dropouts struggled the most and continued to deal with countless hardships at
the time of their Pathways interviews, some still stated that they were stibeassful.
standards of success were one,dtayed aliv@and two, survival meant hope for success

ahead. Thus, | label this type of success a hopeful success.

The foundation of hopeful success @ga@ying alivé.That is, these dropout interviewees,
in spite of their struggles with the past and present, were exceedingly grateful@ad proud
be able to live.To be alive at 23 or 24 years old was a significant victory, given that they

knew a stream of victims rdared on the streets. Staying alive, according to the permanent

212



dropouts, meant there was stiitlaancé for something better ahead, unlike those without

that chance because they were either dead or too far gone.

Consider Jalen, whose story | tol@lmpter6, specifically about his misbehaviors at his

owildé school. Jalen grew up in quiet amatingd area of the city, but he hung out in a

nearby block where many drug dealers operated. Jalen sold drugs and slipped into teenage
criminalityHe alsdeaned how to smoke and gamioten his fatherJalen acknowledged

that his gambling addiction was one of the biggest problems that interfered with his life,

especially with his schooling.

At the time of his Pathways interview, Jalen workewmireasfud job as a medical

attendant, giving medicine to disabled patients, assisting them in and out of bed, and
wheeling them around. Despite his tumultuous past and his dissatisfaction with his current
job, he still characterized himself as a successful persianpfy staying aliva@Even

though wdJalen and his siblihgkd, like, some things nobody did anything real major,

and we all, we all still alive, you know. All of us, stilbdiken told the interviewer.

Hopeful success also refers to theng sense of hope routinely expressed by the

permanent dropouts. Their belief in a second chance to make a dramatic turn in their lives
magnified their sense of hope. Shani is a black woman who dropped out of school after
finishing ninth grade. Her lifes full of tempestuous incidents. Born to a single mother,

like many of her black peers, she languished over the absence of her father. In high school,

21



she began using drugs with her boyfraéardund at first, but then she continued using on

the street.

At the time of her Pathways interview, Shani was a heroin addict, heavily medicated for
withdrawal, and desperately seeking help beyond addiction meetings and medication. Her
discontent with her life status was appadeotuld do a lot better. | od@. | dord like, |

mean, | dod like how my life is leading now, [be]caGskéding down the wrong path,

because the people | hang withadn just tired of being tiredim just tiredd

Despite battling with drug addiction and hanging by a thread, Shani still expressed a strong
will oto lived She hoped for better days ahead, with a determination to overcome the
obstacles in front of heii. carit run forevey Shani explained. Like Shatiher permanent
dropouts conveyed a noticeable tone of hopefulness about their future. Many of them
wanted to bébetterd Improving their lives, which were often bruised and battered by
countless tragedies amdistake®,proved arduous. Nonetheless, permanent dropouts

retained hope and did not stop dreaming about a second chance in life.

For instance, consider J@estory again. Despite the specter of his troubled past hanging
over him, Jalen was undaunted. His goals were lofty: to get hisiGHi2, police

department, become a CEO later in life, and retire early after making lots of money. Instead,
Jalen deemed himself a case of success because as he @guaimecther chance, but

some of these kids out here, theyideally have atizer chancé.
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To these permanent dropouts like Jalen and Sonia, knowing that there was still a chance
extricated them from being a story of failure. Their aspirations, in some sense, could appear
to be pipe dreams. But to these dropdles;goalsmotivated them tpress on despite the
hardships of their life. Perhaps they may never attain those goals, but at the least, these
ambitionsvere something to live and work hard for. As Alex, a permanent dropout,

explained, the goaigave me the momentum to what | wanted to do@.

Meaningful Success

On the other hand, the high school graduates obtained meaningful success. Specifically,
success to the high school graduates was about achieving feats or goals that were meaningful
to them. | define meaninghuccess according to three criteria that emerged from their

depictions of success.

First, for high school graduates, staying alive was at the root of meaningful success. Being
alive, however, meant more than mere survival to the high school gradpesesusty

noted more dropouts than high school graduates ran counter to the law. Hence, staying
alive also meant keeping out of trouble and away from the streets. To put it another way,
being on the streets often preceded early, traumatic deathethigg) f#thool graduates

stayed alive by avoiding the ruinous fate of the streets.
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Here, Jason explained how he was a story of success because he kept away from the streets

and stayed alive:

Coming out of the neighborhood that | came out of, and ddiagiin doing, |

think I&e succeeded in what | wanted to do. To not become a statistic. To not be on
a corner selling drugs, not be out there getting high. To not be a[n] inmate in prison.
To not be laying somewhere dead. To be able to live, sayatleatHihgs that are

mine.

Success also meant achieving certain markers or role transitions that were meaningful to the
high school graduates. Obtaining a high school diploma, working at a stable job, being good
parents to their children, and owning howese some of their indicators of sucess.

previously mentionede apply a social mobility standard of sudtkass, the poor must

rise on the socioeconomic ladder to be considered successful. Hence, from a scholarly
perspective, these youimsukers of success fall short as they do not result in upward social

mobility.

For example, their high school diplomas did not carry them far. Studies show an earnings
gap that has been widening since the 1970s between college graduates and those with only
high school degrees. Those who completed college earned about 56 percent more than those
who did not continue education beyond high school (Abel and Deitz 2014). Furthermore,

the jobs of the men and women in this study, which they described as stalvetznesso

lucrative, were mostly in lavage industrial, construction, service, and labor sectors, such as
truck loaders, welders, or cosmetologists (Alexander, Entwisle, and Olson 2014). Many still
lived inside the city at the time of their Pathways ewewivhere theshildrenattended

the same substandard city schools. The homes they bought or inherited from their families
were located in stilolated sections of the city.
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The men and womends version od¢onsstduedstepo bi | it
that represented certain markers, life events or transitions, which though inadequate for
upward mobility, were meaningful to the men and wdinsty.hese markers were

meaningfuto the high school graduatescause accomplishing thesulted in being

obetteroffo than their peers from the same background.

That is, success is relative and competitive (Hochschild 1996). In the viewpoints of the high
school graduates, they were successful in comparison to others around them. Reference
points are key here. For example, obtaining a high school degree ismbeseen

successful as getting a college diploma, based on the earnings gap between the two degrees.
Nonetheless, for the people here, finishing high school was comparatively a step up on their
latent ladder toward success. In essence, the high schaikgrpassed their peers

without high school diplomas on the ladder.

Jasmine, for instance, named her mother as a successful person becadteesimstwas

person to graduate in our family in a long dideeother interviewee defined her success as
being a good parent, compared to her friends on welfadeleriictake care of their

childrend Earlier, 1 noted the distinction made by Jalen; he saw himself as a story of success

in contrast tasome of these kids duin the streets.

These accomplishments were also meaningful because they came with a profound and
empowering sense of ownership, which signified success to the men and women. That is,

many of the interviewees emphasized that what they had achiéensidegaSne
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intervievee explained @ not making a lot of money, bé@ihimaking enough to make
myself happg and its mine, you know, | work hard for it, o foing to be happyari

going to be proud of d@.

Recal l L e i Ledadsoneoftthe grgduateg whosidered herself a successful
person. Shgraduatedfom high school, despite her turbulent life and history of trauma. At
the time of her interview, she had a steady job at a glass company where she had worked for
four years. The job was not prestigibusit wasfund andocoolp according to Leila. Her
strong sense of ownership was evident when Leila proudly shared that she had bought her
house when she was 21 years old without a codigregything in here is miné,eila told
the interviewer. Her house wae twohundredfifty-thousanetlollar home Leila
explained. Nonetheless, Leila was still proud of her home and her ability to pay for the
mortgagedl & happy here, in my house. Get up and go to my job, ihpdyksdLeila
continued regarding her success:
If you want to be a successful lawyer and go to school all those years and buy you a
condo, living down the Harbor somewhere, then fine, then you can be successful

that way. But as long as | go to work@md/hat | have to do, tl@isuccessful to
me.

For the high school graduates, their sense of ownership was undeniable when they spoke of
graduating from high school. Graduationawaspride and joy day for myselfarry, a

high school graduate, expdainHe further stated how getting his high school diploma was,
osomething that | really took pride in, that | could finallgsay hat , you know,
something that | didindeed, graduating from high school was a tremendous feat that

evoked vigorous l§esatisfaction because of the hurdles they overcame to complete school.

Enduring this uphill battle to high school graduation developed a sense of ownership. The
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high school graduates emphasized their agjendyad worked excruciatingly hard to

obtaintheir diploma

Fragmented Success

In between those who graduated from high school and those who permanently dropped out
of school, were those who took the third path: dropping out of school, but later continuing
their education (e.g., getting ti&D). Dropouts with continuing education also told of

being successful people. Their success, however, is what | call, fragmented success. Like
their permanent dropout peers, they left school and struggled after dropping out. They

stayed alive, but alsa gao trouble at school and on the streets.

At the time of their interviews, dropouts with continuing education were not quite as secure
and satisfied with their lives as their graduate peers. This is not surprising given that
dropouts with continuing edation dealt with serious blows in life; for instance, dropping

out of school in itself, was a significant disruption. Thus, pieces of their lives were and

remained fragmented.

Like their graduate peers, however, the dropouts with continuing edueaticelg

completed certain markers, such as finishing their education or getting a job. In particular,
dropouts with continued education fulfilled those transitions after readailimpion point

This was the moment when they realized the needHange and vowed not to repeat the

mistakes of their past. After this point of realization, the young men and women displayed
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personal agency: they chose to go back to school and obtain their GED or their high school

diplomas belatedly, some continuingbéynd attending college.

Consider Lesl&@ story as an exampleCmapter 6, | introduced Leslie, who grew up with
overwhelming responsibility as the leader of her family&L#slgory was full of

insecurity and instability. LeSlimother léf moving out of state when Leslie was a one

yearold. Leslie met her mother again for the first time when she was seven years old. Her
mother eventually came back to Baltimore again when Leslie was 14 years old. When Leslie
turned 16, she moved in with heother, but ran away to her fri@nldouse during a period

of rebellion. Lesl@& father also used marijuana and cocaine when Leslie was young.

As the de facto head of the household, Leslie kept their home as best as she could, but Leslie
remembered féerg embarrassed about tlieiressy housevith roaches. Her peers often

teased Leslie about her home. Leslie compared her house tagdhkoasmbut in the

county, which Leslie describedaways so beautiful, so cléaso niced Growing up,

Lesliealso battled depression and bulimia. Leslie eventually dropped out in the eleventh

grade after getting into trouble for cutting classes, fighting, antbggiaogzy instead of

focusing on her schoolwork.

At 18 years old, however, Leslie was hoseddbr bulimia. This was also the moment
when she had@vakeup callp as she put it. The doctors and otisenart peoplewho
were treating her and close to her at the time inspired this moment. Leslie realized that she

no longer wanted to bedlaw-life o or dike drinkers and people that daare about lifé.
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Instead, she aimed to emulate the doctors around her. This realization point cemented her
eagernesso do somethingwith her life. Consequently, Leslie decided to go back to school

and get heGED.

As a patient, however, Leslie vi#adowed to leave the hospital to take courses. But
determined to change the course of hetbfdie persistentbpeggedthe hospital staff

for permission, and they eventually obliged. Ultimately, she got her GED, a deed that made
heroreally proud. After that point, Leslie deepened in her commitment to attaining success

and began piecing together the fragmented pidueslité.

Thus far, | discussed the variations in the meaning of success by |delpathmess,

however, was a weighty indicator of success, regardless of these agépathaduntall

three versions of success, tteer and womehadoplanful competengewhich

according to Clausen (1995) is recognizing personal strengths and weaknesses, assessing anc
thinking about how to take advantage of available options, and making rational decisions for

Iong-termsuccess

For high school gradest success was about thoughtfully establstdnmrsuing plans

with competencé-or instance, Gabrielle, a high school gradisdieed success

coaccompl i shing any g oSadcess far thepermgnentdropauts f or
was taking holdf the second chancehopefullyturn their lives around and achieve goals.

The high school dropouts with continuing education demongtiatéad competendsy
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recognizing their weaknesaftar the realization poiahdmaking choice® pursue further

education.

Theplanful competenad these men and women also pointed to their desire for

conventional success. To explain, these young people, on the surface, appeared content with
their success thus far. Starting from the loweragabley had climbed the steps of their

latent ladder. But curiously, the top of the latent ladder was not their final measure of
success. Next, they looked to climb the classic socioeconomic ladder. That is, their end goals
usually indicated a desiregoesnd beyond the latent ladder and achieve conventional

success. The definition of conventional success, at least according to culturally prescribed
measures in the larger society, includes attaining financial security, wealth, prestige, or status,

life saisfaction, higher education, and more.

For the men and women in this study, their triumphs up to the point of their Pathways
interviews were only the beginning. Their ultimate goals for success very much reflected the
virtues and tenets of the Americaed@n. They aspired to own siffghaily homes with

the owhite picket fendeand a large backyard with plenty of spa@forkids, and the

dogd They dreamed of obtaining highome jobs or becoming entrepreneurs and setting

up their own business. Themand women talked about sending their children to the best

schools outside of the city and living comfortably and blissfully in economic security.
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People, Place, and Potential

Thus far, | discussed holetr meanings of success diverged by theprogmd.In this
section, | examine the factors that helped thesadome youth gain succédsus,|
explore the strengths, resources, and other protective factors that these men and women

accesse achieve success.

As established, the men avanen in this study had ageadtlyeywere seféfficacious and
resilient, which helped them realize their version of success. Here, some may contend that
childrenwho are intrinsically bright or full@frito (persistence and passion) are more likely

to be highachievers and more resilient than those without this trait (Duckworth 2016).
Indeed, these men and women showed incredible grit as they grinded to stay alive and move
up the laddein the interviews, mamysodirectlypointedto their personalityharacteristics

as strengths that aided their success. These are some of the positive qualities that they
attributed to themselves in their interviews: caring;hgaoteéd, wetlounded, friendly,

grounded, smart, consistent, and responsible. Imtedualtraitssuch as the ones they
listedmayencourage positive adaptation in adversityngtancecertain personality traits

such asigh seHesteenor hardinesboostresilienceMasten and Gamezy 19Bbnanno

2004).

The men and women in thtady, however, mainly pointed to external forces beyond their
personality traits as encouraging their agency and helping their life chances. Specifically,

varying levels of strengths, resources, and access to institutional, kinship, and friendship
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networkswere available to all three groups of interviewees, which got them more or less
closer to the mainstream definition of suctésse resources are conceptualimedd

this framework that | createde components are people, place, and pof@hisitated in

Figure 8.3)Some men and women like the high school graduates in this study had access to

more of these resources, while others like permanent dropouts did not.

Figure 8.3 The People, Place, and Potential Framework

Place

Self Exile
Temporary Exile
Schooling Exile
Permanent Exile

Toexplainbriefl Icentee d o0 pl aced ar oarthepermamentsor i dea of e
temporary removal of the men and womem fiheir negative environmeatssituations
Therearedifferent types of exileelfexile, temporary exile, schooling exile, and permanent

exile For instance, permanent exile was often the most resource inténsiyewdh was

able to leave the city, whersaéexileor keeping to self and away from trouble was often

the most basic type of exile.
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The second componeiyeopl® refers to relational bonds. There are two main types of
relational bond& the firstarebonds to family members (e.g., parents, grandparents) and the
other are bonds to ndamily members (e.g., principal, sports co8oh)e relational bonds
were moreeemingly more resourceful and stable, for insténoegparenthome with the

resources to leave the city.

Potential was about the strengths, talents, and skills that the men and women possessed.
Thesemen and women activated potential throuc
Someof the youth$ad individuatonstructiveliversions, which wepersonahobbies or

activities (e.g., reading, playing mtisc)rovided meaning to their lives daddd

constructive use of time at hornmstitutionalconstructive diversioyen the other hand,

arediversions linketb institutionssuch as the schoel.g.collegereadiness programs

extracurricular activities,sports team$lext, | detail honthese men and women engaged

thesepeople, place, and potentedources to boost their success.

High School Graduates and Achieving Success

First, the roles of other people were vital in encouraging success among these disadvantaged
youths. Mentorship, datsupport, and role models are trite and repetitive words in

discussions of helping underprivileged children. In this study, however, relational bonds

were typically the first and final catalysts for success among these poor men and women.
Relationshipmatter profoundly, as they affect developmental trajectories, in line with the

olinked livegtenet of the life course theory, which frames this@&aolyroach (Elder
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1994). Also in line with Colen@(lL988)heory orsocial capital, the people in this study

gained resources from their relationships with their supporters.

In particular, the pathways of the high school graduates illustrated this significance of
people, and relatedly, of place. The graduates hadagpeadsito, and knowledge of,

family, friendships, and other instrumental relationships and resources, which offset the risks
of growing up in poverty and drew them closer to mainstream success than their dropout
peers. Unlike their peers who left scheaianently, their lives primarily told a story of

access to more influential people in their lives who also gave them greater institutional

opportunities and a better place or environment to thrive.

The people in the lives of high school graduates \wemadly vital to the studefgaccess.
Jasmingdor instance, wanted to drop out of school. She, however, had an aunt who
persuaded her to stay in school. Jasmine expidinats all she asked me to do, was stay
in school, and graduate. And | promisexdthat | would do that, so nothing was going to
stop me from walking across the stage, and I&dReitall Marcus fro@haptef7, who

turned to music to keep him on the straight road. He also looked to his mother, who he

named as hixcellent role odeb and taught him how a mardssipposed to bé.

These relational bonds also shifted high school graduates to a better place and maximized
their potentialThat is manyhigh school graduates experienced various forms of exile or a
changing of placExile, they said, removed them from harmful places and improved their

odds of survival and success.

22¢



For instancahreeof the high school graduates experienced a perreaienivherein they

were able to escape the city permanently. We know aliritithental consequences of

coming from singiparent households and living in the poorest, most segregated parts of

the city for innecity black youths. The research shows that life chances aednfolifg

outcomes are vastly better for iatigr chidren who are taken out of impoverished,

segregated parts of the city. For example, college attendance and income levels improved for
housing project residents who moved tedowerty areas (Chetty, Hendren, and Katz

2016). Hence, permanent exile imprélvedife chances ttiese three high school

graduates.

Due to the lack of resources or family connections outside of thewéyerthe majority

of these young men and woneenld not permamgly leave the city. Still, many of the
graduateadoptedther types of exile. For instancesaw& improved life chances with

schooling exilé that is, high school graduates who experienced an upgrade in their schools.
Changing schools supposedly set them on a different path. The men and women credited
their siccess to moving from their neighborhood public schools in the city, which they often
described as disorderly and dangerous, toityasthools, which they depicted as far more
beneficial to their schooling career. For instance, the vodatbnatal chools, from their
vantage point, provided better opportunities than local public schools. People like Lois,

Eddie, and Julius in this study seized the many opportunities offered at their trade schools.

Some high school graduates applied methods atheclioolingexile to keep on the

straight road-or instancehtse young people als access to temporary exile. Any time
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spent away from their neighborhoods on these periodic expeditions, whether to briefly visit
relatives out of state or to travet-of-state for college tours and visits, distanced them

from the streets. Furthermore, the high school graduates imposedtike splirposefully

keeping to themselves instead of hanging on the corner with drug dealers or mingling with

theowrong crowd at school.

In additionto people and plagmany high school graduates festurces and tweorks

that harnessed potentiahichkeptthem outof trouble and progressing toward success.
Potential refers to the skills, strengths, and capabilitieseoytlehPotential is activated
throughconstructive diversiongo elaborate, many tife high school graduates had access

to constructive diversions, which refer to the individual and institutional outlets that diverted
them away from trouble and motivated the productive use oAsisieown in Figure 8.4,
approximately 82 percent of highasu graduates versus 32 percent of dropouts had some

sort ofconstructiveiversiorgrowing up.
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Figure 8.4 Constructive Diversions by Education

High School Graduates High School Dropouts

Institutional
10%

Institutional
43%

Individual constructive diversions inclupgesonaskills, talents, and activities, such as art,
music, sport, reading, and writing. Tapping into their potential through these diversions kept
these young people off the streets, added meaning to their liveaxanided their

chances for success. Certaireer goals also apy from these individual diversions, which
augmented their potential. Jogegtory is an illustration. He was a skilled photographer

when he was young. This diversion kept him in school and eventually became his calling in

life. Atthe time of his interview, he was trying to find a job as a photojournalist.

Institutional constructive diversions were especially influential in the lives of these men and
women. Afteischool enrichment and college readiness programs, such as Upward Bound,
and extracurricular activities, such as the newspaper club, are exarsiitiesonial

constructive diversions among the students. Recall the black women who joined special

programs at their public schools, which raised their enthusiasm for school. Furthermore, the
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venues where these institutional constructive diversiondaoelprovided the students
with a safe environment for learning and growth. Kinship and friendship networks were also
influential here. For example, Simon joined the Upward Bound program after h& mother

friend recommended it to him.

Participation imfterschool clubs and sports teams at school also allowed these young
people to join conventional social activities and stay on the straight road. Here, too, mentors
and family members encouraged these diversions. For exampl®,prasephl pulled

him aside one day and persuaded him to join the newspaper team.

Here, | present an illustrative example to shewypes of resources that a high school
graduate might haeegaged within the people, place, and potential framework. Figure 8.5 is
agraphit hat highlights the resources present
college graduates by the time of the Pathways interview, and so he reached the top of the
latent ladder. He had family support from his two parents who pushed him toward
educé#ional achievement, and Aamily support from people like his principal. Joseph also
attended vocationtdchnical school instead of his neighborhood public school, and
generally stayed away from trouble. He had many constructive diversions inclading mus
art, and photography, and institutional diversions such as joining the lacrosse team and

newspaper team.
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Figure 8.5 Example of People, Place, and Potential Resources: Joseph

Conventional Success

. | Meaningful Success

Fragmented Success

Staying Alive
Place

Self Exile
Temporary Exile
Schooling Exile
Permanent Exile

Dropouts and Achieving Success

As discussed so far, high sclypaluates had relational bonds to family and mentors,
access to a better place, and oppoesrid maximize their potentiedll of which kept
them on the straight road and helped them to flourish. Then what about the high school

dropouts and how theglaeved success?

The pathways and end points of the dropouts differed from their graduate peers; in other
words, dropouts fell behind on the latent ladder to success. The reasons that dropouts
lagged behind their graduate peers were twofoldtH&iistierviews with dropouts centered

more on the mishaps and hardships of the past in comparison to high school graduates who

focused on the triumphs and the positives of their present andTio&irsthe dropouts
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more often mentioneekperiencingsks and traumas in their lives than their graduate peers.

Dropout interviewees spoke of heamrénching tragedi€they recounted lacking basic

needs such as food, electricity, and clothes; living in a constant state of fear and anxiety; and

depending on &lfare and food stamps, among other harrowing experiences. Recall Ethan, a
white high school dropout, who dealt drugs to fend for his mother. He spoke of how his
mother was always on welfare, and how he lived in perpetdal edrway s comi ng
houg, | ooki ng o 9autofcprmarmfor Bishpersohatlsaféhpse weary
dropoutsseeminglyequiredsubstantially more effort and resources to scale the latent ladder

than their high school graduates.

Second, opportunities and resourcestigate the strains in the dropdlites were
presumablgbsent or fewer than their graduate peer& &ieay is an illustration of this.

Lisa is a high school dropout who later obtained her GED at 20 years old. Her father was
absent, and her motheowd dcome and gobecause of her drinking problems. And so,

Lisa grew up with her aunt, two brothers, and sister. She remembered that her sahool had
lot of like violence in there, like fights and stEffentually, shefollowed her friends and

dropped out of school.

People were the most important element in these youfigaménvomeh succesjsg
howeverspoke of lacking supportive connections. She could not salgkrale model

in her life. Her teachers, Lisa said, vidieare to help her. It appeared that the only person
close to Lisa was her oldest brother who acted as her father figure. Encouragement from

othersoprobably would have help@disa assumed. Unfortunatélgyeversuch
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encouragement was seemingly lgdkiher life. When also asked if she was involved in any
organizations growing up, Lisa responded, no. She had no constructive diversions. Her life
at the time of the Pathways interview was fragmented; she was contending with depression
and low selésteen. She was also unemployed and relying on her brother for financial

support.

Nonetheless, high school dropouts, like their graduate peersrextisaeselves to be
successfu or at the least, they had a hopeful success or a fragmented succdissraVhile
was less movement (or changing of place such as their environment or school) and fewer
constructive diversions among dropouts than their graduate peers, they also most often
credited the influence of other people for their success. Specificdibpdbts with

continuing education turned their lives around because of their relational bonds. The

permanent dropouts also stayed alive because of the helping hand of another person.

Consider first the dropouts with continuing education and the irhp#datropeople in

their lives. The bonds to their loving family members and supporters were often their
inspirations for change, the impetus to their realization points. Earlier, | wrote about the
osmarb doctors who inspired Leslie; her grandfather elgechher get to her realization

point. As she explaindgiMly grandfather, the whole time, has been my, my support, my
legsd Through it all, her grandfather was always beside her. He cared for Leslie and drove
her to and from her GED classes twice a viiaedatually, Lesligpassed the test with

flying coloré with the help of her grandfather.
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We also saw the significance of relational bonds for Tina who wenolftarkvaildo
teenager to a successful college graduate. When she was younger, stsesligsirzdway
but a lifeline emerged in the form of her loving grandmother and her older brother.
Another example of the importance of relational networks circles bac# stdnigaShe

may have grown up disconnected and lacked opportunities. At 2llybavgevershe

was able to obtain her GEanincredibly proud achievement for her. As it turns out, her
omotivatiord for getting her GED was the people around her. It was the one time, Lisa

suggested, that she was pushed toward achievement.

These riational bonds also gave defining roles to some dropouts, which drew them closer to
achieving mainstream success. For instance, attaining an education is a critical component of
conventional success. These relational bonds emboldened the dropouts @ stecemie

agaim a rolethat was cut short due to curtailed adolescence.

Consider the dropout parents like Jada and Jim, who went back to school and received their
GED to be a better example to their children. That is, many of the dropout mothers and
fathers in the study claimed that their children were influential in getting them back on track.
They dreamed of providingiaetter lifé for their children, and thabetter lifé often

constituted indicators of conventional success, such as sendihgdheito excellent

schools in safe areas.

The influence of relational bonds was also evident in the lives of the permanent dropouts.

For this particular group, life was exceptionally difficult from start to end. Namely, many of
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the permanent dropoutgere still strugglirgignificanthduring their Pathways interviews.

Their challenges as adults at the time of the Pathways interviews were stark and greater than
their peers who graduated from high school or some who dropped out but continued their
educd#on. Thus, the joy and contentment with life expressed by many graduates and some
dropouts with further education werg asevidentin the conversations with permanent

dropouts. Nevertheless, like tlibetteroffé peers, permanent dropouts also pointed to

relational bonds as their reasons for staying alive and hopeful.

For example, Sonia is a permanent dropout. At the time of the interview, she was distraught
and overtired from the evpresent stresses of heg.liBhe explaineal,been going through

so much stuff with my bills and everything, and it just stresses me out. It really stresses me
outd Her past obstacles were many. With both parents absent, Sonia and her brother and

sister grew up under the caréaf grandmother.

Sonid life was, in obvious ways, tragic. She reminisced sadly about how her family would
often go hungry. Sometimes, her grandmother went to the corner store and picked up
lunchmeat to feed Sonia and her sibloMyg.grandmother wouldy to split a doll&

worth of spiced ham between me, my brother, her, myésisterd it really wadimothing

é but even still, she tried to make sure that weSateia recounted. There ibeen

plenty of times we been in the house without kgitdad to walk around with candles,

been teased by other kids on the outside that viiehdwe light$,Sonia continueabout

growing up poor
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Soni& circumstances were clearly challenging, but she also had a great relationship with her
supportive anceliable boyfriend of six years. He took care of&damaghter and backed

her financially. Her boyfriend also came fraetrang familyh Sonia especially respected

and depended on her boyfri@plarents. According to Sonia, they asrarb and

exellent grandparents to her daughter. They often comin®adi for being a good

mother praises that raised S@pirits. It was this helping hand from her significant other

and his family that sustained her and kept her alive. It was also thisdmedpingt drove

her to hope for a better future. Sonia pictured herself returning to school, getting a well

paying job, and becoming independent.

Looking Ahead

The lowincome black and white youths from Baltimore City whose lives | have chronicled

in these pages grew up in a distinct era. Born in the late 1970s, the men and women were
part of the Generation X cohort, who came of age during the heyday of drug markets and

the rise of violence in cities across the United States, including Baltinite\City.

witnessed firsthand the deterioration of their once flourishing industrial city and the drastic

plummeting of the cily population as mostly bettdf whites hightailed it to the suburbs.

Hence, this stu@yfindings need to be replicated in stdf innecity youth who grew up
in a different time and in other cities. Would the transition to adulthood process look similar
for poor, innefcity children who were part of other demographic cohorts? At least based on

Deluca, Clampétundquist, and Bd& (2016) study of Baltimore city youth born roughly
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10 years later than the men and women in this research, they still experienced accelerated

adulthood due to neighborhood segregation and othecitynleardships.

Thus, | suspect that the findirgge will apply to later cohorts, though results may vary
based on geographic areas. | also contend that what | uncovered in this stilngdy about
divergent pathways of infety youth who grew up in the 1980s and 1990s demonstrate
what more we candsauihthe current generation of young people who find themselves in

the same difficult circumstances, lama we can help them

First, | discovered that these agentic adults devised alternate constructions of success. That
is, there was a latent laddgslay in their lives, which the men and women used to measure
and mark their accomplishments. There are some, like the permanent dropouts, who
remained at the base of this latent ladder, but at the least, alive and hopeful. Others, like the
high school grhuates, reached, or were close to, the &geak after achieving markers of
success. The dropouts with continuing education were somewhere in the middle of the
ladder at the time of their interviews. Hence, more attention is needed on understanding the
steps to success on this latent ladder. What other markers of success constitute their version

of the ladder, and why are they considered to be so according to disadvantaged youths?

Second, all three groups aimed to extend their reach beyond thésiideand toward
upward mobility. At what point does this extension begin? It would be of particular interest
and significance to explore the pathwagkigh achieveésvho not only attained success

on their latent ladder but also experienced upwdnititynand conventional success. For
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example, what are the pathways foiil@ame high achievers, who escaped poverty and
omoved up from the lower group to a higher one (e.g., the middle class)? What are their
meanings of success, and what enabled ahgdimb the social mobility ladder in the face

of persistent and intergenerational poverty?

Third, according to the definitions of the men and women, staying alive was a powerful
indicator of success for these youths from challenging and dangerotss tonter that

staying alive, especially for high school graduates, also meant keeping out of the destructive
streets. | further discovered that certain factors such as relational bonds were crucial in
helping them to stay alive. But this notiodstdyng alivé has yet to be fully explored.

What else helps poor urban youths stay alive, despite being surrounded by many with tragic

fates?

The findings on the strengths, resources, and networks that the men and women applied to
achieve success also teach us about how we can help the poor urban youths now. Consider
the significance of people, place, and potential againvd-ksgw thapegle mattered

deeply in the lives of these disadvantaged ertkors and role models in this study

spurred these youths to engage in productive activities (constructive diversions), realize the
need for change (realization point), make healthier haibess stang in or going back

to schoolworked as social control by deterring them from traarudeyrovided structure,

discipline and encouragement
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Thus, we must continue to invest in and expand programs that nurture deep engagement
between caringnd responsible adults and irtigr youth, e.g., mentorship programs such

as Big Brothers/Big Sisters programs (a nonprofit that links adult role modedk to at
children). Studies cite the positive impact of mentorship. Thompson atvhKed\(2001

find that atrisk boys who participated in the Big Brothers/Big Sisters programs had higher
academic gains after receiving mentorship. Keating et al. (2002) report that mentorship

decreased problem behaviors amonglayouth.

Place, too, matters. tBBgpermanent and temporary exile, as | found, were beneficial to
keeping the men and women alive and preventing them from falling into the toxic spiral of
the streets. Thus, solutions to disperse poverty and fight segregation remain effective and

imperatie. The research proves the benefits of moving families out-pbingty areas.

For instance, HOPE VI (Housing Opportunities for People Everywhere) funded the
demolition of housing projects and the dispersal of former residents via Section 8 housing
vouchersl{.S. Department of Housing and Urban Develop@@04. This program

resulted in an improvement in the quality of life and safety (Popkin and Cove 2007; Popkin,

Levy, and Buron 2009).

Another example is the Baltimore Housing Mobility Program (BHMP), which has relocated
more than 3,000 leimcome families tohigh-opportunity areassince 2003 (Baltimore
Regional Housing PartnersRigram 2017).he progranalsoprovided mobility

coungling to the families. The results showed academic improvement among children of
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families who participated in the BHMP (DeLuca, Rhodes, and Garboden 2016). Hence,
moving lowincome families to lepoverty areas through housing mobility programs is

essentiao improving their life chances.

Finally, recognizing potential means defining, acknowledging, and cultivating the strengths
and skills of innetity youth. Their strengths are glimmers of idpay of these young

people who graduated from high sclamol some dropouts with continuing education
participated in constructive diversionskkat them on the straight road awuitured their

strengths.

Thus career and technical education programs, internship programs, and enrichment
opportunities must expanded to help disadvantaged youths trath&agpersonal skills

into employable positions, which will ultimately boost conventional success. \focational
technical schools, for instance, are stigmatizedopatinay to nowheds¢Dougherty

20162). The youths in this study, however, credited their move to voeinbmatal

schools as benefitting their life chances. These schools apparently considered and developed
the potential of the students by engaging their interests and their talents. Ncaveeays

and technical education (CTE) programesarategic and sequeng@dhelping students

to build their skills (Dougherty 2016:2). These CTE programs also inspire career goals as
early as high school and show the greatest benefitdriodave sidentsHence the social

and cultural norms that attach a stigma to vocational schools must change.
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For those who are collegeund or seeking to attend college, we must encourage not only
their enrollment but also their completion of college to hexprialize and reach their full
potential. Again, the men and women in this study stated traditional measures of success as
their end goals, and postsecondary attainment is one of the markers. High school graduates,
despite working remarkably hard, fretipsnrrendered their dreams of going to college for

the sake of their children, families, or financial stability. Still, many mentioned going back to
school to further their education and to build a better career, specifically noting that a college
degreavas key to upward mobility. A high school graduate expbhishefthitely think if |

want to keep moving up, that | need to go back to céllege.

Entering, and persisting in, college proved extremely difficult, according to the people in this
study Hoxby and Avery2Q013 reporedthat though higlachieving, lovncome students

score in the top 10 percent on the SAT and ACT, only a third enter into selective colleges
(despite generousdincial aid offers). Instead, matignd and fail to graduaterfr two

year or fouyear colleges closer to home. We sawithid\llison. Recall that Allison

graduated at the top of her class in high school and displayed much potential to enter into a
four-year collegy which she desired attendingtead, she wetat, but did not graduate

from, a tweyear college near her home because she had to assist her ailing mother.

Hence, lowncome students, like the haggthieving high school graduates in this study
work exceptionally hard to get into college yet aftdineent face obstacles to finishing
college. Nationally, college graduation rates fandowe students are 14 percent in

comparison to 60 percent for highome students (Kena et al. 2015) -inoome students
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are more likely to enter into tyear cdéges, which have lower completion rates than four
year colleges (Juszkiewicz 20b5his study, oly threepeople had completed collbge

the time of the Mature AdBurvey

Thus, it is pressing to find solutions to reduce college attrition ameruity youth. For

example, 60 percent of figgneration students (who are also commoninémme) leave
community colleges in their first year (Pascarella et al. 2003). And so, special attention to and
care for the students during the initial tti@msperiod is vital. Increasing student

engagement, tracking progress, and providing supplemental support for these college
enrollees are other strategies to increase college retention aArmurewstudents

(Engle and Tinto 2008).

In the end, it islear that poor urban youths are not a homogenous group or destined for
failure because they remained poor. This studysteag about not only the trials in the

lives of the urban poor but their triumphs. Though they grew up with too much trauma and

too fast, these men and women were hard to discourage, as they endeavored with passionate

intensity to achieve their hopeful, meaningful, and fragrsentesgses

Despite their travails of life, the people in this study persisted, never sheddingrikeir drea
and aspirations about someday achieving conventional success. Theproses tikat

grew from concreégShakur 2009) bloomingfrom seemingly the most improbable and
toughest settings. Hence, we must, most of all, appastrength@nd haress their

powerful belief in a chance and hope for better days ahead. Ultimately, the goal is to defy the
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unflattering caricatures of info#tly youth asthugs) lost causes, and dregs of our society,
and rather to see them as haaidking and aspiratidngoung people with a chance to

succeed in life.
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