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EXECUTIVE SUMMARY 
 

The present study sought to examine the impact of the Sanford Harmony and 
Inspire programs as implemented in 10 “showcase” elementary schools during the 
2018-19 school year. This study is a continuation of Phase I of the Sanford Harmony 
and Inspire Demonstration Site program evaluation, which was conducted during the 
2017-18 school year (Morrison et al., 2017).  
 

As part of this project, 10 elementary schools in San Diego, California 
implemented the Sanford Harmony and Inspire programs during the 2018-19 school 
year. Five schools began implementing Sanford Harmony during the 2017-18 school 
year (Cohort One); five additional schools began implementing during the 2018-19 
school year (Cohort Two). This study used a mixed-methods design to focus on how 
principals, teachers, and students within these schools reacted to the program and to 
determine whether or not program use was associated with positive outcomes such as 
improved student behavior, school climate, and relationships among students. The 
study also explored the extent to which program use and experiences changed or 
evolved during the second year of implementation. 

  

Inspire  
 

Overall, the Inspire modules were received positively by both principals and 
teachers. Most teachers agreed that the modules were helpful for developing 
knowledge of effective teaching practices for social-emotional skills, knowledge of 
social-emotional content, and improving their ability to connect with their students. 
Participation in the modules varied by school and expectations for participation varied 
between the principals at different sites. Generally, participants from Cohort One 
schools indicated that stronger emphasis was placed on the modules during the first 
year of implementation compared to the second and, in most cases, the expectation to 
participate in the online modules was less formalized during this second year.  

 

Harmony: Training and Implementation  
 

As with the findings gathered during the first year of this evaluation, observation, 
questionnaire, and interview results suggested that program implementation varied 
slightly between schools and by program components. Classroom observations, as well 
as interviews with all three participant groups suggested that implementation quality 
appeared to be slightly higher in the Cohort One schools. According to many Cohort 
One principals, their schools saw an increase in Harmony implementation in the second 
year compared to the first as their teachers gained familiarity with the program and 
developed increasingly favorable attitudes towards its various components. Teachers 
reinforced this perception and reported that students in their second year of 
implementation took less time to trust and engage with the process of sharing with 
their peers. It appears that the quality of program implementation improves over time, 
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as students and teachers become more familiar with routines and expectations and as 
the need for professional development shifts away from broad overviews and more 
towards specific and targeted uses of the program.  

 
Meet Up and Buddy Up activities were the most consistently used program 

components during the past year. Teachers from both cohorts appeared more likely to 
implement the program components that they reported as the most effective: Meet Up, 
Buddy Up, and the Quick Connection Cards. These materials may also be the easiest for 
teachers to implement, as they require comparatively less training or preparation time 
in relation to other components (e.g., the lessons) and also require relatively little 
instructional time to integrate.  
 

Harmony: Perceived Student Outcomes  
 

Results suggest that showcase school educators continue to hold positive 
impressions of Harmony and feel that the program plays an important role in helping 
foster students’ social-emotional development. Teachers frequently reported that the 
program has been effective in helping students improve their relationship skills, 
empathy for others, acceptance of diversity, and social awareness. They also noted that 
Harmony has equipped students with the necessary tools for understanding others, 
including providing students with vocabulary and shared language to express their 
feelings. Students highlighted many lessons they have taken from participating in the 
program, and shared examples of instances where they applied Harmony teachings to 
problem-solve in social situations, effectively manage being angry or frustrated, or tried 
to be kind to someone else. 

 
Several trends also arose that suggest changes may be occurring in participants’ 

attitudes toward the program as they move beyond their first year of implementation. 
Cohort One teachers were significantly more likely than those in Cohort Two to indicate 
that Harmony is beneficial for their students overall and effective in impacting students’ 
respect for one another, empathy for others, responsible decision-making, relationship 
skills, self-management, and self-awareness. Perhaps related to these findings, Cohort 
One students’ perceptions of the overall climate in their schools also appeared to 
change from last year. As compared with what students reported last year, this year, 
students in these schools were more likely to express that students in their school 
respect one another, behave well in class, help one another learn, and are treated fairly 
regardless of their race or background. Though further research is needed to more 
closely examine how program perceptions and attitudes change over time, the greater 
implementation fidelity exhibited by Cohort One is one potential influence to consider in 
reviewing these positive trends.    
 

Harmony: Overall Participant Reactions 
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Overall, participant groups (students, teachers, and principals) held positive 
impressions of the program. Teachers and principals expressed that they believe the 
program is beneficial for students and that students enjoy participating in the lessons 
and activities. Nearly unanimously, students agreed that without Harmony, student 
behavior in their school would be worse. Participants frequently praised the Meet Up 
and Buddy Up activities and the Quick Connection Cards. More so than any single 
component, however, principals, teachers, and students highlighted the way the 
program helps students make friends, build relationships, and interact with others as 
potentially its biggest strength. All three participant groups agreed, often strongly, that 
they would recommend the program to other schools. 
 

Concluding Perspectives and Recommendations  
 
Findings from the current study suggest that showcase schools continue to view 

Harmony as a valuable and effective tool in fostering students’ social-emotional 
development. Teachers’ perceptions of the program, along with the program’s impact 
on school climate, improve and increase as showcase schools move from their first to 
second year of program implementation. Based on the findings of this study, we offer 
the following suggestions to continue to improve Sanford Harmony implementation 
moving forward:  

 
• Provide pacing guides and an abbreviated option for lessons and activities so 

that they involve less instructional time 

• Revise teacher materials to facilitate more efficient planning and preparation 
(e.g., publish materials in greyscale, provide organizational structure for QC 
cards, perforate edges on select materials, etc.)  

• Revise Storybook materials to facilitate greater engagement for grades K-1st 
(e.g., shorter stories, improved illustrations)  

• Provide additional training and support that incorporates modeling of 
teaching Harmony lessons 

• Provide additional multimedia and digital materials including videos to 
accompany the lessons (e.g., videos of students modeling different Harmony 
strategies; videos presenting ‘what would you do?’ scenarios, etc.)   
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Evaluation Study of the Sanford Harmony Showcase Schools  
 

The present report presents the results of the 2018-19 evaluation of the Sanford 
Harmony and Inspire Demonstration Program as implemented in 10 “showcase” schools 
in the greater San Diego (CA) metropolitan area. This study is a continuation of the 
Phase I Sanford Harmony and Inspire Demonstration program evaluation, conducted 
during the 2017-18 school year. This study used a mixed-methods design to focus on 
how principals, teachers, and students within the participating schools reacted to the 
program. It also sought to determine whether or not program use was associated with 
positive educational outcomes (e.g., improved student behavior, relationships among 
and between students and adults, and school climate). 

  
As part of the project, 10 elementary schools implemented the Sanford Harmony 

and Inspire programs during the 2018-2019 school year. Five of these schools began 
implementing Sanford Harmony during the 2017-18 school year during (Cohort One); 
five others began implementing during the 2018-19 school year (Cohort Two). The 
initiative blends together the two major components of the Sanford Program. The first 
component is the Sanford Harmony program, which was developed by educators at the 
Denny Sanford School of Social and Family Dynamics at Arizona State University (ASU). 
It was first introduced to elementary schools in 2008. The goal was to identify practical 
methods for reducing relational conflicts in the classroom while increasing student 
confidence, relationship skills, and academic excellence. Accordingly, the program 
focuses on teaching students understanding and empathy through varied classroom 
activities, including discussions, stories, and lessons. In a recent study (Morrison et al., 
20171), the present evaluators examined the implementation of the program and the 
experiences and reactions of participants (teachers, administrators, and students) in a 
broad sample of schools and in a selective sample of high-implementing (case study) 
schools. Findings supported the program’s practicality, ease of implementing primary 
components, and perceived benefits for students’ social-emotional growth and behavior. 
The study also identified best practices employed by teachers and schools across 
participating sites.  
  

The second major component is Sanford Inspire, a comprehensive set of 82 
online modules developed by ASU which are designed to provide professional learning 
opportunities to teachers. In designing the present showcase school initiative, faculty 
and administrators at the Sanford College of Education at National University engaged 
in two days of planning meetings to identify an intervention that would have high 
potential for impacting schools and establishing a foundational model for future scale-
up. Strong consensual support was achieved for designing a whole-school 
“demonstration program” focused on enhancing students’ social-emotional development 

                                                 
1 Morrison, J. R., Latham, G. C., & Ross, S. M. (2019). Evaluation of National University’s Sanford Harmony 

program: Broad sample survey of teachers. Towson, MD: Center for Research and Reform in Education, Johns 

Hopkins University. 
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and relationships. Ultimately, this program, which combined the Sanford Harmony 
social-emotional teaching program with the Inspire online training modules, was 
implemented during the 2017-18 school year in five showcase schools (Cohort One). 
These schools, along with five additional showcase schools (Cohort Two), implemented 
this demonstration program again during the 2018-19 school year.   
 

The current study involved quantitative and qualitative methods to address the 
following research questions:  
 

1. How are schools implementing Sanford Harmony and Inspire? 
a. What are the roles and activities of teachers, principals, and other 

staff? 
b. What are the characteristics and component strategies of the Inspire-

based whole-school models designed by and being implemented at the 
demonstration schools? What are similarities and differences across 
sites? 

c. How and to what degree of fidelity are Sanford Harmony and Inspire 
being implemented overall and at each site? 

d. How and to what degree of fidelity are the professional learning 
modules being implemented overall and at each site?  

 
2. What are teachers’ reactions to the program with regard to: 

a. Impacts on students (prosocial behavior, relationships, social-
emotional learning)? 

b. Training/support by National University? 
c. Quality and usefulness of resources (e.g., modules, Harmony 

materials, etc.)? 
d. Implementation needs (e.g., time demands, effort, etc.)? 
e. Student interest? 
f. Parent involvement? 

 
3. What are the program experiences and reactions of other participants and 

stakeholders (i.e., students, principals, and teachers)? 
 

4.  What are the impacts of the program on student behavior (e.g., disciplinary 
suspensions), attendance, school climate, and teacher practices? 

 
5. What appear to be the best practices used at different sites? 

a. What were the strongest successes? 
b. What were the major challenges? 
c. What are suggested program improvements?  
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Method 
 

Research Design 
 

As with the first year of this evaluation, we employed a mixed-methods design 
using replicated case studies of the 10 participating elementary schools (showcase 
schools). The purpose of this design was to observe firsthand how Sanford and Inspire 
were implemented during the 2018-19 school year and to talk to principals, teachers, 
and students face-to-face regarding their experiences and reactions. We collected data 
from a variety of different measures during March, April, and May of 2019, near the 
conclusion of the 2018-19 school year. These measures are described in greater detail 
in the following section, and the associated instruments are presented in their entirety 
in the Appendices of this report. 

 

Participants 
 

Participants in this study included principals, teachers, and students from 10 
showcase elementary schools in the San Diego (CA) metropolitan area. These showcase 
schools implemented the Sanford Harmony and Inspire programs over the course of the 
2018-19 school year. Five of the schools, designated as “Cohort One,” began 
implementing Sanford Harmony during the 2017-18 school year and encompassed the 
participant group for the Phase I evaluation conducted that year. Five additional 
schools, designated as “Cohort Two,” began implementing the program during the 
2018-19 school year. Though the schools did not belong to a single school district, they 
each were situated within adjacent districts in Southern California. The five Cohort One 
schools received $10,000 for continued participation; each school in Cohort Two 
received $25,000 from National University for participation in the program. 
 

In combination, these schools were attended by an ethnically and socio-
economically diverse population of roughly 5,800 students during the 2018-19 school 
year. A summary of the enrollment in all schools is presented in Table 1.   
 
Table 1  
Demographic Characteristics of Participating Schools (2018-19)2 
 

Site 
Total 

Students 
Black 

% 
Latino 

% 
White1 

% 
Other2 

% 
ELL 
% 

FRL 
% 

Cohort One Schools        

School A 555 1.3 93.3 3.1 2.3 53.9 94.6 

School B 624 7.2 24.5 59.3 9.0 48.4 87.1 

                                                 
2 Demographic statistics provided by Sanford Harmony 
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School C 529 1.3 26.1 53.9 18.7 14.2 24.4 

School D 284 1.4 17.6 62.0 19.0 4.2 13.4 

School E 657 3.5 45.1 24.8 26.6 16.9 20.2 

Total 2649 3.2 43.6 38.2 15.0 30.2 51.7 

Cohort Two Schools        

School F 534 3.4 83.9 7.3 5.4 42.1 76.4 

School G 720 7.4 37.1 46.8 8.7 55.4 90.4 

School H 650 1.1 19.2 63.7 16.0 2.9 15.5 

School I 460 4.1 74.8 9.3 11.8 30.2 59.3 

School J 785 1.8 18.9 68.8 10.5 6.2 10.4 

Total 3149 3.5 42.3 43.6 10.6 26.4 48.1 

1 Race/ethnic categories do not differentiate student population from Iraq and other Middle Eastern 
countries. One school in particular has a high population of students from Iraq.   
2“Other” includes the following race/ethnicity categories: American Indian/Alaska Native, Asian, Native 
Hawaiian or Other Pacific Islander, and Two or More Races. 
 

Measures 
 

Data sources included both quantitative and qualitative measures and are 
described below.    
 

Mid-Year principal interviews. Each of the Cohort Two school principals were 
interviewed via telephone in early March 2019. These interviews were conducted to 
gather information related to the first year of program implementation. The interviews 
covered topics including initial training and onboarding, implementation progress, and 
teachers’ initial perceptions of the program. 

 
Teacher questionnaire. The teacher questionnaire (see Appendix A) was 

adapted from the questionnaire administered in the Morrison, et al. (2017) study and 
included Likert-type and open-ended items addressing such topics as: (a) preparation 
and support for using Harmony; (b) implementation practices and components used; 
(c) perceived impacts on student social-emotional development and learning; (d) 
perceived impacts on school climate overall; and (e) strengths, weaknesses, and 
recommendations. An additional section queried participation in Inspire modules and 
reactions to the modules.  

 
The questionnaire was administered to teachers in participating schools during a 

four-week window near the end of the 2018-19 school year. During this window, the 
questionnaire was administered to teachers using the Qualtrics online platform. As part 
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of this process, the research team coordinated with Harmony program developers, as 
well as school administrators from the participating sites to obtain contact information 
for teachers implementing the program. The research team sent a series of email 
invitations to these teachers inviting them to complete the online questionnaire. The 
research team also coordinated with Harmony program representatives and school 
principals to make teachers aware of the invitation to participate. In total, 257 teachers 
across the participating schools were invited to take the questionnaire, and 200 
successfully completed it in the specified window (77.8% response rate).  

 
End of Year Principal interviews. Principals from each of the 10 participating 

schools were interviewed during site visits in the spring of 2019 using the protocol 
presented in Appendix B. For Cohort Two principals, these interviews were conducted in 
addition to the mid-year implementation interviews. Each interview lasted 
approximately 45-60 minutes and focused on topics including program history, 
implementation, and perceptions of the program including strengths and 
recommendations for improvement. 

 
Teacher focus groups. A subsample of classroom teachers from each of the 10 

implementing schools participated in focus groups or individual interviews during the 
spring of 2019. Focus groups consisted of between two and six teachers and lasted 
roughly 45 minutes. Although questions for teachers followed the same pattern as 
those for school leaders, researchers prompted teachers to discuss their perceptions of 
the program from their positions as first-hand users (see Appendix C for the interview 
protocol). For example, teachers provided more specific information about program 
tools and curriculum, levels of use, student outcomes, and students’ reactions to the 
program. Researchers kept the questioning open-ended and allowed time for teachers 
to add any information they deemed important. 
  

Student focus groups. A subsample of 3rd-5th grade students from each of the 
10 implementing schools participated in focus groups during the spring of 2019. Each 
focus group lasted roughly 45 minutes and consisted of three to seven students. In 
order to conduct the focus groups at times that minimized disruption to each school’s 
daily schedule, some focus groups were conducted with a mix of 3rd-5th grade students, 
while others were conducted with each grade separately. During the focus groups, 
researchers used the protocol and instrument found in Appendix D to invite students to 
share their experiences related to Harmony and their perceptions of its impact and 
outcomes for themselves and their classmates. 

 
Student questionnaire. A brief online questionnaire was administered to 

students in grades 3-5 at the 10 participating schools. In contrast with the other 
measures utilized as part of this project, this questionnaire did not address matters 
specific to the Harmony program; rather, it was used as a broad gauge of how students 
perceive the overall climate in their schools. As presented in Appendix F, the 
questionnaire included items that addressed students’ perceptions of their teachers, 
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their classmates, and their school overall. The questionnaire was administered to 
students in April and May of 2019. In total, 2,113 students from third, fourth, and fifth 
grade from the 10 participating schools completed the questionnaire. Based on 3rd-5th 
grade student enrollment estimates provided by Harmony program developers for the 
participating sites (n = 2,670), this represented an estimated response rate of 79.5%. 
Demographic characteristics of the student sample are presented in Table 2.   
 
Table 2 
Student Questionnaire Sample 
 

 Overall Cohort One Cohort Two 

Grade Level    
3rd Grade 32.2% 33.5% 31.6% 
4th Grade 35.9% 33.8% 38.4% 
5th Grade 31.5% 32.7% 30.0% 

Gender    
Male 50.0% 49.8% 50.2% 

Female 50.0% 50.2% 49.8% 
Race    

Asian 9.2% 11.9% 6.4% 
Black/African American 8.9% 7.5% 10.4% 

Latino/Latina 32.5% 30.8% 34.5% 
White 49.3% 49.8% 48.7% 

Total Students (N) 2113 1059 973 
*81 students did not provide school information  

 
Classroom observations. Across the 10 sites, 58 classrooms were observed 

using the protocol presented in Appendix E. The observed classrooms included those 
from every elementary grade level (K-5th). Researchers were prompted to examine the 
classroom structure and environment including the context of implementation, teacher 
and student activities, and levels of student engagement.  
 

Results: Implementation Context  
 

Schools in Cohort Two began using the Harmony and Inspire programs in the 
2018-19 school year. At the time of data collection, they were in their first year of 
implementation. All five of the schools spanned some combination of grades 
kindergarten through fifth, and four of the five had student enrollments of 500 students 
or more. Three schools were designated as Title I schools. These same three schools 
also noted serving a high proportion of students learning English. Though most of the 
school principals indicated that their schools have experimented with different SEL-
focused programs in the past, only two indicated that their schools are making current 
use of other behavioral/climate focused initiatives during the 2018-19 school year (The 
Great Kindness Challenge and Restorative Practices, respectively). As a group, the 
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schools’ principals possess a large amount of experience as administrators, though 
many are relatively new to their current schools. Four of the five principals indicated 
having 10 or more years of experience as an administrator, while four of the five also 
indicated that they have been at their current school for less than five years.  
 

Implementation Choices  
 

During the mid-year interviews, Cohort Two principals were asked to describe 
why they decided to implement Sanford Harmony/Inspire in their schools. Most 
commonly, participants indicated that they had experimented with other SEL-focused 
initiatives in the past and were looking for a more formalized curriculum that could be a 
good fit for their schools’ goals (n = 4). These principals indicated that they were 
looking for an “anchor” or a program that would give them a “SEL backbone for 
teaching”. Participants also cited the supportive research base for the program (n = 2), 
the program’s alignment with their school’s vision and goals (n = 2), and wider 
adoption of the program within their school district (n = 2) as reasons for adopting 
Sanford Harmony and Inspire. Two principals also cited informal relationships with 
Harmony program representatives as factors; one principal cited that the program was 
free and included a $25,000 implementation incentive as a factor. 
 

SEL Goals  
 
 During the mid-year interviews, Cohort Two principals were asked to describe 
the goals their school identified for social and emotional learning. Three of the five 
principals specifically highlighted a desire to promote kindness in students, help 
students build relationships, and improve the extent to which students get along. 
Similarly, two principals indicated that they were interested in addressing student 
behavior problems and what they perceived to be a negative behavioral climate in their 
schools. These principals expressed that they believe that poor interpersonal 
relationships between students have been the root of many of the behavior problems 
their students have been exhibiting and felt that Harmony could help address these 
issues. A few participants also cited other goals related to social emotional learning. 
These included building student-teacher relationships (n = 2), general communication 
improvements between students (n = 2), helping families with SEL development (n = 
1), executing the goals in their school improvement plan (n = 1), and having a 
successful first year implementation of Harmony (n = 1).  As one principal commented, 
“This year, our focus really supports our bigger goal of building relationships with 
students and families.” 
 
 In terms of the development of these specific goals, principals shared a variety 
of processes. Three of the five principals indicated that their goals arose after 
examining school behavior data from previous years. These principals often indicated 
that many of the misbehaviors their students exhibited could be addressed through 
improved social emotional development and relationship skills. Two principals indicated 
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their schools’ goals reflected input from teachers; one principal indicated their goals 
reflected input from parents.  
 

Mid-year Experiences and Perceptions  
 
 During the mid-year interviews, Cohort Two principals were asked to describe 
their schools’ experiences with implementation of Harmony and Inspire thus far. All five 
principals indicated that their teachers are using and have made the most extensive use 
of the Meet Up and Buddy Up practices. Here, principals highlighted the perceived value 
of these components (including the Quick Connection Cards) and their ease of 
implementation. Three principals indicated that their teachers address Harmony in their 
instructional planning sessions, including those that occur during faculty meetings and 
grade level planning sessions. Multiple principals indicated that their teachers all display 
visual evidence of the Harmony program in their rooms (i.e., Buddy Charts, posters, 
etc.). Two principals specifically indicated that their staff has made extensive use of the 
Inspire modules, with one school even offering the modules to parents. As this principal 
noted, “I really like the on-demand modules. In a lot of cases, they are things that we 
know, but they are things that we have forgotten.”  
 
 Progress and pace of implementation at the mid-point of year one varied among 
Cohort Two schools. Three principals indicated their school has gradually “ramped up” 
implementation, with teachers’ becoming increasingly advanced and effective users of 
the program as the year has gone on. Two principals indicated that implementation of 
the program varied considerably by teacher. In contrast with these schools, two 
principals indicated that their schools have largely been close to full implementation 
since the start of the year. 
 
 During interviews, only two principals highlighted challenges they experienced 
during program implementation. These principals indicated that finding the instructional 
and planning time to implement the Harmony program with fidelity was a challenge 
given the (competing) demands and priority of core subject areas. As one principal 
summarized: “I think it’s all really positive – the only really negative is time.” One 
principal noted that though “it saves you time in the long run,” it is a big investment for 
teachers initially. One principal also shared that their school attempted to begin 
implementation with the program last spring under a different principal, and the staff 
exhibited some pushback given their relationship with the previous administration.  
 
 Overwhelmingly, Cohort Two principals expressed generally positive perceptions 
of the Harmony and Inspire programs during mid-year interviews. All five principals 
indicated their school had positive experiences with implementation thus far and that 
they believe the program has been beneficial to their students. Three principals 
indicated they expected to receive pushback from teachers given the demands of taking 
on a new program, but that implementation has been surprisingly smooth. Principals 
also highlighted specific successes of implementation. These included saving 
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instructional time that would be lost to discipline issues, more positive student 
interactions, improving disciplinary practices across the school, and the creation of more 
speaking opportunities for ELL students. As summarized by principals:  
       

This is exactly the next step that we’ve needed. For teachers, getting 
them to remember the smaller parts is important…. things have gone 
really, really smoothly overall.  
 
I’ve never gotten any pushback from the staff – but they know that I’m 
open to it.  
 
It’s helping to transform the way we approach students. I don’t think that 
we’ve reached a cultural transformation yet, but we’re getting better. 
Discipline is handled more conversationally now.  
 
I love the conversations, and they have gone up with the children…this 
has made a difference.  
 

Summary. At the time of mid-year data collection, principals at Cohort Two 
schools appeared to have positive experiences in beginning their implementation of the 
program. Principals indicated the program meets the SEL goals of their school, and 
though schools were at somewhat different levels of implementation, it appears that, at 
the mid-year point, schools were relatively consistently using program components and 
experienced success with the program overall.  

 

Results: Inspire 
 

The following section presents the results of this study as gathered from the 
teacher questionnaire, teacher focus groups, and principal interviews regarding Sanford 
Inspire. According to the memorandum of understanding (MOU) between the 
participating sites and National University, teachers were to select and complete three 
Inspire modules related to social emotional learning. 
 

Participation 
 

During focus groups, teachers commented on their level of participation in the 
Inspire modules and participation differed by school and by grade levels. The number of 
modules completed ranged from two to six and principals appeared to establish 
different expectations for participation. Specifically, teachers in Cohort One schools 
indicated that stronger emphasis was placed on the professional development modules 
during the first year of implementation and, in most cases, the administrative 
expectation to participate in and complete the online modules was less formalized in the 
second year of implementation. The approach for many schools, across both cohorts, 
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was that teachers complete a number of modules (often two) assigned by the principal 
and then choose a supplemental number of modules to complete independently.  
 

During interviews, principals were also asked to describe their teachers’ 
participation in the Inspire professional development modules, whether or not they 
were beneficial, and if they would be recommended to others. Naturally, levels of 
fidelity varied with each school. Some principals described taking a hands-off approach, 
allowing teachers to select and complete their desired number of modules; other 
principals adopted a more structured delivery, requiring specific modules to be 
completed during specific times. Perhaps the most common method was to integrate 
Inspire modules into regularly scheduled professional development sessions so as to 
avoid asking teachers to complete the modules on their own time. The most popular 
Inspire modules focused on parent engagement and stress management, and many 
initial training sessions employed the Harmony Program’s Meet Up and Buddy Up 
activities with teachers in order to simulate the student’s perspective. Upon reflection, 
the majority of principals acknowledged that they would like to require more Inspire 
modules and have more structure in place for teachers in the future.  
 

Cohort Two schools may have exhibited a higher rate of implementation of 
Inspire modules, though this is only a slight difference. In many instances, schools 
exceeded their minimum requirement for PD; one focus group teacher confidently 
stated, “We’ve gone beyond the compliance,” referring specifically to the expectations 
set forth in the MOU. Cohort One schools, who were in their second year of 
implementation, had a much more relaxed approach to professional development. One 
principal described his/her instructions to teachers simply as: “Here’s the website; go 
for it.”  
 

Reactions 
 

Teachers responded to questionnaire items regarding their experiences with the 
Sanford Inspire modules. These are summarized in Figure 1.  
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Inspire Modules and Teacher Outcomes 

Strongly disagree Disagree Neither agree nor disagree Agree Strongly agree

Knowledge of social and emotional learning content.

Ability to connect with my students.

Ability to effectively implement Harmony.

Ability to manage classroom behavior.

Knowledge of effective practices for teaching social and emotional skills.

Figure 1. Teachers’ questionnaire responses to items regarding Sanford Inspire modules. 
Note: + < 5.0% 
 
 As shown above, Cohort One teachers were generally positive towards the 
Inspire modules. Importantly, most teachers agreed that the modules are helpful for 
developing knowledge of effective teaching practices for social emotional skills, 
knowledge of social emotional content, and improving their ability to connect with their 
students. Levels of agreement were mostly comparable between teachers in the two 
cohorts. While not statistically significant, the most notable difference was that Cohort 
One teachers were more likely to agree that the Inspire modules helped improve their 
knowledge of effective social emotional skill teaching practices. 
 
 Teachers further discussed their overall reactions concerning the Inspire modules 
during focus groups. Attitudes towards the modules varied by individual, but broadly 
speaking, teachers largely recognized the value of the modules and agreed that they 
were beneficial. However, this view hinged on the teacher’s perception of workload; for 
some, the modules were viewed as yet another work demand. One teacher 
commented, “At the end of the day, that’s not what I want to do. I have papers to 
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grade.” Another responded that while the modules were beneficial, “It’s about me 
finding time to use it.” This sentiment, while it certainly existed as an undercurrent for 
many teachers, was not the predominant view. Instead, most teachers reported going 
beyond their professional development requirements, having completed additional 
modules voluntarily because of their relevancy and perceived importance.  
 

Principals also commented on the benefits of the Inspire modules and whether or 
not they would recommend them to others. Principals in both cohorts generally found 
the modules to be positively beneficial for all teachers, though the modules were more 
impactful for new teachers. Veteran teachers, according to the respondents, found 
them to be “well-designed,” “professional,” and of “high quality,” but the content was 
more “validating” for experienced teachers than educational. Similarly, principals agreed 
they would recommend the modules to others. A common suggestion was to include 
more opportunities for parental engagement.  
 

Best liked features. Teachers commented on the strengths of the Inspire 
modules during focus groups. Teachers generally agreed that the modules were user-
friendly and that they preferred the shorter modules; 60-minute modules were too long 
for some. Teacher survey respondents highlighted a number of features that they liked. 
Predominantly, teachers acknowledged the ease of access, variety of topics, and clarity 
of the content presented in the modules. For some, the modules were described as 
informative and educational. One teacher said, “The modules were solid teaching pieces 
that were helpful to me as an inexperienced teacher.” Other, more veteran teachers 
indicated that the modules reaffirmed their teaching methods, saying, “Some gave me 
an ‘ah ha’ thought while others gave me the ‘that’s what I’m doing, that makes me feel 
good to know’ thought.” Another said, “They were short and well designed. Even if the 
topic was something I had already learned, the lessons were good review and inspired 
me to use strategies.” In general, teachers in both cohorts found the Inspire 
professional development modules to be well-designed, relevant, engaging, easily 
digestible, and accessible.  

 
Least liked features. In terms of those aspects or features that were least 

liked by participants, teachers in focus groups often cited their disagreement with how 
the modules were implemented, with some suggesting that the content was common 
sense and felt like busy work. Criticism of the Inspire modules centered primarily with 
the implementation rather than the quality of their design or usefulness. On the teacher 
questionnaire, many respondents declined to answer the question dealing with areas of 
improvement for the program. Of those who did, the primary criticism of the Inspire 
professional development modules included the following:  
 

• Some modules were too lengthy:  
 

o Those lasting longer than 30 minutes aren't as appealing because of our 
limited professional development time.  
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o Some were too long. Try to stay on point. Don't repeat. Again, we don't 

have much time. I watched several on my own time. 
 

• Teachers did not appreciate the quizzes at the end of the module:  
 

o Having to be quizzed. 
 

o The quizzes. I get test anxiety, but even if the modules quizzes are small 
it still stresses me out. 
 

• Inability to self-pace through the modules:  
 

o The pace of the modules could be faster. 
 

o I couldn't go at my own pace. 
 

• Some topics seemed overly basic: 
  

o I wish they offered more advanced and specific topics that I have not 
already received professional development on. 
 

o Much of what I saw I am already implementing in the classroom. Not 
much new information. 
 

o As an experienced teacher, much of the information seemed obvious, felt 
like the module was ‘talking down to me.’ 

 
Summary. Overall, the Inspire professional development modules were received 

positively, with most criticism stemming from a lack of time provided to complete the 
modules or from veteran teachers who saw the information as rudimentary. During 
teacher focus groups and principal interviews, when asked if they would recommend 
the Inspire modules, all respondents indicated that they would, though many also 
acknowledged that the modules are likely more beneficial to new teachers than for 
veteran teachers. Still, teachers viewed the modules favorably and appreciated that the 
modules often provided reinforcement and confirmation of their teaching practices. 
 

Results: Harmony 
 

The MOU between the participating sites and National University outlined 
expectations for Harmony program implementation. Expectations included the 
establishment of school-wide SEL goals and that each teacher within the school would 
(a) incorporate lessons from at least one unit of Sanford Harmony and (b) implement 
Buddy Up and Meet Up activities daily. 
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The following sections present the results of data collected regarding Sanford 

Harmony. We first review findings regarding the implementation context and support 
for implementation. Then, we review results pertaining to program implementation, 
student outcomes, reactions, and recommendations. In each section, findings from the 
10 participating schools are aggregated in order to provide a more complete picture of 
the participants’ consensus across each of these categories. Where applicable, however, 
nuanced differences that arose between Cohort One and Two schools are also noted. 
Frequencies and descriptive statistics for the teacher and student questionnaires are 
presented in Appendices G and H, respectively.  

 

Training and Professional Development 
  

During focus groups, teachers from both Cohorts of schools discussed the 
training and professional development they received from Sanford Harmony. Cohort 
One teachers indicated that the amount of training received decreased significantly 
since the previous year when it was first implemented; many attributed this decline in 
training to their familiarity with the program. Still, most administrative teams in Cohort 
One schools maintained expectations for regular professional development using 
Harmony either on a whole-school, grade-level, or individual scale. Similarly, Cohort 
Two school teachers described a robust and ongoing schedule of training throughout 
the school year, provided jointly by Harmony and by school and district leaders. Some 
teachers reported collaboration with other schools within their district, which also 
boosted incentive to participate.  
 

Teachers indicated more excitement and enthusiasm from school leaders during 
their first implementation year (Cohort Two), but overall, both cohorts agreed that they 
had a strong support network from leadership. Some respondents in Cohort Two 
indicated they felt overwhelmed at the start of the year and that full implementation 
took some time, but there was no shortage of additional support for the use of 
Harmony in the classroom. With respect to ongoing professional development, most 
respondents felt that it is needed only minimally. Some explained that refresher courses 
might be beneficial for teachers, but that the real point of emphasis should be on 
training new teachers. Additionally, teachers expressed a desire for more opportunities 
to view Harmony modeled successfully by other teachers. Peer-to-peer modeling was 
requested from teachers in both cohorts; some suggestions included receiving in-school 
training from fellow teachers who have had success using Harmony, creating online 
video resources of teachers successfully implementing Harmony lessons, and taking 
school site visits to observe Harmony in action. Altogether, teachers articulated that 
professional development should take a more useful and authentic format through 
modeling.  
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Program Implementation 
 

The implementation of the Harmony program varied widely among schools and 
teachers across both cohorts. Based on responses from principals during year-end 
interviews, classroom implementation appeared to be fragmented in terms of Harmony 
practices implemented and the frequency and regularity of their implementation. One 
principal referred to this style of implementation as “a bunch of villages.” However, it 
was not unusual for schools to institute a common time for Harmony implementation; 
this shared time often took place at the start of the school day and ranged from 15 
minutes to one full hour and teachers predominantly utilized this time for Meet Up and 
Buddy Up activities.   
 

Differences between cohorts were minimal, though principals’ responses 
suggested that Cohort One schools (second year implementers) implemented Harmony 
with more fidelity than did Cohort Two schools (first year implementers). Cohort One 
schools saw an increase in Harmony implementation in the second year compared to 
the first; this likely can be attributed to the growing familiarity with the program and 
the favorable attitudes towards the program that spread by word-of-mouth. In addition, 
Cohort One principals indicated that the first-year implementation consisted mainly of 
Meet Up and Buddy Up, whereas the second year of implementation saw a pivot 
towards Harmony curriculum in the form of storybooks and lessons.  

 
Principals mostly recognized that successful implementation hinged on school 

leaders and on teachers; Harmony and its professional development support was 
sufficient. One principal commented, “The materials were great. It’s on us.” There was 
little pushback received from teachers, according to most principals, as teachers were 
willing to adopt the program to varying degrees. Of those teachers who have not 
implemented the program, either at all or to a minimal degree only, the most common 
reason given was a lack of time. Indeed, the largest barrier to full implementation of 
Harmony seems to be the time constraint. One principal noted that the best strategy for 
overcoming this barrier was to collaborate with other principals and with the Sanford 
Harmony representative, as many schools face similar challenges for implementation. 
Another principal believed strongly that the mindset should shift from “implementing 
Harmony” to “developing personal relationships” with students.  
 

Next, on the questionnaire, teachers were asked to report their perceptions and 
use of specific program components using Likert scales. In specific, teachers were 
asked about their frequency of use and perceptions of each of the Sanford Harmony 
program tools including the Meet Up & Buddy Up, Quick Connection Cards, and Grade-
Level Lesson & Activity Manuals. Use was rated on a scale of (a) never, (b) rarely, (c) 
occasionally, and (d) frequently. Overall usage by cohort is displayed in Figure 2.  
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Figure 2. Frequency teachers indicated occasional and frequent use of Harmony 
program tools.  
Note: + < 5.0%, * p < .05 

 
Overall, teachers occasionally or frequently used most Sanford Harmony program 

tools. The most frequently used program tools were the Meet Up & Buddy Up Guide, 
Quick Connection Cards, Grade-Level Lesson & Activity Manuals, and Storybooks. While 
the Guide, Cards, and Manuals are available at all grade levels, the Storybooks are only 
available in pre-K through second grade. The least used program tools were the 
Harmony Home & School Connections and the Buddy Time Sing-Along CD (pre-K 
through second grade only). We did observe a statistically significant difference in 
reported usage of select tools between teachers of the two cohorts. Cohort One 
teachers were significantly more likely to indicate use of Grade-Level Lesson & Activity 
Manuals and Storybooks as compared with Cohort Two teachers. 
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In addition to reporting frequency of use, teachers that indicated they never 

used a specific Harmony tool were asked to indicate why the tool was not used. As part 
of the study, schools agreed to implement Meet Up & Buddy Up, Quick Connection 
Cards, and the Grade-Level Lesson & Activity Manuals. Teachers indicated not using 
Meet Up & Buddy Up due to not knowing how to use these activities, whereas they 
indicated not having enough time for the Lesson & Activity Manuals. Teachers indicated 
both of these reasons for the Quick Connection Cards.  
 

During the focus groups, teachers were asked to describe what implementation 
of Harmony looked like in their classrooms and to provide more information on the 
components that they use most and least. Consistent with what was reported on the 
questionnaire, many teachers indicated that they used the Meet Up and Buddy Up 
activities almost daily. Respondents said that they regularly used Meet Up at the start of 
the school day and after lunch as a way to regroup and refocus students. Often, Meet 
Ups were used to discuss and resolve classroom-related issues or problems that had 
arisen. Similarly, Buddy Up was a popular aspect of the Harmony program with most 
teachers, many of whom reported using the Buddy Up format to integrate academic 
content in addition to the socio-emotional activities. For some, the Buddy Up activities 
“became more of a distraction;” according to one teacher, “They [students] weren’t 
mature enough to move around the room and meet with their buddy. But that’s why 
we’re doing this, to be more mature and empathetic.” Another frequently used feature 
was the “highs and lows” or “peaks and valleys,” which asks students to describe their 
highest and lowest points of the day. Teachers often used this activity at the end of the 
school day.  
 

Also consistent with the questionnaire, teachers commented in focus groups that 
they used the Storybooks and lessons less frequently than the Meet Up and Buddy Up 
activities. A common criticism of the Storybooks was that they are too lengthy and 
require multiple days to complete. Still, many respondents indicated that they use the 
Storybooks about once per week on average. Harmony lessons, too, were described as 
being especially lengthy and time-consuming. Teachers expressed that these lessons 
should be broken up into smaller chunks for easier implementation. And, on more than 
one occasion, teachers explained that they reserved the Harmony lessons as activities 
for substitute teachers to use in their absence.  

 
When interviewed, students discussed how frequently they used different 

Harmony components. Students’ responses generally affirmed the findings from the 
teacher focus groups and questionnaire. Roughly half of the student focus group 
participants indicated their teacher used the Meet Up component daily or almost daily. 
The majority of students indicated that Buddy Up is used by their teacher weekly or a 
few times per week. Students’ impressions of how often the Harmony Lessons were 
used varied. The most common response from students was that Lessons were used 
monthly or infrequently. Student responses varied however, from use that was weekly 
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to almost daily. Other students seemed unfamiliar with the lessons overall. Notable 
differences did not appear between students in different cohorts or grade levels in 
terms of the frequency in which any of the major Harmony components were used. 
 

Teachers were also asked to rate the effectiveness of each Sanford Harmony 
program tool (see Figure 3).  
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Figure 3. Respondent perceptions regarding Harmony program tool effectiveness. 
Note: + < 5.0%, * p < .01 

 
Teachers’ perceptions of effectiveness generally mirrored their frequency of use: 

Meet Up & Buddy Up Guide, Quick Connection Cards, and Grade-Level Lesson & Activity 
Manuals were considered the most effective program tools, while the Harmony Games, 
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Harmony Home & School Connections, and Buddy Time Sing-Along CD were considered 
the least effective. The only statistically significant difference in ratings of program tool 
effectiveness was on the Grade Level Lesson & Activity Manuals. Cohort One teachers 
were significantly more likely than Cohort Two teachers to rate this tool as effective. 
 

Classroom observations. To accompany the above information provided by 
principals, teachers, and students with regard to their use of the program, the research 
team conducted classroom observations during site visits in order to observe the 
program’s use firsthand and collect descriptive information with regard to its live 
implementation. Across the 10 schools, a total of 58 classrooms were visited for roughly 
20 minutes each. In analyzing the data gathered from these observations, particular 
attention was paid to differences that emerged between Cohort One and Two schools. 
Across both cohorts, however, it is apparent that teachers integrated Harmony 
materials into their classroom to varying degrees and levels of overtness. These factors 
seem to be dependent upon the teacher and less so on the school or cohort.  

 
Classroom environment. Almost all classroom teachers from Cohort One had 

materials visibly posted in their rooms that were relevant to the Harmony program. It 
was less often the case, however, that the classroom environment displayed Harmony-
specific materials. For instance, many teachers advertised classroom goals on the walls, 
but the term “Harmony” was rarely articulated on the materials. Rather, most of the 
observed classroom walls featured classroom goals such as Be Kind, Encourage Others, 
Include Others, Be Helpful, Hand in Work on Time, and Be Polite.  

 
Buddy Boards were prevalent, in some form, in nearly all classrooms. Because a 

standard Buddy Board is not provided by Harmony, teachers displayed their boards in 
creative ways, with most using numbering and calendar systems coupled with student 
names and, on occasion, pictures of students’ faces. 

 
Similar to Cohort One, classroom teachers in Cohort Two also commonly 

displayed materials that were related to basic tenets of the Harmony program: 
classroom goals, contracts, and rules of acceptable social conduct. However, materials 
that explicitly referenced Harmony by name were rarely observed. Most visual aids 
referred vaguely to “Classroom Goals” or a “Class Contract” in lieu of directly 
referencing the program by name. And, similar to Cohort One, the use of Buddy Boards 
was nearly ubiquitous, and formats and styles varied by teacher.  
 

Teacher activities. Researchers also documented specific teacher activities that 
were conducted in class during the observation periods. As was the case with classroom 
environments, teacher activities regarding Harmony instruction varied greatly. The 
primary activities observed were Meet Up and Buddy Up, with some teachers 
conducting formal Harmony lessons and games such as the empathy game. There did 
not appear to be a common sequence to the activities, as some teachers led the class 
with Meet Up and others with Buddy Up and vice versa. Observation data suggested 
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that Cohort Two teachers implemented Harmony lessons with more fidelity than Cohort 
One teachers.  
 

Broadly speaking, classroom teachers used the Meet Up activity as a “circle” 
routine, where students first greet each other and then discuss either a prompt that 
was provided them (such as “What do you want to be when you grow up?” and “Name 
one thing that you could do to make your parents’ lives easier”) or other topics such as 
their weekend plans. The Meet Up session usually served one of two purposes: either 
as an introductory activity at the beginning of class or as a way to regroup and 
transition between activities. In most Meet Up activities, though, students participated 
in a teacher-facilitated conversation, wherein students responded to discussion 
questions, often using the Plush Z character to indicate which student was the lead 
speaker in the moment. The Meet Up activity also was used for storybook readings and 
lessons.  
 

From here, teachers often migrated to the Buddy Up activity, breaking up 
students into small groups or pairs and often using a Quick Connection card or the 
Commonalities Board to spark conversation between them. Students typically rotated 
buddies each week, and nearly every classroom utilized some form of a Buddy Board to 
depict the assigned groups or partners. During Buddy Up time, most teachers floated 
around the rooms, observing student interactions and offering guidance when 
necessary. In several instances, teachers asked students to return to the Meet Up space 
(usually a carpeted area) for a group reflection and sharing.  
 

The Harmony-related teacher activities can be described as adopting either a 
formal or an informal approach. Formal activities included a Harmony lesson, which 
contained specific learning content (such as a discussion on conflict resolution using 
prescribed steps) and connected other areas of learning (such as a discussion of 
character traits from a storybook reading or other related content). Informal activities 
included semi-structured discussions or question and answer sessions that did not 
include specific academic or socio-emotional content. It should be noted that in at least 
one classroom, the teacher integrated the Harmony content into another area of 
curriculum; during the Buddy Up session, pairs of students responded to the book The 
Kite Without a Thread, which emphasized the importance of family and community, by 
constructing a shared kite. The activity required close following of directions and even 
some basic mathematical concepts (students had to use a yardstick to measure and cut 
six feet worth of ribbon for the kite). Some teachers in Cohort One used Harmony 
activities to overlap and even reinforce other curriculum goals.  
 

Similar to Cohort One, teachers in Cohort Two primarily utilized the Meet Up and 
Buddy Up activities in their classrooms rather than structured lessons. These activities 
hinged mostly on teacher-facilitated discussions in which students responded to 
prompts that were almost always derived from Harmony materials. As was the case in 
Cohort One, teachers in Cohort Two classrooms acted as facilitators, moderators, and 
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instructional guides as they helped students navigate through the Harmony activities. 
Classroom management varied with each teacher; some worked harder to keep 
students focused and on-track, whereas others were more tolerant of higher levels of 
student chatter, which sometimes veered off-topic. In both cohorts, teachers often used 
Harmony activities as an opportunity for students to work independently or in small 
groups, while they prepared to transition into the next learning activity.  
 

Compared to Cohort One, it appeared that Cohort Two teachers relied more 
heavily on Harmony lessons and more closely followed the lesson book. Generally 
speaking, Cohort One teachers integrated Harmony activities with other areas of 
curriculum.  
 

Student activities. Across both cohorts, student activities remained relatively 
consistent, as teachers mostly implemented the Meet Up and Buddy Up routines into 
their classrooms. Although Cohort Two leaned slightly more on Harmony lessons, 
students in both cohorts exhibited high levels of engagement, interest, and participation 
during Harmony time despite the wide range of pedagogical approaches used by 
teachers. Below is a list of some common activities that were observed during Meet Up 
and Buddy Up times:  

 
• Games: Empathy game, Commonalities Board, finger soccer 
• Caterpillar cards 
• Friend files 
• Worksheets: Feelings thermometer, thought bubble, character traits 

• Role-playing scenarios 
• Quick Connection Cards 
• Staring contests 

• Communication bloopers 
• Conflict resolution  
 
For the most part, Cohort One students seemed to have a strong familiarity and 

understanding of Harmony activities and transitioned easily between tasks. This finding 
suggests that in most classrooms, Harmony is implemented with routine. Many 
classrooms began with some variation of a Meet Up session, usually seated on a 
common floor space. During this time, students often began with an introductory 
exercise and then followed with a review of information such as classroom goals. 
Students also were expected to sit attentively while listening to their peers and to be 
positive in their engagement with one another. Meet Up activities ranged from being 
passive – such as sitting still and listening to a story – to more participatory tasks such 
as working with objects and engaging in role-playing scenarios. Similarly, Buddy Up 
activities sometimes required that students work together quietly, and at other times, 
permitted more boisterous interactions (such as playing finger soccer). Regardless, 
students were mostly on-task, with the teacher intervening in situations where students 
got off-task or became disruptive. The conversations that occurred during the Buddy Up 
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meetings would occasionally devolve into other areas, but teachers redirected students 
when necessary.  
 

In terms of student engagement, both cohorts exhibited a high level of student 
attentiveness and interest, and in many instances, students showed excitement during 
Harmony activities. Additionally, students in both cohorts were extremely positive 
towards one another; researchers commented on this a number of times in their 
observations, noting specific examples of kindness, respectfulness, and politeness 
towards their peers. Student activities in Cohort Two classrooms echoed much of what 
was observed in Cohort One schools; students engaged in many of the same activities 
featured in the Meet Up and Buddy Up routines, and teachers behaved similarly.  
 

Similar to Cohort One, students in Cohort Two demonstrated enthusiasm for 
Harmony activities. Although only first-year implementers, most Cohort Two students 
were familiar with Harmony practices and routines and were able to transition easily 
between tasks. Further, students understood and used Harmony-specific language and 
kinesthetic movements, which suggests the program is used regularly and with 
consistency. In some instances, students seemed fidgety or agitated, particularly in 
larger classes of lower grades where everyone was expected to sit quietly while 
everyone shared during Meet Up time. Regardless, students generally expressed 
eagerness to participate.  
 

Summary. Overall, participants from both cohorts expressed satisfaction with 
the training and professional development they received, and appear to be making 
regular, albeit somewhat incomplete or inconsistent, use of the program.  

 
In terms of training, a few differences arose between the cohorts during the past 

year. Cohort One teachers indicated that the amount of training received for Harmony 
has decreased noticeably since the previous year when it was first implemented. Many 
attributed this decline in training to their increased familiarity with the program. Still, 
most Cohort One schools maintain expectations for regular professional development 
using Harmony either on a whole-school, grade-level, or individual scale. Cohort Two 
teachers highlighted that they participated in a robust and ongoing schedule of training 
throughout the past year, provided jointly by Harmony and by school and district 
leaders.  

 
Multiple data sources suggested that Meet Up and Buddy Up activities are the 

most consistently used program components in both cohorts. Though teachers rated 
nearly all of the program components as highly effective, not surprisingly given their 
use, these components were typically rated the highest among teacher questionnaire 
respondents. Though data suggest that teachers also make use of other core program 
components (notably, the Lessons and Storybooks), use of Meet Up and Buddy Up 
appear to be the most prominent components teachers implement. Consistently, 
students were observed exhibiting a high degree of engagement and enthusiasm for 
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participating in these Harmony activities, as well as the Harmony lessons, during the 
classroom visits.  

 
In terms of program use, differences between cohorts were generally minimal, 

though principals’ responses suggested that Cohort One schools may have implemented 
with more fidelity than Cohort Two schools. According to many Cohort One principals, 
their schools saw an increase in Harmony implementation in the second year compared 
to the first. This can likely be attributed to the growing familiarity with the program and 
the favorable attitudes towards the program that spread from teacher to teacher. 
Furthermore, this finding was buttressed by the results of the teacher survey, which 
found that Cohort One teachers were significantly more likely to indicate use of Grade-
Level Lesson & Activity Manuals and Storybooks as compared with Cohort Two 
teachers. 
 

Perceived Student Outcomes 
 

During the questionnaire, teachers were prompted to rate the effectiveness of 
the Sanford Harmony program in addressing student outcomes. As displayed in Figure 
4, they generally viewed the program as effectively impacting a variety of areas.   
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Figure 4. Respondent perceptions regarding student outcomes of the Sanford Harmony 
program.  
Note: + < 5.0%; *p < .05, **p < .01. 
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Overall, teachers noted that the program was at least somewhat effective in 

positively influencing nearly all student outcomes. Over three-quarters of teachers 
across both cohorts indicated that the program was effective for half of the outcomes 
(respect for one another, relationship skills, empathy for others, acceptance of diversity, 
and social awareness). Teachers were less likely to indicate Harmony was effective on 
impacting academic achievement (43.0% indicated at least somewhat effective). There 
were statistically significant differences in perceptions between teachers of the two 
cohorts on the effectiveness of Harmony for several outcomes. Cohort One teachers 
were significantly more likely than Cohort Two teachers to indicate Harmony has been 
effective in impacting respect for one another, empathy for others, responsible 
decision-making, relationship skills, self-management, and self-awareness.   

 
During the focus groups, teachers in both cohorts discussed the benefits of the 

Harmony program. Their responses ranged widely, citing numerous ways in which the 
program has benefited both the student and the teacher. Perhaps most predominantly, 
Harmony has equipped students with the necessary tools for understanding one 
another better. Teachers reported that the program has cultivated a supportive 
classroom environment where students “feel known and heard” and, as a result, “they 
have become empowered.” In this setting, students show more empathy towards one 
another, and in general, demonstrate more social awareness of their actions. One 
teacher noted, “They’re more aware of how their actions affect other people.” Several 
mentioned that the information gleaned from Harmony activities such as Meet Up 
helped to explain student behavior. One person recalled an example of a student who 
was dealing with the recent incarceration of her father, how she shared this with her 
class, and how her peers collectively supported her. Although respondents could not 
definitively say that the Harmony program has directly impacted academic performance, 
some did imply that the program has helped with attendance problems indirectly.  
 

Teachers also commented on the changes they observed as a result of using 
Harmony. Most obvious was the consistency in language that was used. Teachers noted 
that students had a common vocabulary to express their feelings, and this allowed them 
to share more frequently. According to one teacher, “It [Harmony] builds a community 
where they feel safe. Once they feel safe they talk about their emotions.” Perhaps the 
most noticeable change in behavior was students’ willingness to share and confide in 
one another.  
 

In terms of differences between cohorts, both seemed to echo one another with 
respect to student behavior. Teachers in Cohort One reported that implementation 
seemed to go smoother in the second year. This was reaffirmed in some of the 
responses from Cohort Two teachers, who expressed that it took time, several months 
in most cases, for students to build and trust this type of supportive environment.  
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Lastly, students also shared perceptions of the program’s impact. During focus 
groups, students were asked to describe lessons they have learned this year from using 
the program, and were also asked to share examples of them applying Harmony 
strategies on their own. When asked if there is “anything that your teacher does to help 
students get to know each other better?” students in over half the focus groups from 
both cohorts explicitly mentioned Meet Up and Buddy Up activities, and many groups 
made specific mention of the Quick Connection Cards. As described by several students:  
 

We have a circle in the morning. We listen to each other, we get along 
starting with the circle. Sometimes we don’t get along and she reminds us 
of the Harmony goals. 
 
We do Buddy Ups and we get these questions and we ask each other. 
 
(We use the) compliment can. Everybody sits in a circle and picks out a 
stick with somebody’s name. You say something nice about them. 
 
We started doing the Harmony circle, and we’ll buddy up. 
 
Sometimes we do this thing called peace circle. We pass a turtle around 
and say how we feel - like a five or a ten. 

 
When asked if they had learned strategies to help them get along with their 

classmates, students highlighted a variety of Harmony and non-Harmony related 
activities and strategies. Most frequently, students highlighted lessons they have 
learned or actions they have taken to help make everyone in their class feel like they 
belong. In roughly three-quarters of the focus groups, students shared examples of 
things they have done in this area, many of which appeared to be specifically related to 
Harmony. Specifically, students cited examples such as learning to listen to other 
students, not judging students who are different, and providing comfort to classmates 
who may be upset. Student comments included:  
 

I think making people feel like they belong starts inside of that person, 
they have to not be shy and open up so that other people can know. 
Harmony helps us have those conversations. 
 
We have learned to communicate with each other, telling each other how 
we feel.  
 
We have learned a lot about listening and how to make people feel like 
they belong. 
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If (somebody is) different, you don’t judge them or act like they’re 
different from everybody else; try to treat them like you would want to be 
treated.  

  
Focus group participants also highlighted strategies that they have learned this 

year that have helped them solve problems and talk and listen to others. Though 
lessons learned in these areas were mentioned at a slightly lower frequency than those 
involving inclusion, students in over half of the focus groups explicitly mentioned 
lessons of these types. These included strategies such as the “step it up” technique, 
deciding whether to approach a problem as a “turtle, shark, or owl,” strategies for 
deescalating disagreements, and strategies to help them manage their feelings, all of 
which appear to originate from Harmony lessons. Some comments included:   
 

There are different personalities. You need to figure out what is the 
problem and figure out how to solve (it). 
 
I ignore the person if it’s a small problem; if (it’s a) big problem tell the 
teacher.  
 
Basically, if you are getting in a fight you have to get along by relaxing 
and taking a break from the person. 

 
When asked to share examples of how they have applied Harmony lessons 

outside of school, students shared examples that ranged from use in after school 
activities (i.e., organized football, theatre class) to those that involved neighborhood 
friends, siblings, and cousins. Students from fewer than half of the focus groups 
explicitly tied their examples to something specific they learned from the Harmony 
program. Rather, most students shared examples of applying problem-solving 
strategies, helping others, sharing, or making friends with new people that appeared to 
be the result of lessons derived from a variety of sources (e.g., parents, teachers, 
Harmony, etc.). Of those students who tied their examples explicitly to Harmony 
instruction, most examples dealt with strategies students had learned to problem-solve 
in social situations, strategies for managing emotions (particularly anger or frustration), 
or efforts students made to be kind to others. 
 

At the bus stop, kids talk about a kid they don’t like. (They) talk behind 
his back. With Harmony you know how to speak up and defend that 
person. 
 
My brother and sister were bored, so I played a game from Harmony, 
friendship web. (You) hold one end of yarn, (then) throw it to another 
person, (and) give a compliment. 
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One time I was fighting with my sister and one of us got in trouble – then 
I said sorry, and that was the first time I said ‘sorry’, and I’m pretty sure 
that was the first time I’ve done that. 
 
If I hadn’t done Harmony I couldn’t have done this. I checked a kid and 
he punched me (while playing lacrosse) and my first instinct was to push 
back but Harmony taught me to cool it, and the other kids got thrown out. 

 
Student questionnaire results. To complement the findings above that 

summarized teacher and student perceptions of the program’s overall impact, 
information on school climate was also gathered to help ascertain how, if at all, the 
program may be functioning to improve student behavioral outcomes across the schools 
more broadly. The student questionnaire encompassed items that asked students about 
their perceptions of the overall climate in their schools across five areas: social 
relationships, support for learning, individuality/diversity, safety/bullying, and discipline. 
Consistent with the results of the student questionnaire during the first year of this 
project, across the vast majority of items in each of these categories, students 
expressed highly positive perceptions.  
 

Social relationships. In both Cohort One and Cohort Two schools, nearly all 
students reported that their teacher cares about students, and roughly 90% felt that 
their teachers understand their needs. Roughly 80% of students in both cohorts 
reported that overall, students like each other and care about each other. For schools in 
their second year of Harmony implementation, this represented a slight increase in 
comparison to student questionnaire results from last year, in which roughly 75% of 
respondents expressed that this was the case. In both cohorts, close to 90% of 
students indicated that they are glad they attend the school they do. 
 



SANFORD HARMONY & INSPIRE EVALUATION 2019     29 

© Johns Hopkins University, 2019 

 
Figure 5. Students’ questionnaire responses regarding social relationships. 
Note: + < 5.0% 
 

Support for learning. In both cohorts, nearly all students reported that their 
teacher wants them to do well and provides them with help when they need it. Nearly 
90% of participants indicated that their teachers praise them when they work hard. In 
both cohorts, over 80% of participants indicated that students help one another learn, 
and roughly 70% feel that most of their classmates behave well in school. For the 
Cohort One schools, these responses represent a visible improvement over what was 
reported by students last year. In the first-year questionnaire, only about 70% of these 
students indicated that their classmates help each other learn, and only a little more 
than half agreed that most of their classmates behave well in class.    
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Figure 6. Students’ questionnaire responses regarding support for learning 
Note: + < 5.0% 
 

Individuality and diversity. In both cohorts, over 90% of students indicated 
that they like getting to know students who look different than them, and that students 
of different races and backgrounds get along well with each other in their school. Just 
under 90% of students expressed that they feel accepted at their school. This same 
proportion also indicated that students of different races and backgrounds are treated 
fairly at their school. For the Cohort One schools, there was a slight increase from the 
responses provided by students on the questionnaire last year. On last year’s 
questionnaire, just over 80% of students in these schools indicated that students of 
different races and backgrounds are treated fairly.  
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Figure 7. Students’ questionnaire responses regarding individuality and diversity 
Note: + < 5.0% 
 

Safety/bullying.  In both Cohort One and Two schools, nearly 90% of students 
indicated that they feel safe at their school, and over 80% indicated that their 
classmates generally get along with one another. In both groups, around 80% of 
participants indicated that students at their school respect one another and try to 
understand each other’s feelings. For the Cohort One schools, these two findings 
represent an improvement from what was reported by students last year. A year ago, 
fewer than 70% of participants indicated that students try to understand others’ 
feelings, and only about two-thirds reported that students in their school respect each 
other.  
 

In terms of discipline, in both Cohort One and Cohort Two schools, over 85% of 
participants reported that students in their school know what the school rules are. For 
the Cohort One schools, this marked a slight improvement over what was measured last 
year, when around 80% expressed that this was the case. Across both cohorts, roughly 
90% reported this year that students know what happens if they do not follow school 
rules.  
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Figure 8. Students’ questionnaire responses regarding safety and bullying  
Note: + < 5.0% 
 

 
Figure 9. Students’ questionnaire responses related to discipline 
Note: + < 5.0% 
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Slight differences did appear, however, in terms of the proportion of students 
rating items as “definitely true.” Though the proportion of students rating items as 
either mostly true or definitely true was highly consistent between the groups, on 
several items, the Cohort Two group had a noticeably higher proportion of students 
provide “definitely true” ratings. In comparison to the Cohort One group, a noticeably 
higher proportion of students in the Cohort Two group expressed it was “definitely true” 
that…  
 

• Most of their classmates behave well in class (22.6% compared to 12.5%) 

• Students in their school help one another learn (35.5% compared to 25.7%) 
• Students try to understand others’ feelings (38.1% compared to 28.4%) 
• Students generally get along with one another (32.4% compared to 22.3%) 

• Students know what happens if they don’t follow school rules (64.7% compared 
to 56.7%) 

 
Cohort One: Changes since Year One. Though the questionnaire results for 

the Cohort One schools were mostly consistent with what was reported by students last 
spring after completing their first year of Harmony, visible improvements were observed 
for several items. As compared with what students reported on the questionnaire last 
year, this year students in these schools were more likely to express that:   
 

• Students in their school like each other (Roughly five percentage point increase 
from last year) 

• Students care about one another (≈5 percentage point increase)  

• Students know what the school rules are (≈5 percentage point increase) 
• Students help one another learn (≈10 percentage point increase) 
• Students try to understand each other’s feelings (≈10 percentage point increase) 
• Students of different races and backgrounds are treated fairly (≈10 percentage 

point increase) 

• Students behave well in class (≈15 percentage point increase) 
• Students respect one another (≈15 percentage point increase) 

 
Summary. Overall, participants in both cohorts consistently expressed that they 

believe the program played an important role in enhancing a variety of student 
outcomes. On the survey, teachers frequently reported that the program has been 
effective in helping students improve their relationship skills, empathy for others, 
acceptance of diversity, and social awareness. Cohort One teachers, now in their 
second year of Harmony use, were significantly more likely than Cohort Two teachers to 
indicate that Harmony is effective in impacting students’ respect for one another, 
empathy for others, responsible decision-making, relationship skills, self-management, 
and self-awareness.  
 

Teachers reiterated and expanded upon these responses during the focus 
groups. Teachers noted that Harmony has equipped students with the necessary tools 
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for understanding one another and has given students a vocabulary and consistent 
language to express their feelings to others. Teachers believe that this has been key in 
helping students feel more comfortable in interacting with their classmates.  
 

Students highlighted a variety of lessons that they have derived from 
participating in Harmony, and shared examples of ways they have applied the program 
strategies both inside and outside of school. Students frequently mentioned Meet Up 
and Buddy Up as activities that have helped them get to know their classmates. 
Students also frequently highlighted strategies they have learned to help make 
classmates feel that they are included. Students cited examples such as learning to 
listen to other students, not judging students who are different, and providing comfort 
to classmates who may be upset. In sharing examples of applying Harmony strategies 
outside of school, students often provided examples of instances where they problem-
solved in social situations, effectively managed being angry or frustrated, or made an 
effort to be kind to someone else. 
 

Lastly, results from the student questionnaire suggested that both Cohort One 
and Two students hold positive perceptions of the climate in their schools. Students’ 
ratings of school climate were generally high in terms of their perceptions of the social 
relationships in their schools, how supportive the learning environment is, how issues of 
discipline, safety, and bullying are handled, and how inclusive their school is overall. 
Though the questionnaire results for the Cohort One schools were mostly consistent 
with what was reported by students last spring after completing their first year of 
Harmony, improvements were also observed for several items. Most notably, students 
in this Cohort were more likely to express this year that students in their school help 
one another learn, try to understand each other’s feelings, are treated fairly regardless 
of race or background, behave well in class, and respect one another. 
 

Student Attendance and Behavior Trends 
 

This section presents findings related to the impact of the program on behavioral 
and attendance trends in the participating schools. In addition to the qualitative results 
presented elsewhere in this report, school-wide student attendance and suspension 
rates were examined descriptively. Trends identified through these descriptive analyses 
are presented below.  
 

Attendance trends. Overall school attendance rates were calculated by 
averaging each school’s daily attendance rate3 for the year. Attendance rates since the 
pre-program year for Cohort One and Two are presented in Figure 10. The combined 
attendance rate remained similar between the pre-program year (2017-18) and the first 
year of implementation (2018-19) for Cohort Two. For Cohort One, the attendance rate 
remained similar from the pre-program year (2016-17) to the first year of 

                                                 
3 Daily attendance rates were defined as the percentage of enrolled students present in a given day. 
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implementation. During the second year of program implementation, the attendance 
rate was also similar. In each of these years, this combined attendance rate across both 
of the cohorts was above 95%.  
 

 
Figure 10. Annual school attendance rates  
 

Behavior trends. Behavior trends were assessed through reviewing the 
suspension rates, and to the extent possible, office referral rates, at the participating 
schools. School suspension rates were calculated by dividing the total number of out-of-
school suspensions issued by the school in a given year by the school’s total student 
enrollment. Suspension rates for Cohort One and Two are presented in Figure 11.  
 

Across the five schools in Cohort One, the suspension rate increased slightly 
during the first year of program implementation, but then decreased during the second 
year. Across the schools in Cohort Two, the combined suspension rate remained nearly 
identical between the pre-program year and the first year of implementation.  
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Figure 11. Annual school suspension rates  
 

Data on school office referrals were also gathered to assess student behavioral 
trends. However, inferences gathered from this data were limited. As with what was 
reported by multiple Cohort One schools during the first year of this evaluation4, 
multiple schools indicated that they did not have a formal process for documenting 
office referrals in either the pre-program year, or in both the pre-program and 
implementation years. Of those schools that did report office referral statistics, referral 
rates varied substantially; the number of referrals issued by schools ranged from 18 to 
190 during the past year. 

 
In Cohort One, across the four schools that reported referral statistics, the 

combined office referral rate dropped from 21.22% in 2017-18 to 14.17% in 2018-195. 
Though data for these schools was limited for the cohort’s pre-program year6, the 
referral rate from this past year appears to be nearing the rate from 2016-17 (10.90%). 
In Cohort Two, across the schools that reported office referral data (n = 4), the 
combined referral rate was 20.85% in the pre-program year (2017-18) and 20.47% 
during their first year of Harmony implementation7.  
 

                                                 
4 See Morrison, Ross, Reilly, and Risman (2019) 
5 Office referral rates were calculated by dividing the total number of office referrals reported by a school 
with the total student enrollment. In Cohort One, for 2017-18, 565 office referrals were issued across 
2663 students. For 2018-19, 291 referrals were issued across 2054 students.  
6 As reported in the Year One Evaluation Report, only two schools had a formal tracking process for 
referrals in 2016-17. 
7 In Cohort Two, for the pre-program year, 556 office referrals were issued across 2667 students. For 
2018-19, 552 referrals were issued across 2697 students. 
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Summary. For the 10 schools involved in this study, attendance and suspension 
rates do not appear to have been noticeably affected by the implementation of the 
Sanford Harmony/Inspire program. Attendance rates have remained uniformly high 
since the pre-program year for both cohorts. Though suspension rates increased slightly 
during the first year of implementation for Cohort One, in year two, these rates declined 
back to the levels of the pre-program year. For Cohort Two, the suspension rate 
remained nearly identical to the pre-program year during the first year of Harmony use.    

  

Participant Reactions to Harmony 
 

On the questionnaire, teachers rated their level of agreement regarding their 
overall perceptions of the Sanford Harmony program. Specifically, participants were 
asked about overall program efficacy, student enjoyment and perceived benefit, impact 
on classroom behavior, and whether participants would recommend the Sanford 
Harmony program to others (see Figure 12).  
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Overall, participating in Harmony was beneficial for my students.

My students enjoyed participating in Harmony.

As a result of Harmony, classroom behavior has improved.

I would recommend Harmony to other teachers.
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Figure 12. Respondent perceptions regarding overall reactions to the Sanford Harmony 
program. 
Note: + < 5.0%; *p < .05 

 
Overall, more than half (58.8%) of teachers agreed that they felt prepared to 

implement Harmony effectively. Levels of agreement were comparable between Cohort 
One and Two teachers. Importantly, teachers agreed that participating in Harmony was 
beneficial for students (84.5%) and students enjoyed participating in Harmony 
(86.6%). Fewer (55.1%) indicated agreement that classroom behavior improved as a 
result of using the program, though over three-quarters (76.5%) agreed they would 
recommend the program to other teachers.  
 

There were differences in perceptions between teachers in the two cohorts. 
Cohort One teachers were significantly more likely to agree that participating in 
Harmony was beneficial for their students. These teachers were also significantly more 
likely to agree that they would recommend the program to other teachers. While the 
majority of Cohort Two teachers tended to also agree with these statements, these 
findings may relate to increased experience of Cohort One teachers with the program.   

 
During interviews, principals discussed their overall reactions to Harmony, and 

primarily focused on its impact as it related to teacher practices. Here, principals were 
asked to discuss how Harmony has “changed or improved teacher practices related to 
social and emotional learning.” Some principals indicated that there has been no 
observable effect while others highlighted numerous ways in which the program has 
been beneficial. One respondent said, “We saw a significant reduction in unacceptable 
playground behaviors; it made a difference;” this sentiment was echoed by some but 
not unanimously. Others commented on how the program has equipped teachers with a 
common vocabulary to better connect with students on an emotional level. In general, 
the program has helped teachers “build their classroom environment, support [the 
students], and get the best out of their kids.” In this sense, the outcome of Harmony 
has been palpable for many principals, though it is sometimes difficult to quantify.  

 
Similarly, responses from teachers in focus groups indicated a generally positive 

reaction to Harmony. Teachers cited many examples of the ways in which the program 
has impacted students’ socio-emotional behaviors. Teacher respondents also discussed 
the more explicit benefits of implementing Harmony; for instance, Meet Up and Buddy 
Up activities help to establish a regular routine for the classroom, providing structure for 
the learners but also for the teacher. In addition, teachers frequently commented on 
how the program has improved teacher-student and student-student communication 
and understanding. Like principal respondents, teachers also expressed how the 
implementation of Harmony produced behavioral changes in students that are often 
observable but hard to measure and quantify.  
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Lastly, during the focus groups, students were asked to describe their overall 
impressions of the program. There responses largely echoed the positive impressions 
expressed by principals and teachers. The near unanimous consensus across all of the 
student focus groups was that without Harmony, student behavior in the schools would 
be worse. This finding was consistent between both cohorts and across all three grade 
levels. Of note, students highlighted that they feel Harmony helps students get to know 
one another better, stay calm and solve problems effectively, practice kindness to one 
another, and fosters improved overall behavior across their schools.  
 

Every time we do a Harmony Circle… it gets us to know each other better 
and be kind to each other. 
 
At (my) old school didn’t have harmony, (there was) a lot of bullying. 
Then (it) calmed down after getting Harmony. 
 
If we didn’t have harmony we wouldn’t know as many facts about people. 
When (you) know them better and make it easier to play with them. 
 
Worse because some people wouldn’t be as close friends as we are with 
Sanford Harmony. 
 
It would be very different than now in a bad way. 
 
It would not be as happy and the activities of Harmony are fun. (It’s) fun 
to learn emotions through charades. 
 
(It would be) worse because morning meeting is a time to just talk and 
open up and listen to others. It’s a good start to the day. 
 
We were not getting along before Harmony. 
 
Ultimately, across all three participant groups (principals, teachers, and 

students), the overwhelming consensus was that participants would recommend the 
program to other schools. Many principals even specified that they have already done 
just this. This consensus was evident across schools from both cohorts. As summarized 
by several students:  

 
The school I went to before didn’t have Harmony and some kids were 
mean to other kids. I think if they used Harmony, they would get to know 
other kids and would be nicer in general. 
 
I really like it a lot. It’s a good way to bond. 
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It helps us get along… I came in the middle of the year, and they treat 
each other better now. 
 
School gets better with Harmony, there’s less bullying. 
 
We should have Harmony from preschool through 7th grade. 
 
Yes (I would recommend Harmony). It helps people calm down and talk if 
there’s a problem. If they’re fighting with someone, they can explain. 
 
It’s effective. It works, it’s perfect. 
 
Summary. Overall, all three participant groups held positive impressions of the 

program. On the survey, well over 80% of teachers agreed that participating in 
Harmony was beneficial for students and that students enjoyed participating in the 
program. Though only a little more than half indicated agreement that classroom 
behavior improved as a result of using the program, over three-quarters agreed they 
would recommend the program to other teachers. Those teachers in their second year 
of Harmony use (Cohort One) were significantly more likely than those in Cohort Two to 
agree that participating in Harmony was beneficial for their students and more likely to 
recommend the program to other teachers. 

 
Principals mostly echoed these sentiments during interviews, though they 

indicated that the impact of the program was difficult to quantify. Principals expressed 
that the program serves a valuable role in creating a positive classroom climate that is 
conducive for student engagement and learning. Students shared similar beliefs to this 
during the focus groups. Nearly unanimously, students agreed that without Harmony, 
student behavior in their schools would be worse. Furthermore, all three participant 
groups agreed, often strongly, that they would recommend the program to other 
schools. 
 

Strengths, Weaknesses, and Recommendations 
 

When interviewed, principals, teachers, and students, were asked to describe the 
program features that they liked best and least and were also asked to share 
recommendations they have for improving the program moving forward. Similar, open-
ended style questions were also posed to teachers during the online survey. Trends 
concerning these items are summarized in the section below. 
 

Best liked features. Principals, teachers, and students were prompted to 
identify the features or aspects of the Harmony program they most liked. Across 
participant groups and data sources (e.g., interviews, focus groups, and 
questionnaires), participants most valued:  
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• Meet Up, Buddy Up, and Relationship Building. In terms of 

participants’ perceptions of program strengths, Cohort One and Two were 

highly similar. Overall, both groups praised Meet Up, Buddy Up, and the 

Quick Connection Cards for their ability to build an inclusive classroom 

culture. Also, participants from both groups, particularly students, 

highlighted the way the program helps students make friends, build 

relationships, and interact with others as one of its biggest strengths.    

In addition to the socialization that these activities promote, teachers 
applauded having a formal meet up routine as a class, citing that it 
“creates a positive environment and encourages students to be 
empathetic towards one another.” With regards to Buddy Up, numerous 
respondents noted the benefits of pairing students with different partners. 
One teacher said that “My students were eager to see who their buddies 
would be for the week. I was thrilled that I never heard any negative 
comments regarding who they were going to buddy up with. They always 
did their best to get along.”  
 
Similarly, many teachers also acknowledged the value of the Quick 
Connection Cards, which allow students (and teachers) to get to know one 
another on a deeper level. Questionnaire respondents found the Cards to 
be community-building saying that these cards, in conjunction with the 
Meet Up and Buddy Up routines, “build a positive and trusting classroom 
community.”  
 
During focus groups, students provided similar responses with regard to 
their favorite aspects of the program. More so than any single Harmony 
component, students most frequently indicated that their favorite aspect 
of the program is the way that it helps students get to know one another 
and make new friends. Students highlighted that the program, particularly 
the Meet Up and Buddy Up activities, provides them an outlet to engage 
in fun discussions and activities with classmates, including those that they 
may not otherwise interact with. Students from around half of the focus 
groups also specifically highlighted that they believe the program helps 
improve the overall behavior of students in their school, promotes 
kindness among students, and has taught them valuable lessons in how to 
get along with others.   
 
My favorite part of Harmony is that you can make new friends. 
You’re working together very well with others and then you 
become friends. 
 
(The) first time doing Sanford Harmony: (I) got up and went to sit 
with those I’ve never talked to and now I am really good friends 
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with them. (It) helped me to open up to other people, be respectful 
to them. 
 
I like Buddy Up the best. We learn a lot from people. I learn a lot 
about their feelings and thoughts. 
 
There’s some funny questions in there in Buddy Up, and sometimes 
it makes me and my partner laugh, then we become friends. 

 

• Harmony helps teachers better understand their students. 
Another frequently cited strength of the program was that it helps 
teachers to better understand their students. This was the most frequent 
strength highlighted by teachers during focus groups. Teachers expressed 
that the program illuminates the issues that kids are experiencing outside 
of school and reminds teachers of this. One teacher found that 
“[Harmony] helps you see your kids as more than students, and they see 
you as more than a teacher. They become more human to you.” 
Additionally, the program helps students build a community around one 
another. One respondent summarized how most teachers feel about the 
program: “I really like the whole idea. The whole idea to validate our 
feelings and be able to express them.”  

 
• Harmony is easy to implement. As an additional strength, some 

teacher respondents indicated that they liked how easy it is to implement 
the program. A teacher described the program as having “detailed lessons 
for the teacher. Hands-on activities for the students.” Other respondents 
supported this advantage, saying the program is “easy to use” with 
“minimal prep.” One teacher stated flatly, “It’s 20 minutes that I am not 
making decisions.” This facet, that the program is easy to implement, was 
the most common program strength identified by principals. During the 
interviews, principals expressed that the program is intuitive and easily 
adaptable to any classroom model and teachers’ current practices. 
Moreover, principals also highlighted that Harmony gives students and 
teachers a common language to better understand their school 
community. In this regard, Harmony, when properly implemented, stands 
to benefit both the student and teacher. 

  
Least liked features. Many teacher questionnaire respondents, from both 

cohorts, did not respond to the prompt related to what they liked least about Harmony, 
with numerous teachers replying “Nothing” and “NA.” Those themes that arose from 
the participants who did respond were as follows: 

 
Lack of time for implementation. A common theme in the responses was 
not a dislike of the program itself but a complaint that the program takes away 
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from precious classroom time, which teachers already perceive to be limited. A 
respondent described the program as “It’s one more thing in an already way too 
busy day.” Other teachers found themselves generally fatigued by new 
initiatives, and in their view, Harmony was just another program that required 
attention. One respondent simply framed it this way: “It was the wrong time to 
attempt implementation.”  
 
In addition to trying to fit the program into an “already overcrowded schedule,” 
teachers found the lessons and activities to regularly exceed the allotted time, 
and as a result, “take time out of instructional time.” The balance between time 
available to implement Harmony and the time involved for implementation 
seemed to be disjointed, though many teachers reported “tweaking” the 
materials to better fit their schedule. During the focus groups, teachers also 
highlighted that they felt the times suggested to complete program activities 
were inaccurate. Teachers found them to be underestimated, as most lessons 
and activities were more time-consuming than anticipated. This conclusion was 
buttressed by principals during the interviews. Here, a commonly listed weakness 
of the program was that it required too much time, which is a scarce resource for 
most schools.  
 
According to some teachers, these issues were compounded by certain aspects 
of the Harmony materials. Specifically, the lessons were viewed as “a little long” 
and unclear “if each lesson is supposed to be for the whole week, and … not 
required to complete it in one day.” Respondents felt that the pacing of the 
instructional materials needs to be made more explicit. The usability of the 
storybooks also could be improved, according to some respondents. Comments 
included:   
 

It isn't always clear where resources are located. There have been 
occasions where teachers have looked online for particular 
games/worksheets because it was not as evident where they were 
located. 
 
Lesson books could be laid out in a more user friendly way (putting 
materials/worksheets with the lesson instead of having to reference 
them in the back of the book each time). 
 
[T]he resources for the lessons are not always easy to find. 

 
Lastly, in addition to encroaching on instructional time, teachers repeatedly 
mentioned the excessive preparation time that the lessons required and the 
significant printing needs. One respondent summed it up, saying, “[T]he 
program itself is high quality and is ready to implement. The time crunch is a 
huge obstacle to overcome.” Teachers also commented on this obstacle during 
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the focus groups, as many respondents commented on the extensive preparation 
time that activities required, noting that this was an unrealistic expectation.  

 
• Features/aspects of the Storybooks. Outside of struggling to find the 

necessary time to implement the program, the area that received the 
most attention was the Storybooks. Many found them unengaging and 
irrelevant to their students. One respondent noted: “The story books are 
inappropriate for younger children. To me, it is like reading to them from 
a teacher's manual. They don't engage with the illustrations, and lose 
focus when listening to the story.” For younger audiences – 
kindergarteners, specifically – the stories were described as being “way 
too simple” and “not enough to keep the students engaged.” Another 
comment focused on the “floppy” design of the book itself, which makes it 
“difficult to hold up to read so that the children can see the pictures.”  

 
During the teacher focus groups and principal interviews, criticism of the 
storybooks was also the most frequent issue identified by the participants. 
In general, respondents found the storybooks to be the weakest 
component of the program, citing their length as the major hindrance. 
Others pointed out that the stories intended for lower grades, such as 
Kindergarten, need to include more visuals and have less intricate 
storylines. According to one teacher, “The Z books, they [students] cannot 
hang through them… The pictures aren’t engaging, they don’t like the 
stories. I think the books are the weakest link.” Another teacher 
questioned the effectiveness of the Plush Z character, noting that it needs 
to be provided with more context, especially for those students who enter 
the school after the start of the year. With regard to resources, some 
principals also found the storybooks to be lacking in quality and in design. 
They preferred that the stories be shortened and made more engaging for 
lower grades; another area of improvement included a need for more 
illustrations throughout the text. Another principal expressed a need for 
more literature resources for grades 3-5.  

 
Recommendations for improvement. On the questionnaires and during the 

interviews, participants made recommendations for how they would improve the 
program. For principals and teachers, many of the responses noted a need for more 
professional development and guidance for implementing the program in their 
schools/classrooms. With regard to the program itself, several themes emerged:  
 

• Provide additional resources. On the questionnaire, teachers 
requested more lessons and activities that are shorter in length and 
require little preparation time. One respondent identified the need for a 
lesson on bullying. Others specifically asked for “displays for the 
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classroom” such as posters, printable materials to support the lessons, 
and a list of additional resources/books that could accompany the lessons.  

 
Though students provided only a few recurring suggestions for improving 
the program during the focus groups, additional activities and program 
components were the most frequent recommendations made. Most often, 
students highlighted the desire for the program to develop more activities 
and for teachers to use the program more frequently. As summarized by 
students:  
 
If we do it more often, I think that would be a good thing. There’s 
a lot of new students that move here in the middle of the year. 
We’d be able to know them more. 
 
I think they’re doing everything pretty good. Some of the questions 
on the cards are not enough to get to know someone better. 
They’re things like ‘where would you go if you could pick a place?’ I 
think they should be more personal. More personalized. 

 
• Reinforce with digital media. Teachers who used the program 

regularly commented that they would like more digital resources to 
support the program such as interactive games and online videos. 
According to one survey respondent, “Make it more digital. The lessons 
are great, just make them more digital using videos, games, 
questionnaires, quizzes, etc.” Other teachers recommended the use of 
video to help with their implementation, requesting online videos that 
model implementation of lessons and that educate parents on the 
program. Comments in this area included:  
 
I think having videos would be very beneficial. For example, videos 
of students modeling what it means to be respectful, videos of 
students showing how we can help one another, etc. 
 
I would love a technology component, such as videos of situations 
and conversations. The kids really connect to those kinds of visuals. 
 
Would love more hands-on activities besides just paper/pencil or 
even a digital component to the program. 
 
Videos of teachers implementing specific lessons in their 
classrooms. 

 
• Improve the lessons and storybooks. The most common 

recommendation made by teachers on both the survey and during the 
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focus groups, with regards to content, was to shorten the duration of the 
lessons and activities, and to design them with teacher preparation in 
mind. During the focus groups, a common recommendation was to 
shorten and consolidate lessons and activities so that they can be chunked 
into smaller segments and to include a pacing guide that provides realistic 
guidelines for completing those activities. Related to this, one teacher 
requested that lessons become more “stand-alone,” meaning that they are 
more independent of one another and do not require as much time to 
complete. As summarized by one survey respondent:  
 
Shorten up some of the more in-depth lessons or split them into 
parts. Find ways to minimize the amount of copies, cut outs etc. 
that teachers must prep. Some lessons require quite a bit of work 
for about 5 minutes of use. Make 30 copies of this & cut out 10 of 
these for each group for something that will only be used once for 
one grade level seems a bit much. I would project things or 
write/draw them out on the board to save time (that I do not 
have). 
 
With respect to the Storybooks, many felt that “the storybooks were too 
long and a little hard to use.” One teacher recommended “smaller, 
portable” books for students to use. A number of respondents simply 
recommended “better stories” but did not elaborate on how these stories 
could be improved, aside from being more closely aligned with grade level 
standards. Other notable recommendations for improving the perceived 
quality of the Harmony lessons and storybooks included:  
 

• Create lessons tailored to special education students  
• Publish materials in greyscale, if teachers are expected to print 

them.  
• For cards that are to be cut out, use perforated edges.  

• Organize the cards by difficulty; easier and more light-hearted 
topics should come earlier in the year.  

• Provide a container to hold the Quick Connection Cards 

• Provide necessary materials for the activities. According to one 
teacher, “Some of the tasks require equipment we may not 
have easily accessible. It would be nice to have a ‘harmony (sic) 
box’ of tools to use for some of the community builders or 
collaborations.” 

 
• Provide additional implementation support. Teachers expressed a 

need for more training and explicit modeling of the program in their 
classrooms. Some responses included:  
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It would be helpful if someone could come into the classroom to 
demonstrate a lesson or activity with my students. 
 
I would have loved some training in the implementation of the 
program, as well as some deeper explanation of the different parts 
of the program. 
 
Maybe some demonstrations with groups of students at the very 
beginning to see what it is supposed to look like. 
 
I would like support with integrating Sanford Harmony lessons into 
academic content. It's impossible to implement Sanford Harmony 
with fidelity if we can't integrate social emotional content into 
academic learning.” 
 
In discussing their recommendations for program improvement, principals 
reinforced the need for more teacher training and implementation 
support. Principals recommended that Harmony provide lesson modeling, 
particularly for first year implementers, develop a “cheat sheet” for 
principals to use when introducing the program to faculty, and provide 
guidance on ways that teachers could align Harmony with other 
curriculum initiatives. To further support implementation, principals also 
recommended that Harmony explore a school ambassador model for 
connecting educators from different schools.   

 
• Other recommendations and suggestions. Lastly, outside of the 

types of recommendations discussed above, teachers made a small 
number of other specific suggestions for refining the program. These 
included the following: 

• Tailor QC cards to be more specific to grade level.  
• Include blank QC cards to allow for more creativity.  

• Integrate more visuals into the Kindergarten storybooks.  
• Articulate activities specific to recess and PE, where bad 

behavior most often occurs.  

• Consider a mascot, like the Plush Z, for upper grades as well.  
• Give more theoretical background and understanding for 

teachers that explains the rationale for implementing activities.  

• Provide more support options for teachers. 
 

 
Ultimately, though many recommendations were offered, those discussed above 

were the most feasible and most often suggested by participants. It should be noted 
that, overall, participants felt strongly about the importance of Harmony and the 
benefits that it affords to students and teachers alike. Yet, suggestions still were offered 
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to improve the program. While there are some areas that could be improved, the 
consensus across participants is that the program largely succeeds in its mission.  

 
Summary. The consensus across teachers, principals, and students from both 

cohorts was that the program’s strengths greatly outnumber its weaknesses. In terms 
of program strengths, participants frequently praised Meet Up, Buddy Up, and the Quick 
Connection Cards. More so than any single component, however, participants 
highlighted the way the program helps students make friends, build relationships, and 
interact with others as potentially its biggest strength.  

 
Though many participants declined to identify program weaknesses or needs for 

improvement, themes that arose in this area most often concerned finding the time to 
use the program, refinements to specific program components (most notably, the 
Storybooks), the need for more professional development, and the need for more 
digital resources.    

 

Discussion  
 

The present study explored implementation practices and participant reactions to 
the Sanford Harmony program as implemented in the 10 “showcase schools.” This 
study used a mixed-methods design to explore how principals, teachers, and students 
within these schools reacted to the program and to determine whether or not program 
use was associated with positive outcomes, such as improved student behavior, school 
climate, and relationships among students. In the section below, we synthesize and 
interpret the results of this study.  
 

Inspire  
 

Overall, the Inspire modules were received positively by both principals and 
teachers. Most teachers agreed that the modules are helpful for developing knowledge 
of effective teaching practices for social emotional skills, knowledge of social emotional 
content, and improving their ability to connect with their students. This being said, 
participation in the modules did vary noticeably by school and expectations for 
participation appeared to vary between the principals at different sites. Generally, 
participants from Cohort One schools indicated that stronger emphasis was placed on 
the modules during the first year of implementation compared to the second, and in 
most cases, the administrative expectation to participate in the online modules was less 
formalized during this second year.  

 
To an extent, these differences may have also been fueled by Cohort One 

teachers’ prior exposure to some of the modules. Given the perceived workload 
associated with completing them, it is possible that Cohort One teachers may have 
shifted focus away from using those that they believed would cover redundant or basic 
material. Indeed, some veteran teachers saw the modules as rudimentary and primarily 
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valuable as a “review.” To enhance participation, these factors should be considered in 
refining and expanding module content moving forward. 

 

Harmony: Training and Implementation  
 

As with the findings gathered during the first year of this evaluation, observation, 
questionnaire, and interview results suggested that program implementation varied 
slightly between schools and by program components. Classroom observations, as well 
as interviews with all three participant groups suggested that Meet Up and Buddy Up 
activities were the most consistently used program components during the past year.  

 
Though both cohorts were relatively similar with regards to teachers use of the 

program and overall attitudes towards its effectiveness, several distinctions arose that 
suggest changes may be occurring as the program moves beyond its first year of 
implementation. First, professional development appeared to taper off in the second 
year of implementation for Cohort One. Teachers in this cohort indicated that the 
amount of training received for Harmony has decreased since the previous year when it 
was first implemented, and many attributed this to their increased familiarity with the 
program. In contrast, Cohort Two teachers appeared to participate in a more 
substantial schedule of ongoing training and professional development throughout the 
year.  

 
Implementation quality appeared to be slightly higher in the Cohort One schools. 

According to many Cohort One principals, their schools saw an increase in Harmony 
implementation in the second year compared to the first as their teachers gained 
familiarity with the program and developed increasingly favorable attitudes towards its 
various components. Teachers reinforced this perception and reported that students in 
their second year of implementation took less time to trust and engage with the process 
of sharing with their peers. Furthermore, Cohort One teachers were significantly more 
likely than those in Cohort Two to report use of the Lessons and Storybooks on the 
questionnaire. In essence, it appears that the quality of program implementation 
improves over time, as students and teachers become more familiar with routines and 
expectations and as the need for professional development shifts away from broad 
overviews and more towards specific and targeted uses of the program.  

 
As has been found in other CRRE evaluations of Harmony (see Morrison, Latham, 

& Ross, 2019), it is also likely that implementation practices relate to participants’ 
perceptions of the different components. This year, teachers from both cohorts 
appeared more likely to implement the program components that they reported as the 
most effective: Meet Up, Buddy Up, and the Quick Connection Cards. These materials 
may also be the easiest for teachers to implement, as they require comparatively less 
training or preparation time in relation to other components (e.g., the lessons) and also 
require relatively little instructional time to integrate.  
 



SANFORD HARMONY & INSPIRE EVALUATION 2019     50 

© Johns Hopkins University, 2019 

Harmony: Perceived Student Outcomes  
 

Results suggest that showcase school educators continue to hold positive 
impressions of Harmony and feel that the program is playing an important role in 
helping foster students’ social-emotional development. Teachers frequently reported 
that the program has been effective in helping students improve their relationship skills, 
empathy for others, acceptance of diversity, and social awareness. Teachers also noted 
that Harmony has equipped students with the necessary tools for understanding one 
another and has given students a vocabulary and consistent language to express their 
feelings to others. Students highlighted many lessons they have taken from 
participating in the program, and shared examples of instances where they applied 
Harmony teachings to problem-solve in social situations, effectively manage being 
angry or frustrated, or made an effort to be kind to someone else. 

 
Several trends also arose that suggest changes may be occurring in participants’ 

attitudes toward the program as they move beyond their first year of implementation. 
Cohort One teachers were significantly more likely than those in Cohort Two to indicate 
that Harmony is beneficial for their students overall, and effective in impacting students’ 
respect for one another, empathy for others, responsible decision-making, relationship 
skills, self-management, and self-awareness. Perhaps related to these findings, Cohort 
One students’ perceptions of the overall climate in their schools also appeared to 
change from last year. As compared with what students reported last year, this year 
students in these schools were more likely to express that students in their school 
respect one another, behave well in class, help one another learn, and are treated fairly 
regardless of their race or background. Though further research is needed to more 
closely examine how program perceptions and attitudes change over time, the greater 
implementation fidelity exhibited by Cohort One is one potential influence to consider in 
reviewing these positive trends. 

  

Harmony: Overall Participant Reactions 
 

Overall, all three participant groups held positive impressions of the program. 
Teachers and principals expressed that they believe the program is beneficial for 
students and that students enjoy participating in the lessons and activities. Nearly 
unanimously, students agreed that without Harmony, student behavior in their schools 
would be worse.  

 
In terms of program strengths, participants frequently praised Meet Up, Buddy 

Up, and the Quick Connection Cards. More so than any single component, however, 
principals, teachers, and students highlighted the way the program helps students make 
friends, build relationships, and interact with others as potentially its biggest strength. 
All three participant groups, agreed, often strongly, that they would recommend the 
program to other schools. 
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Concluding Perspectives and Recommendations  
 
Findings from this study suggest that showcase schools continue to view 

Harmony as a valuable and effective tool in fostering students’ social-emotional 
development. Potentially, teachers’ perceptions of the program, along with the 
program’s impact on school climate, may be trending upward as showcase schools 
move from their first to second year of program implementation. Based on the findings 
of this study, we offer the following suggestions to continue to improve Sanford 
Harmony implementation moving forward:  

 
• Provide pacing guides and an abbreviated option for lessons and activities so 

that they involve less instructional time 
• Revise teacher materials to facilitate more efficient planning and preparation 

(e.g., publish materials in greyscale, provide organizational structure for QC 
cards, perforate edges on select materials, etc.)  

• Revise Storybook materials to facilitate greater engagement for grades K-1st 
(e.g., shorter stories, more refined illustrations)  

• Provide additional training and support that incorporates modeling of 
Harmony lessons 

• Provide additional multimedia and digital materials including videos to 
accompany the lessons (e.g., videos of students modeling different Harmony 
strategies; videos presenting ‘what would you do?’ scenarios, etc.)   
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Appendix A: Harmony Teacher Questionnaire 
 

1. What grade(s) do you teach? 

b)   Pre-K  

c)   K 

d)   1st  

e)   2nd  

f)   3rd 

g)   4th  

h)   5th  

i)   6th  

j)   Other 

 
2.  Do you have any experience with other social-emotional learning programs? 

a) Yes 

b) No 

 
2a. What other social-emotional learning program(s) do you have experience with? 
 
3. How long have you used the Harmony program? 

a) Less than a year  

b) One year  

c) Two years  

d) Three or more years  

 
4. In what format(s) did you receive training on how to implement the Harmony program? 

a) Online  

b) Onsite  

c) I did not receive training  

 
5. Rate your level of agreement (Strongly disagree to strongly agree) with each of the following 

statements. 

 

a) I felt prepared to implement Harmony effectively.  

b) Overall, participating in Harmony was beneficial for my students.  

c) My students enjoyed participating in Harmony.  

d) As a result of Harmony, classroom behavior improved.  

e) I would recommend Harmony to other teachers. 

 
6. Rate the effectiveness (very ineffective to very effective) of Harmony on the following potential 

student outcomes. 

 

a) Respect for one another  

b) Acceptance of diversity  

c) Empathy for others  
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d) Responsible decision-making  

e) Relationship skills  

f) Social awareness  

g) Self-management  

h) Self-awareness  

i) Academic achievement  

j) Enjoyment of school 

 

7. Rate your degree of use (never use to frequently use) of each of the following Harmony tools. 

 

a) Everyday Practices:  Meet Up and Buddy Up Guide  

b) Quick Connection Cards  

c) Grade Level Lesson & Activity Manuals  

d) Storybooks 

e) Buddy Time Sing-Along CD  

f) Plush Z  

g) Harmony Games  

h) Harmony Home & School Connections 

 

8. Rate your reaction (very ineffective to very effective) to using each of the following Harmony tools. 

 

a) Everyday Practices: Meet Up and Buddy Up Guide  

b) Quick Connection Cards  

c) Grade Level Lesson & Activity Manuals  

d) Storybooks  

e) Buddy Time Sing-Along CD  

f) Plush Z  

g) Harmony Games  

h) Harmony Home & School Connections 

 

9. What do you like best about Harmony? 

10. What do you like least about Harmony? 

11. What recommendations do you have for improving the program? 

12. What additional resources do you need to support Harmony implementation in your classroom? 

 

The final series of questions will concern your use of the Inspire online professional development 
modules. Click the arrow in the lower right of this page to begin.  
 
13. Did you participate in any Sanford Inspire professional development modules? (yes/no) 

 

14. How many Sanford Inspire professional development modules did you access? 

 

a) 0 

b) 1 

c) 2 

d) 3 

e) 4 or more 
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Please rate your level of agreement (strongly disagree to strongly agree) to the following statements 
about the Inspire professional development modules:  
 

15. The Sanford Inspire professional development modules were useful in increasing my... 

16.  

a) Knowledge of social emotional learning content  

b) Knowledge of effective practices for teaching social emotional skills  

c) Ability to manage classroom behavior  

d) Ability to connect with my students  

e) Ability to effectively implement Harmony 

 

17. I would recommend the Inspire professional development modules to other teachers. 

 

18. What did you like best about the Inspire professional development modules? 

 

19. What did you like least about the Inspire professional development modules? 
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Appendix B: Principal and Staff Interview 
 
Principal Interview Protocol – Site Visit Interview 
 
Inspire Perceptions 
 
We’d like to ask you a few questions about the Inspire online PD modules.  
 

1. What, if any, Inspire online modules did your teachers participate in? 
 

2. Describe Inspire implementation (wondering if principal just told teachers to pick 
modules and do them and that’s it, or if they did more like discuss in staff 
meetings) 

 
3. In what ways, if at all, do you believe the Inspire modules have been beneficial 

for your teachers and staff?  
 

4. Would you recommend the Inspire PD modules to others? Why or why not? 
 
Harmony 
 
Now to shift gears to Harmony.  
 

1. How have your teachers implemented Harmony? 
  

a. What was the process for getting everyone on board?  
 

b. To what extent are teachers implementing the program? (e.g., just Buddy 
Up, occasionally Meet Up, etc) 

 
c. For year 2 schools only: How, if at all, is implementation different this 

year as compared with last year?  
 

2. What factors have helped Harmony implementation? 
 

3. What barriers do your teachers experience in terms of implementation?  
 

5. Would you recommend Harmony to other schools? Why or why not? 
 

6. How has Harmony changed or improved teacher practices related to social and 
emotional learning? 

 
7. What, if any, impacts are you seeing on your students as a result of Harmony 

use? 
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8. What do you like best about Harmony? 

 
9. What do you like least (challenges)? 

 
10. What recommendations do you have for improving Harmony 
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Appendix C: Teacher Interview/Focus Group Protocol 
 

1. Please tell us a little bit about your background. How long have you been 
teaching, and at which grades/subject areas?  
 

Inspire 
 

1. What, if any, Inspire online modules did you participate in? 
 

2. In what ways, if at all, do you believe the Inspire modules have been beneficial 
for you?  

 
3. Would you recommend the Inspire PD modules to others? Why or why not? 

 
4. What do you like best about the modules? 

 
5. What do you like least?  

 
Harmony 
 
“To shift gears, we’d like to ask you a few questions about the Harmony program.” 
 

2. What kind of preparation, if any, did you receive before you started to use the 
Sanford Harmony program? 

 
3. What additional support, if any, did you receive once you began to implement 

the program?  
 

4. Did you feel prepared to implement Harmony effectively when you started? 
Please explain. 

 
5. What professional development, if any, do you feel you are still in need of to 

better use Harmony with your students? 
 

6. What does Harmony implementation look like in your classroom? (may need to 
remind teachers you’re not here to check up on them, but really want to get a 
sense of what they’re able to implement) 

 
o Buddy Up 
o Meet Up 
o Lessons and activities 
o Storybooks 

 
(Program Benefits) 
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7. In what ways, if at all, do you believe Harmony has been beneficial for your 
students? 
 

8. Please describe any changes, if any, that you have witnessed in student behavior 
in your classroom or the school since beginning Harmony. 
 

9. How has Harmony impacted your students, if at all, in any of the following: 
 

• Respect for one another, acceptance of diversity, empathy for others 
 

• Relationship skills, social awareness 
 

• Responsible decision-making, self-management, self-awareness 
 

• Academic achievement  
 

• Enjoyment of school 
 

10. What do you like best about Harmony (program and PD strengths)? 
 

11. What do you like least (program and PD challenges)? 
  

12. What recommendations do you have for improving the program and the PD and 
support? 
 

13. Would you recommend Harmony to other teachers? Why or why not? 
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Appendix D: Student Focus Group Protocol   
 

Opening Statement 
 
“Welcome, my name is ____________ and I work at Johns Hopkins University in 
Baltimore, Maryland. We want to tell you about a research study we are doing. A 
research study is a way to learn more about something. We would like to find out more 
about what helps students be successful in getting along with one another in school 
and we’d like to learn about your opinions concerning the Harmony program used in 
your school.   
 
We are going to ask you about different things about the Harmony program and your 
opinions about getting along with other students in your classroom. This will take about 
20 minutes. 
 
You do not have to participate in this study if you don’t want to. If you need to stop at 
any time, that’s okay. Is that okay with you? 
 

1. First, please tell us little bit about you. What grade are you in? What do you like 
most about your school? Have you always gone to this school? 

 
2. Do you think that your classmates get along together well? Why or why not? 

 
3. Is there anything that your teacher does to help students get to know each other 

better? Can you give me an example? 
 

4. Is there anything that you learned this year that has helped you and your 
classmates get along together? Have you learned new ways to:  

 
• talk and listen? 
• solve a problem? 

• make everyone feel like they belong in the class? 
• help each other learn? 

 
(Please tell me more about that…) 
 

5. If your school didn’t have Harmony, would the student behavior be better or 
worse? Why? 

 
6. I know you use Harmony in your class, but can you think of an example of where 

you used something you learned from Harmony with your friends at home that 
aren’t in this school? 
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7. I’m trying to get a sense of how often you do Harmony in your classroom. How 
often do you do: 

 
a. Meet Up, where you sit in a circle with the whole class? 

 
b. Buddy Up: where you work with a buddy on getting to know one another 

or doing an activity or doing one of the question cards (NOTE: need to 
differentiate between working with another student for classwork from 
Harmony) 
 

c. A Harmony Lesson or activity or story (might be more challenging for 
students to estimate) 

 
NOTE: typically combined classes in focus groups, so have students work with those in 
their class to come up with estimate they agree on. 
 

8. What do you like most about Harmony? 
 

9. Would you tell other schools to use Harmony? Why or why not? 
 

10. Is there anything else that you think we should know about using Harmony?  
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Appendix E: Classroom Observation Instrument 
 

Classroom structure: 

Number of students  

Seating/working 
arrangement 

 
 

 
Classroom environment: 

Harmony posters or 
displays 

 

Student-generated 
classroom goals 

 
 

Buddy Grid/Buddy Board  

Peer relationships  

 
Teacher activities: 

Meet Up 
- Welcome 
- Share 
- Community check-

in 

 
 
 
 

Buddy Up 
- Introduction by 

teacher 
- Students paired 
- Discussion of 

purpose 
- Quick connections 
- Quick 

collaboration 

 

Harmony Lessons 
 

 

 
Student activities 

Evidence of students 
working on relationship-
building with peers 
 
Level of student engagement 
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Appendix F: Harmony Student Questionnaire   
 

We want to know what you think of your school. Please be honest and really 
think about it.  We want to know how to make your school better. What you say 
won’t matter for your grade.  Your teacher won’t see this. Thanks for all your help.  
 
Please fill in the bubble that most closely matches your opinions throughout the 
questionnaire.  
 

At my school… Definitely 
False 

Mostly 
False 

Mostly 
True 

Definitely 
True 

Students like each other. 
 o  o  o  o  
My teacher cares about students. 
 o  o  o  o  
Students care about each other. 
 o  o  o  o  
Teachers understand my needs. 
 o  o  o  o  
My teacher wants us to do well. 
 o  o  o  o  
Students help one another learn. 
 o  o  o  o  
My teachers help me when I need 
it. 
 

o  o  o  o  

My teachers praise me when I work 
hard. 
 

o  o  o  o  

Most of my classmates behave well 
in class.   
 

o  o  o  o  

Students of different race or 
background are treated fairly. 
 

o  o  o  o  

Students of different race or 
background get along with each 
other. 
 

o  o  o  o  
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At my school… Definitely 
False 

Mostly 
False 

Mostly 
True 

Definitely 
True 

I feel accepted at this school. 
 o  o  o  o  
I like getting to know people who 
look different than me. 
 

o  o  o  o  

Students at this school generally get 
along with one another. 
 

o  o  o  o  

Students try to understand others’ 
feelings. 
 

o  o  o  o  

Students respect each other. 
 o  o  o  o  
I feel safe at school. 
 o  o  o  o  
I am glad that I attend this school. 
 o  o  o  o  
Students know what the rules are in 
this school. 
 

o  o  o  o  

Students know what happens if they 
don’t follow the school rules. 
 

o  o  o  o  

 
What grade are you in? 

3rd Grade 4th Grade 5th Grade 

o  o  o  
 
Are you a girl or a boy? 

Girl Boy 

o  o  
 
Do you speak a language other than English at home? 

Yes No 

o  o  
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What would you call yourself? 

Asian Black/African 
American 

Latino/Latina White 

o  o  o  o  
 
If you would call yourself something other than the choices provided above, please tell 
us in the space below:  
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Appendix G: Frequencies and Descriptive Statistics for Teacher 
Questionnaire 

 
Table A1 
Overall Perceptions of Program Impact  
Rate your level of agreement with each of the following statements. 

  Strongly 
Disagree 

Somewhat 
Disagree 

Neither 
Agree nor 
Disagree 

Somewhat 
Agree 

Strongly 
Agree 

I felt prepared to implement 
Harmony effectively. 

Cohort 1 1.9% 13.6% 26.2% 49.5% 8.7% 

 Cohort 2 7.1% 14.1% 20.0% 51.8% 7.1% 

Overall, participating in 
Harmony was beneficial for 

my students. 
Cohort 1 0.0% 1.0% 11.7% 58.3% 29.1% 

 Cohort 2 2.4% 0.0% 16.5% 56.5% 24.7% 

My students enjoyed 
participating in Harmony. 

Cohort 1 0.0% 0.0% 11.7% 56.3% 32.0% 

 Cohort 2 2.4% 0.0% 12.9% 68.2% 16.5% 

As a result of Harmony, 
classroom behavior improved. 

Cohort 1 0.0% 4.9% 39.8% 42.7% 12.6% 

 Cohort 2 3.5% 8.2% 34.1% 49.4% 4.7% 

I would recommend Harmony 
to other teachers. 

Cohort 1 0.0% 1.0% 20.4% 49.5% 29.1% 

 Cohort 2 2.4% 2.4% 21.2% 57.6% 16.5% 
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Table A2 
Perceptions of Program Effectiveness: Student Outcomes 
Rate the effectiveness of Harmony on the following potential student outcomes. 

 
  

  Very 
Ineffective 

Somewhat 
Ineffective 

Neither 
Effective 

nor 
Ineffective 

Somewhat 
Effective 

Very 
Effective 

Respect for one another Cohort 1 0.0% 2.9% 8.8% 60.8% 27.5% 

 Cohort 2 4.7% 8.2% 12.9% 51.8% 22.4% 

Acceptance of diversity Cohort 1 0.0% 0.0% 16.7% 52.9% 30.4% 

 Cohort 2 3.5% 5.9% 15.3% 45.9% 29.4% 

Empathy for others Cohort 1 0.0% 1.0% 15.7% 52.9% 30.4% 

 Cohort 2 4.7% 3.5% 15.3% 54.1% 22.4% 

Responsible decision-
making 

Cohort 1 0.0% 5.9% 23.5% 51.0% 19.6% 

 Cohort 2 4.7% 11.8% 29.4% 41.2% 12.9% 

Relationship skills Cohort 1 0.0% 1.0% 14.7% 52.9% 31.4% 

 Cohort 2 3.5% 5.9% 14.1% 51.8% 24.7% 

Social awareness Cohort 1 0.0% 2.9% 15.7% 52.0% 29.4% 

 Cohort 2 1.2% 7.1% 17.6% 49.4% 24.7% 

Self-management Cohort 1 0.0% 3.9% 26.5% 55.9% 13.7% 

 Cohort 2 2.4% 11.8% 28.2% 43.5% 14.1% 

Self-awareness Cohort 1 0.0% 2.9% 24.5% 51.0% 21.6% 

 Cohort 2 1.2% 8.2% 28.2% 48.2% 14.1% 

Academic achievement Cohort 1 0.0% 9.8% 47.1% 33.3% 9.8% 

 Cohort 2 3.5% 8.2% 44.7% 34.1% 9.4% 

Enjoyment at school Cohort 1 0.0% 5.9% 20.6% 53.9% 19.6% 

 Cohort 2 1.2% 3.5% 27.1% 54.1% 14.1% 
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Table A3 
Degree of Use: Harmony Components and Tools  
To what degree do you use the following Harmony tools? 

 
  

  Never Use Rarely Use Occasionally  
Use 

Frequently 
Use 

Everyday Practices:  
Meet Up and Buddy Up 

Guide 
Cohort 1 1.0% 9.0% 22.0% 68.0% 

 Cohort 2 4.8% 3.6% 21.4% 70.2% 

Quick Connection Cards Cohort 1 4.0% 12.0% 38.0% 46.0% 

 Cohort 2 6.0% 4.8% 36.9% 52.4% 

Grade Level Lesson & 
Activity Manuals 

Cohort 1 3.0% 18.0% 51.0% 28.0% 

 Cohort 2 8.3% 25.0% 51.2% 15.5% 

Storybooks Cohort 1 10.9% 14.5% 36.4% 38.2% 

 Cohort 2 13.6% 25.0% 45.5% 15.9% 

Buddy Time Sing-Along 
CD 

Cohort 1 63.6% 21.8% 12.7% 1.8% 

 Cohort 2 61.4% 15.9% 11.4% 11.4% 

Plush Z Cohort 1 16.0% 12.0% 12.0% 60.0% 

 Cohort 2 15.4% 7.7% 30.8% 46.2% 

Harmony Games Cohort 1 7.8% 35.3% 43.1% 13.7% 

 Cohort 2 20.8% 24.5% 43.4% 11.3% 

Harmony Home and 
School Connections 

Cohort 1 35.0% 38.0% 20.0% 7.0% 

 Cohort 2 42.9% 32.1% 21.4% 3.6% 



SANFORD HARMONY & INSPIRE EVALUATION 2019     68 

© Johns Hopkins University, 2019 

Table A4 
Perceived Effectiveness of Harmony Components and Tools  
Rate your reaction to using each of the following Harmony tools. 

  Very 
Ineffective 

Somewhat 
Ineffective 

Neither 
Effective 

nor 
Ineffective 

Somewhat 
Effective 

Very 
Effective 

Everyday Practice: Meet 
Up and Buddy Up Guide 

Cohort 1 0.0% 0.0% 9.2% 36.7% 54.1% 

 Cohort 2 2.5% 0.0% 3.8% 43.8% 50.0% 

Quick Connection Cards Cohort 1 0.0% 0.0% 11.6% 40.0% 48.4% 

 Cohort 2 1.3% 0.0% 6.3% 41.8% 50.6% 

Grade Level Lesson & 
Activity Manuals 

Cohort 1 0.0% 3.1% 15.6% 52.1% 29.2% 

 Cohort 2 3.9% 3.9% 20.8% 59.7% 11.7% 

Storybooks Cohort 1 0.0% 15.0% 15.0% 50.0% 20.0% 

 Cohort 2 0.0% 12.5% 18.8% 31.3% 37.5% 

Buddy Time Sing-Along 
CD 

Cohort 1 0.0% 10.0% 55.0% 25.0% 10.0% 

 Cohort 2 0.0% 17.6% 23.5% 17.6% 41.2% 

Plush Z Cohort 1 0.0% 4.8% 14.3% 28.6% 52.4% 

 Cohort 2 0.0% 0.0% 27.3% 31.8% 40.9% 

Harmony Games Cohort 1 0.0% 4.3% 32.6% 45.7% 17.4% 

 Cohort 2 0.0% 2.4% 31.0% 47.6% 19.0% 

Harmony Home and 
School Connections 

Cohort 1 0.0% 3.1% 48.4% 29.7% 18.8% 

 Cohort 2 0.0% 6.3% 50.0% 37.5% 6.3% 

 
Table A5 
Degree of Use: Sanford Inspire Modules 
 

  Yes No 

Did you participate in 
the Sanford Inspire 

Professional 
Development Modules? 

Cohort 1 87.1% 12.9% 

 Cohort 2 89.2% 10.8% 

 

  0 1 2 3 4 or more 

How many Sanford 
Inspire professional 

development modules 
did you access? 

Cohort 1 12.0% 14.1% 23.9% 21.7% 28.3% 

 Cohort 2 8.5% 11.0% 28.0% 15.9% 36.6% 
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Table A6 
Perceived Effectiveness of Sanford Inspire Professional Development Modules 
The Sanford Inspire professional development modules were useful in increasing my… 

  Strongly 
Disagree 

Somewhat 
Disagree 

Neither 
Agree nor 
Disagree 

Somewhat 
Agree 

Strongly 
Agree 

Knowledge of social 
emotional learning 

content 
Cohort 1 1.1% 3.4% 17.2% 43.7% 34.5% 

 Cohort 2 2.6% 5.1% 15.4% 52.6% 24.4% 

Knowledge of effective 
practices for teaching 

SE skills 
Cohort 1 1.1% 3.4% 13.8% 50.6% 31.0% 

 Cohort 2 2.6% 5.1% 16.7% 47.4% 28.2% 

Ability to manage 
classroom behavior 

Cohort 1 0.0% 6.9% 31.0% 39.1% 23.0% 

 Cohort 2 5.1% 7.7% 26.9% 35.9% 24.4% 

Ability to connect with 
students 

Cohort 1 1.2% 3.5% 19.8% 45.3% 30.2% 

 Cohort 2 2.6% 5.1% 20.5% 43.6% 28.2% 

Ability to effectively 
implement Harmony 

Cohort 1 0.0% 6.9% 29.9% 40.2% 23.0% 

 Cohort 2 3.8% 6.4% 23.1% 41.0% 25.6% 

       

I would recommend the 
Inspire professional 

development modules 
to other teachers 

Cohort 1 0.0% 4.7% 20.0% 38.8% 36.5% 

 Cohort 2 2.6% 6.4% 16.7% 34.6% 39.7% 
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Appendix H: Frequencies and Descriptive Statistics for Student 
Climate Questionnaire 

 
At my school… 
 

 

Definitely 
False 

% 
Mostly False 

% 

Mostly  
True 
% 

Definitely 
True 
% 

 
Students like each other. 

 
Cohort 1 3.3% 11.9% 65.8% 19.0% 

 Cohort 2 4.5% 13.8% 58.2% 23.4% 

 
My teacher cares about students. 

 
Cohort 1 1.2% 1.9% 12.8% 84.1% 

 Cohort 2 2.8% 2.1% 12.2% 82.9% 

 
Students care about each other. 

 
Cohort 1 3.5% 14.9% 61.5% 20.1% 

 Cohort 2 5.0% 14.5% 53.0% 27.5% 

Teachers understand my needs. 
 

Cohort 1 2.9% 7.0% 36.1% 54.1% 

 Cohort 2 4.0% 6.1% 35.5% 54.4% 

I am glad that I attend this 
school. 

 
Cohort 1 4.1% 8.3% 25.0% 62.7% 

 Cohort 2 3.9% 5.9% 22.0% 68.2% 
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My teacher wants us to do well. 

 
Cohort 1 1.2% 0.9% 7.9% 90.0% 

 Cohort 2 1.8% 1.6% 7.7% 88.8% 

 
Students help one another learn. 

 
Cohort 1 3.3% 14.7% 56.3% 25.7% 

 Cohort 2 4.6% 11.2% 48.7% 35.5% 

 
My teachers help me when I need 

it. 
 

Cohort 1 1.1% 3.8% 23.9% 71.3% 

 Cohort 2 1.8% 3.9% 24.6% 69.7% 

 
My teachers praise me when I 

work hard. 
 

Cohort 1 3.4% 8.2% 34.0% 54.4% 

 Cohort 2 4.0% 6.4% 32.9% 56.6% 

 
Most of my classmates behave 

well in class. 
 

Cohort 1 7.1% 25.1% 55.3% 12.5% 

 Cohort 2 6.9% 23.4% 47.1% 22.6% 

 
Students of different race or 

background are treated fairly. 
 

Cohort 1 2.6% 8.0% 27.8% 61.6% 

 Cohort 2 4.0% 7.0% 27.3% 61.7% 

 
Students of different race or 

background get along with each 
other. 

 

Cohort 1 1.7% 6.5% 39.2% 52.6% 

 Cohort 2 2.5% 6.7% 36.3% 54.5% 

I feel accepted at this school. 
 

Cohort 1 4.6% 6.9% 28.6% 59.8% 

 Cohort 2 4.1% 7.3% 25.8% 62.8% 

 
I like getting to know people who 

look different than me. 
 

Cohort 1 1.8% 5.2% 29.4% 63.6% 

 Cohort 2 1.7% 4.6% 32.9% 60.7% 

 
Students at this school generally 

get along with one another. 
 

Cohort 1 2.6% 12.2% 62.9% 22.3% 

 Cohort 2 4.3% 12.7% 50.6% 32.4% 

 
Students try to understand others’ 

feelings. 
Cohort 1 4.9% 17.6% 49.1% 28.4% 
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 Cohort 2 6.2% 13.8% 41.9% 38.1% 

 
Students respect each other. 

 
Cohort 1 4.6% 14.1% 58.4% 22.9% 

 Cohort 2 4.1% 14.9% 50.6% 30.4% 

 
I feel safe at school. 

 
Cohort 1 4.3% 8.2% 26.4% 61.1% 

 Cohort 2 4.2% 7.4% 23.8% 64.6% 

 
Students know what the rules are 

in this school. 
 

Cohort 1 4.0% 10.2% 45.1% 40.7% 

 Cohort 2 3.5% 10.0% 40.2% 46.2% 

 
Students know what happens if 

they don’t follow the school rules. 
 

Cohort 1 4.9% 6.1% 32.3% 56.7% 

 Cohort 2 3.2% 5.7% 26.4% 64.7% 
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Appendix I: Attendance and Suspension Rates   
 

Enrollment 
 2016-17 2017-18 2018-19 Y1 Change Y2 Change 

Cohort 1      
School A  590 563 650 -27 +60 
School B  635 625 603 -10 -32 
School C  548 531 469 -17 -79 
School D  327 270 332 -57 +5 
School E  678 657 633 -21 -45 

Cohort 2      
School F - 525 535 +10 - 
School G - 753 774 +21 - 
School H - 660 652 -8 - 
School I - 460 435 -25 - 
School J - 729 736 +7 - 

C1 Total 2778 2646 2687 -132 -91 
C2 Total  - 3127 3132 +5 - 

Overall Total  2778 5773 5819 - - 
Note. For Cohort One, the year two change was measured from the pre-program year (2016-17) to the 
conclusion of these schools’ second year of using Sanford Harmony (2018-19).  

 
Attendance 
 2016-17 2017-18 2018-19 Y1 Change Y2 Change 

Cohort 1      
School A  95.10% 92.40% 94.84% -2.70% -0.26% 
School B  95.76% 95.24% 95.06% -0.52% -0.70% 
School C  96.31% 96.08% 96.26% -0.23% -0.05% 
School D  96.08% 96.62% 96.41% +0.54% +0.33% 
School E  97.00% 97.00% - +0.00% - 

Cohort 2      
School F  - 93.45% 93.85% +0.40% - 
School G  - 94.88% 95.16% +0.28% - 
School H  - 96.20% 95.80% -0.40% - 
School I  - 96.30% 95.70% -0.60% - 
School J  - 96.32% 96.55% +0.23% - 

C1 Total 96.07% 95.38% 95.48% -0.69% -0.59% 
C2 Total  - 95.46% 95.47% +0.01% - 

Overall 96.07% 95.43% 95.48% - - 
Note 1. For Cohort One, the year two change was measured from the pre-program year (2016-17) to the 
conclusion of these schools’ second year of using Sanford Harmony (2018-19).  
Note 2. Attendance data were not provided for School E in 2018-19. For this reason, attendance data for 
this school is not included in the overall calculations for 2017-18 or 2018-19.  
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Suspensions Total 
 2016-17 2017-18 2018-19 Y1 Change Y2 Change 

Cohort 1       
School A  8 17 13 +9 +5 
School B  4 11 3 +7 -1 
School C  3 14 8 +11 +5 
School D  0 2 4 +2 +4 
School E  10 16 6 +6 -4 

Cohort 2       
School F - 13 7 -6 - 
School G - 10 4 -6 - 
School H - 5 5 = - 
School I - - 12 - - 
School J - 9 22 +13 - 

C1 Total 25 60 34 +35 +9 
C2 Total  - 37 50 +1* - 

Overall 25 97 84 - - 
Note 1. For Cohort One, the year two change was measured from the pre-program year (2016-17) to the 
conclusion of these schools’ second year of using Sanford Harmony (2018-19).  
Note 2. Data concerning total suspensions was not available for School I in 2017-18. This school reported, 
however, that suspensions occurred for four students during this year. For this reason, this school’s 
suspension figures are not included in the Y1 change calculations.  

 
Suspension Rate 
 2016-17 2017-18 2018-19 Y1 Change Y2 Change 

Cohort 1      
School A  1.36% 3.02% 2.00% +1.66% +0.64% 
School B  0.63% 1.76% 0.50% +1.13% -0.13% 
School C  0.55% 2.64% 1.71% +2.09% +1.16% 
School D  0.00% 0.74% 1.20% +0.74% +1.20% 
School E  1.50% 2.44% 0.95% +0.94% -0.55% 

Cohort 2      
School F - 2.48% 1.31% -1.17% - 
School G - 1.33% 0.52% -0.81% - 
School H - 0.76% 0.77% +0.01% - 
School I - - 2.76% - - 
School J - 1.23% 2.99% +1.76% - 

C1 Total 0.90% 2.27% 1.27% +1.37% +0.37% 
C2 Total  - 1.39% 1.41% +0.02% - 

Overall 0.90% 1.83% 1.34% - - 
Note 1. For Cohort One, the year two change was measured from the pre-program year (2016-17) to the 
conclusion of these schools’ second year of using Sanford Harmony (2018-19).  
Note 2. Suspension data were not available for School I in 2017-18. For this reason, suspension data for 
this school is not included in the overall calculations for 2017-18 or 2018-19.  
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