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EXECUTIVE SUMMARY 
 

Sexual Trauma Services of the Midlands Education Curriculum 
Evaluation Project: Final Report 

 
Sexual Trauma Services of the Midlands (STSM) is a non-profit organization 

located in South Carolina focused on providing services for survivors of sexual assault, 
as well as community education to identify and prevent sexual violence. One of these 
programs, the Building Health Communities Curriculum (BHCC) (previously known as 
the Youth Violence Prevention Program), was developed for use with middle and high 
school students. The BHCC curriculum has as a goal educating adolescents in order to 
prevent sexual and relationship violence. 

 
STSM contracted with the Center for Research and Reform in Education (CRRE) 

at Johns Hopkins University to conduct an evaluation of prior implementations of that 
program to determine program effectiveness. In addition, CRRE was to provide 
recommendations to improve ongoing data collection and internal evaluation processes. 
The data collection and internal evaluation recommendations were provided in an 
interim report in October 2019, while the program effectiveness results will be reported 
on in the current final report. 

 
The study employed a one-group, pre-post correlational study design to address 

the following research questions: 
 
1. What was the effect of BHCC curriculum on middle and high school students’ 

knowledge, attitudes, and beliefs about sexual and relationship violence? 
2. Did the effects of the BHCC curriculum differ by student factors, such as 

grade level, gender, race/ethnicity? 
3. To what extent were the number of BHCC sessions students attended 

associated with improved attitudes and beliefs about sexual and relationship 
violence? 

Linear mixed-effects models were used to analyze the association of the BHCC 
curriculum with student survey scores measuring knowledge, attitudes, and beliefs 
about sexual and relationship violence while controlling for student gender, grade, 
race/ethnicity, and school-level poverty rate. Additional models examined the 
differential effects of BHCC by student factors, and the associations between number of 
sessions attended and improved attitudes and beliefs. 

 
Students took surveys before and after participating in the BHCC curriculum. The 

survey covered topics related to sexual and relationship violence, including effective and 
assertive communication, healthy relationships, preventing sexual violence, and 
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intervening as a bystander. Overall, the findings showed positive effects across all 
topics for high school students, and most topics for middle school students. Some of 
these improvements were quite substantial, with effect sizes ranging from 0.10 to 0.49. 
In addition, these effects differed across various student subgroups. Female students in 
high school appeared to benefit more on questions related to healthy relationships and 
improved beliefs about sexual and relationship violence than male students. Self-
reported non-black, non-Latin@ students in high school appeared to have larger 
increases in survey scores across a range of outcomes, when compared to Black/African 
American and Hispanic/Latin@ students. Impacts on posttests were smaller for 9th, 11th, 
and 12th grade students on one outcome each, as well as larger for 6th grade students 
in five areas. Therefore, the BHCC curriculum may be more or less effective with these 
groups.   
 
 With a growing demand for evidence-based practices and approaches, program 
providers are becoming more interested in research and how it can document their 
program’s effects. While further study is needed, especially using a more rigorous study 
design, this study highlights the promising nature of BHCC as one avenue to improve 
sexual violence prevention among adolescents. 
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Sexual Trauma Services of the Midlands Education Curriculum 
Evaluation Project: Final Report 

 
Sexual Trauma Services of the Midlands (STSM) is a non-profit organization 

located in South Carolina focused on providing services for survivors of sexual assault, 
as well as community education to identify and prevent sexual violence. One of these 
programs, the Building Health Communities Curriculum (BHCC) (previously known as 
the Youth Violence Prevention Program), was developed for use with middle and high 
school students. The BHCC curriculum has as a goal educating adolescents in order to 
prevent sexual and relationship violence. 

 
STSM contracted with the Center for Research and Reform in Education (CRRE) 

at Johns Hopkins University to conduct an evaluation of prior implementations of that 
program to determine program effectiveness. In addition, CRRE was to provide 
recommendations to improve ongoing data collection and internal evaluation processes. 
The data collection and internal evaluation recommendations were provided in an 
interim report in October 2019, while the program effectiveness results will be reported 
on in the current final report. 

 
The study employed a one-group, pre-post design, using data collected between 

August 2016 and December 2018. A correlational study design was also used to 
determine associations between number of BHCC sessions attended and improved 
student survey scores. The study addressed the following research questions: 

 
1. What was the effect of BHCC curriculum on middle and high school students’ 

knowledge, attitudes, and beliefs about sexual and relationship violence? 
2. Did the effects of the BHCC curriculum differ by student factors, such as 

grade level, gender, race/ethnicity? 
3. To what extent were the number of BHCC sessions students attended 

associated with improved attitudes and beliefs about sexual and relationship 
violence? 

 
Method 

Data 
 
 Data in this study were primarily provided by STSM. These data included student 
survey results, completed before and after the curriculum was delivered, student 
attendance results at BHCC sessions, student demographic information, and information 
about implementation of each class and session (dates, facilitator, class size and 
aggregate student demographics). These data were collected for BHCC implementations 
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completed between August 2016 and December 2018 for students in both middle and 
high schools in South Carolina. In addition to data collected by STSM, data on school-
level measures of poverty were collected from the South Carolina Report Cards for 
2018. 
  
 The student survey, given both before and after students participated in the 
BHCC curriculum, contained 5-point Likert scale style questions. In addition, STSM 
categorizes the questions on their survey into five topic areas, including Effective 
Communication, Healthy Relationships, Prevention of Sexual Violence, Bystander 
Intervention, and Assertive Communication. The questions are also categorized by type 
of questions, including Knowledge, Beliefs, Skills and Self-Efficacy, and Behavioral 
Intentions. Using this framework, mean survey scores were calculated for each topic 
area and question type. These mean scores were used as the outcomes in the analyses 
in this study. 
 
 Data came in several separate files that were merged into a single source file, 
based on student ID and class ID1. Data were cleaned and analyzed using the R 
statistical program (R Core Team, 2016). The analytic sample included students 
attending conventional implementations of BHCC (provided in 5-6 sessions) in regular 
school settings. The analytic sample was limited to students who took both the pre- and 
post-survey, and were included in the attendance record (had attended at least one 
session of BHCC).  
 
Sample 
 
 Students participating in the BHCC curriculum attended 18 schools throughout 
South Carolina. A total of 487 students in 5 middle schools and 1316 students in 13 
high schools participated in BHCC sessions and were included in the analytic sample. As 
shown in Table 1, the high school sample included students in 116 classes in grades 9-
12. 

 
Table 1. Sample characteristics for high school sample. 

Question Category Overall 
Total Sample 

(N)  1316 

My gender is 
(N (%)) Female 633 

(48.1) 

 Male 602 
(45.7) 

                                        
1 Efforts were made to maximize the data included in the analytic sample, so that both exact matching on 
student IDs and class IDs as well as fuzzy matching using the generalized Levenshtein edit distance was 
used (with a maximum of 1 insertion, deletion, or substitution allowed) to retain the maximum number of 
students in the sample. 
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Question Category Overall 

 Missing or Other 81 
(6.2) 

My race or ethnicity would best be described as 
(N (%)) Black or African American 635 

(48.3) 

 Hispanic or Latin@ 65 
(4.9) 

 Other 180 
(13.7) 

 White or Caucasian 364 
(27.7) 

 Missing or Other 72 
(5.5) 

I am in 
(N (%)) 9th grade 705 

(53.6) 

 10th grade 322 
(24.5) 

 11th grade 134 
(10.2) 

 12th grade 83 
(6.3) 

 Missing or Other 72 
(5.5) 

 
As shown in Table 2, the middle school sample included students in 47 classes in 

grades 6-8.   
 
Table 2. Sample characteristics for middle school sample. 

Question Category Overall 
Total Sample 

(N)  487 

My gender is 
(N (%)) Female 258 

(53.0) 

 Male 219 
(45.0) 

 Missing or Other 10 
(2.1) 

My race or ethnicity would best be 
described as 

(N (%)) 
Black or African American 193 

(39.6) 

 Hispanic or Latin@ 15 
(3.1) 
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Question Category Overall 

 Other (non-Black, non-Hispanic, non-
White) 

56 
(11.5) 

 White or Caucasian 215 
(44.1) 

 Missing 8 
(1.6) 

I am in Middle School 
(N (%)) 6th grade 301 

(61.8) 

 7th grade 81 
(16.6) 

 8th grade 96 
(19.7) 

 Missing or Other 9 
(1.8) 

 
Analytical Approach 
 
 Linear mixed-effects models2 were used to analyze the association of the BHCC 
curriculum with student survey scores measuring knowledge, attitudes, and beliefs 
controlling for student gender, grade, race/ethnicity, and school-level poverty. Linear 
mixed-effects models are able to account for multiple responses from the same 
students, as well as the clustering of students within groups such as classrooms or 
schools3.  
 

Models for middle school and high school were analyzed separately, given that 
the curriculum and survey are different between those two groups to be 
developmentally appropriate. A small number of students may have participated in 
BHCC in both middle and high school and therefore have been included in both 
samples. 
 
 Differential effects of BHCC across grade, gender, and race/ethnicity were also 
explored. To examine these differential treatment effects, we added interaction terms 
between timepoint (e.g., pre- or post-survey) and each student subgroup. The 
treatment effect for each group was calculated by summing the overall treatment effect 
and the differential treatment effect for each subgroup indicated by the interaction 
term. 
 

                                        
2 Models were estimated using the R package lmer (Bates, Mächler, Bolker, & Walker, 2015).  
3 For this study, the high school analyses used a school-level cluster analysis, because it had an adequate 
number of schools for that approach. The middle school analyses, because it only had 5 schools, used a 
class-level cluster analysis.   
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 Finally, usage information was added to the model in lieu of a treatment 
indicator to assess whether the number of sessions attended was associated with 
improved student attitudes and beliefs. The treatment indicator (time) was replaced by 
an indicator of the number of sessions each student attended, so that the association 
between sessions received and improved student survey scores could be assessed. 
 

Results 
High School 
 
 We analyzed the association between participating in the BHCC curriculum and 
improved student survey scores across five topic areas and four question types. Figure 
1 and Table 3 provide the model results for these analyses. As shown in Table 3, the 
posttest survey scores for all topic areas and question types were significantly higher 
than the pretest survey score for the corresponding topic area and question type. For 
example, in Effective Communication, the average student, when controlling for gender, 
race/ethnicity, grade, and school poverty level, scored 3.87 before participating in 
BHCC, and significantly higher (p < .001) at posttest, with a mean score of 3.99. These 
scores are based on a 5-point Likert scale, where one equals Strongly Disagree, two 
equals Disagree, three equals Unsure/Neutral, four equals Agree, and five equals 
Strongly Agree. So students are moving closer to having average responses of Agree.   
 

This pattern continued across all topics (Effective Communication, Healthy 
Relationships, Prevention of Sexual Violence, Bystander Intervention, and Assertive 
Communication), as well as all question types (Knowledge, Beliefs, Skills & Self-Efficacy, 
and Behavioral Intentions). 
 
Figure 1. Mixed model results for high school. 
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Table 3: Mixed model results for high school. 

 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size4 p-value 

Effective Communication 

Pretest 1315 3.87 
(0.61) 3.910    

Posttest 1315 3.99 
(0.65) 4.030 0.12 

(0.02) 0.2*** <.001 

Healthy Relationships 

Pretest 1316 3.91 
(0.51) 3.760    

Posttest 1316 4.08 
(0.55) 3.920 0.16 

(0.01) 0.32*** <.001 

                                        
4 Effect sizes are in terms of standard deviations and were calculated as the treatment effect divided by 
the pretest standard deviation. 
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 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size4 p-value 

Prevention of Sexual Violence 

Pretest 1316 4.26 
(0.49) 4.170    

Posttest 1316 4.34 
(0.56) 4.260 0.09 

(0.01) 0.18*** <.001 

Bystander Intervention 

Pretest 1316 3.79 
(0.56) 3.830    

Posttest 1316 3.94 
(0.63) 3.990 0.16 

(0.02) 0.28*** <.001 

Assertive Communication 

Pretest 1190 3.51 
(0.36) 3.520    

Posttest 1190 3.55 
(0.32) 3.570 0.04 

(0.01) 0.12*** <.001 

Knowledge 

Pretest 1316 3.54 
(0.89) 3.150    

Posttest 1316 3.82 
(0.94) 3.430 0.28 

(0.03) 0.31*** <.001 

Beliefs 

Pretest 1316 3.95 
(0.48) 3.950    

Posttest 1316 4.1 
(0.52) 4.100 0.15 

(0.01) 0.31*** <.001 

Skills and Self-Efficacy 

Pretest 1316 4.15 
(0.52) 4.030    

Posttest 1316 4.2 
(0.6) 4.080 0.05 

(0.01) 0.1** 0.001 

Behavioral Intentions 

Pretest 1234 4.25 
(0.69) 4.240    

Posttest 1234 4.31 
(0.78) 4.300 0.06 

(0.02) 0.09** 0.008 
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 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size4 p-value 

Table Notes: (a) *p < .05, **p < .01, ***p < .001. (b) The adjusted means came from the mixed model that controlled for grade 
level, student gender, race/ethnicity, and school-level poverty. (c) The numbers in the parentheses are standard deviations for 
the unadjusted means and standard errors for the difference in the adjusted means. (d) All covariates were grand-mean centered 
to facilitate the interpretation.  

 
 
 Differential effects of BHCC by student subgroup. In addition to testing 
the effect of BHCC on student attitudes and beliefs, our model also simultaneously 
tested for differential effects by student gender, race/ethnicity, and grade. Differential 
effects of the BHCC curriculum on students by gender were identified on scores for 
Healthy Relationships and Beliefs. No other topics or question types had differential 
impacts by student gender. Results in Figure 2 illustrate that female students gained 
faster than male students from pretest to posttest in both Healthy Relationships and 
Beliefs. In Healthy Relationships, the average female student’s score improved 0.20 
points from pretest to posttest, while the average male student only increased their 
score by 0.14 points. This difference was statistically significant (p = .01). The same 
pattern emerged in Beliefs, where the average female student improved their score by 
0.17 points from pretest to posttest, a marginally significant (p = .09) increase 
compared to the average male student, who improved their score by 0.14 points. 
 
Figure 2. Differential high school effects by gender. 

 
 
 We also examined whether there were any differential effects of participating in 
the BHCC curriculum on student survey scores by student-reported race/ethnicity.  
Differential effects by race/ethnicity in high school were observed for students on 
scores in Healthy Relationships, Prevention of Sexual Violence, Bystander Intervention, 
Knowledge, Beliefs, and Skills & Self-Efficacy. No differential effects by race were 
observed by Effective Communication, Assertive Communication, or Behavior 
Intentions. Results in Figure 3 show the differences in score changes from pretest to 
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posttest by race/ethnicity. In general, the pattern shows White/Caucasian and Other 
students improving their scores at higher rates than Black/African American and 
Hispanic/Latin@ students, with larger gains from pretest to posttest. Related to beliefs 
about the Prevention of Sexual Violence, there is a slight negative trend for 
Hispanic/Latin@ students, where their posttest scores are lower than their pretest 
scores. These findings imply that BHCC may benefit particular groups of students more 
on certain outcomes. We cannot say whether these general trends observed in this 
study would generalize to other samples and settings or if this is just random noise in 
this sample. In addition, there may be unobserved differences in the groups unrelated 
to the curriculum that may account for these patterns. 
 
Figure 3. Differential high school effects by race/ethnicity. 
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 Effects of BHCC also significantly differed as a function of grade level on Healthy 
Relationships and Bystander Intervention. No differential effects were observed for 
Effective Communication, Prevention of Sexual Violence, Assertive Communication, 
Knowledge, Beliefs, Skills & Self-Efficacy, or Behavioral Intentions. As shown in Figure 
4, students in 9th grade had smaller improvements from pretest to posttest compared 
with the average student. For Bystander Intervention scores, students in 11th and 12th 
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grade had smaller increases than the average student. These findings imply that 
students’ grade level is associated with the magnitude of their score increase from 
pretest to posttest on particular topics and question types. 
 
Figure 4. Differential high school effects by grade level. 

 
 
 Number of sessions and outcomes. We also examined the associations 
between the number of BHCC sessions attended and change in student survey scores 
from before and after the intervention. Students could have attended as many as six 
sessions, or as few as one session. Figure 5 shows the distribution of student 
attendance in high school. Approximately 78% of high school students attended 5 or 6 
sessions, while 18% of students attended 3 or 4 sessions. A small number of students 
attended few sessions, with 2% attending two sessions, and 2% attending one session. 
 
Figure 5: High school student attendance at BHCC sessions. 
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 The results of the model exploring the relationship between BHCC sessions 
attended and survey scores were broadly similar across all topics and question types. 
There were no meaningful differences in scores for students who attended different 
numbers of sessions. Figure 6 summarizes these results for Healthy Relationships, but 
the pattern is repeated across all other outcomes. Students who attended only 1 or 2 
sessions have scores similar to scores for students at pretest (0 sessions attended).  
The average scores for students who attended between three and six sessions are 
similar to each other. These findings should be interpreted with caution, due to the 
small sample size, especially of students who attended very few sessions. In addition, 
there are possibly unobserved differences between students who attend most sessions 
and those who attend very few sessions. 
 
Figure 6: Relationship between survey scores and sessions attended. 

 
 
Middle School 
 
 We analyzed the association between participating in the BHCC curriculum and 
improved student attitudes and beliefs for middle school students. Figure 7 and Table 4 
provides the model results. As shown in Table 4, the posttest survey scores for all topic 
areas and question types with the exception of Assertive Communication, were 
significantly higher than the pretest survey scores for the corresponding topic area and 
question type. For example, in Effective Communication, the average student, when 
controlling for gender, race/ethnicity, grade, and school poverty level, scored 4.15 
before participating in BHCC, and significantly higher (p = .01) at posttest, with a mean 
score of 4.21. This pattern continued across most topics (Effective Communication, 
Healthy Relationships, Prevention of Sexual Violence, and Bystander Intervention), as 
well as all question types (Knowledge, Beliefs, Skills & Self-Efficacy, and Behavioral 
Intentions). No significant differences between pretest and posttest scores on Assertive 
Communication were observed. 
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Figure 7. Mixed model results for middle school. 

 
 
Table 4: Mixed model results for middle school. 

 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size5 p-value 

Effective Communication 

Pretest 487 4.15 
(0.58) 3.650    

Posttest 487 4.21 
(0.62) 3.710 0.06 

(0.02) 0.1* .013 

Healthy Relationships 

Pretest 487 3.38 
(0.44) 2.750    

                                        
5 Effect sizes are in terms of standard deviations and were calculated as the treatment effect divided by 
the pretest standard deviation. 
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 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size5 p-value 

Posttest 487 3.54 
(0.49) 2.910 0.16 

(0.02) 0.36*** <.001 

Prevention of Sexual Violence 

Pretest 487 4.1 
(0.43) 3.730    

Posttest 487 4.22 
(0.46) 3.840 0.12 

(0.02) 0.27*** <.001 

Bystander Intervention 

Pretest 487 3.61 
(0.55) 2.860    

Posttest 487 3.73 
(0.59) 2.980 0.12 

(0.02) 0.22*** <.001 

Assertive Communication 

Pretest 480 3.32 
(0.51) 2.790    

Posttest 480 3.32 
(0.47) 2.800 0.01 

(0.02) 0.02 .743 

Knowledge 

Pretest 487 3.4 
(0.87) 2.490    

Posttest 487 3.82 
(0.93) 2.920 0.43 

(0.04) 0.49*** <.001 

Beliefs 

Pretest 487 3.69 
(0.38) 3.120    

Posttest 487 3.77 
(0.4) 3.210 0.08 

(0.02) 0.22*** <.001 

Skills and Self-Efficacy 

Pretest 487 4.08 
(0.55) 3.570    

Posttest 487 4.18 
(0.59) 3.670 0.11 

(0.02) 0.19*** <.001 

Behavioral Intentions 

Pretest 487 4.03 
(0.77) 3.510    

Posttest 487 4.23 
(0.81) 3.720 0.2 

(0.04) 0.27*** <.001 
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 N Unadjusted 
mean 

Adjusted 
mean 

Difference 
in 

adjusted 
means 

Effect 
Size5 p-value 

Table Notes: (a) *p < .05, **p < .01, ***p < .001. (b) The adjusted means came from the mixed model that controlled for grade 
level, student gender, race/ethnicity, and school-level poverty. 

 
 Differential effects of BHCC by subgroup. In addition to testing the effect of 
BHCC on student survey results in middle school, our model also simultaneously tested 
for differential effects by gender, race/ethnicity, and grade. No differential effects of the 
BHCC curriculum on students by gender were identified for any topics or question 
types. These findings imply that males and females in middle school made similar gains 
from pretest to posttest. 
 

We also examined whether there were any differential effects of participating in 
the BHCC curriculum in middle school on student survey scores by student-reported 
race/ethnicity. Differential effects by race/ethnicity in middle school were not observed 
for students on scores in any topic or question type. Stated simply, it appears BHCC 
does not benefit specific racial/ethnic groups of students more than others on particular 
outcomes. 

 
 Finally, we assessed whether effects of BHCC significantly differed as a function 
of grade level. Differential impacts by grade level were observed on scores for Effective 
Communication, Prevention of Sexual Violence, Beliefs, Skills and Self-Efficacy, and 
Behavioral Intentions. No differential effects were observed for Healthy Relationships, 
Bystander Intervention, Assertive Communication, and Knowledge. As shown in Figure 
8, students in 6th grade, when compared to the average student, appear to have larger 
increases from pretest to posttest on these five outcomes. These findings imply that 
students’ grade level is associated with the magnitude and direction of their score 
change from pretest to posttest on particular topics and question types. 
 
Figure 8. Differential middle school effects by grade level. 
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 Number of sessions and outcomes. We also examined the associations 
between the number of BHCC sessions attended and growth in student survey scores.  
Students could have attended as many as six sessions, or as few as one session.  
Figure 9 shows the distribution of student attendance in middle school. Approximately 
81% of middle school students attended 5 or 6 sessions, while 15% of students 
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attended 3 or 4 sessions. Only a small number of students attended few sessions, with 
4% attending two sessions. 
 
Figure 9: Middle school student attendance at BHCC sessions. 

 
 

The results of the model exploring the relationship between BHCC sessions 
attended and survey scores in middle school were broadly similar across all topics and 
question types. Figure 10 summarizes these results for Knowledge scores, but the 
pattern is similar across all other outcomes. Students who attended the most sessions 
have scores higher than scores at pretest (0 sessions attending). Students who 
attended fewer sessions (2-4) have scores that are not significantly different than the 
scores at pretest. These findings should be interpreted with caution, due to the small 
sample size, especially of students who attended very few sessions. In addition, there 
are possibly unobserved differences between students who attend most sessions and 
those who attend very few sessions. 
 
Figure 10: Relationship between survey scores and sessions attended. 
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Discussion 
 
 The purpose of this study was to examine the efficacy of BHCC on student 
knowledge, attitudes, and beliefs about sexual and relationship violence in a sample of 
middle and high schools in South Carolina. Overall, the findings showed positive effects 
in both high school and middle school, with significant improvements in student 
knowledge, attitudes and beliefs about sexual and relationship violence. Some of these 
improvements were quite substantial, with effect sizes ranging from 0.10 to 0.49. 
 

These effects differed across various subgroups. Female students in high school 
appeared to improve more in Healthy Relationships and Beliefs than male students.  
White/Caucasian and Other students in high school appeared to have larger increases in 
scores on several areas measured, when compared to other students. Impacts also 
differed for 9th and 6th grade students. The specific approach of BHCC may be more or 
less effective with these groups. Alternatively, there could have been important and 
unobserved differences between these groups. This finding deserves further exploration 
in future research. 
 
 When examining the effects of BHCC exposure and number of sessions attended, 
for the most part, the number of sessions attended was not correlated with improved 
posttest scores. This may reflect the high dose students received, so there was not as 
much variation to adequately test this hypothesis. 
 
 This study has several limitations. The main limitation to consider is that there 
was no true comparison group. Students served as their own controls, and pretests 
were compared with posttests, while students with no sessions attended were removed 
from the sample. This threatens the internal validity of the study, because we cannot 
truly know what students’ posttest scores would have been in the absence of BHCC. 
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Therefore, this study provides correlational as opposed to causal evidence on the 
efficacy of BHCC. Future research efforts should examine BHCC as compared with a 
comparison group. This work could be further supplemented by qualitative work to 
better understand what students like about the program and what barriers remain to 
improving their attitudes and knowledge. 
 
 Another limitation to consider was the selection of the analytic sample. Linking 
data from pretest to posttest to attendance proved challenging, with a great deal of 
missing data and possible error in data entry. This limited the sample to students for 
whom matches could be made, but that means the analytic sample is not necessarily 
representative of the full population of students served by BHCC. 
  
 With a growing demand for evidence-based practices and approaches, program 
providers are becoming more interested in research and how it can document their 
program’s effects. While further study is needed, especially using either an 
experimental design or a comparison sample matched on a broad set of student-level 
covariates, this study highlights the promising nature of BHCC as a way to address 
sexual violence prevention among adolescents. 
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